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Abstract

Hindi is the official language of India which is spoken by around 350 million
people in India. The Hindi and English languages have co-existed
harmoniously ever since India became colonized. This co-existence has led
to a mixed variety namely ‘Hinglish’ in Indian society. Due to the popularity
of Hindi movies and television, Hinglish has spread beyond the metropolitan
areas of India. This study examines the impact of using Hinglish in India on
the Standard Hindi language. The language spoken in North India and the
language used in media were utilized as a primary source. Books,
magazines, journal articles related to Hindi language were used as
secondary sources. This paper highlights that, Hinglish has acquired a
demand in the Indian society and now it is hard to eliminate this trend which
has largely affected the day-to-day communication of Indians. This paper
emphasizes that the extensive use of Hinglish in India has become a
challenge to the existence and the values of the standards of the Hindi
language.

Keywords: Hinglish, British-Raj, North India, Hindi Language
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1 A blend of Hindi and English, in particular a variety of English used by speakers of
Hindi, characterized by frequent use of Hindi vocabulary or constructions.English
Oxford living Dictionary, www.oxfordlearnesdictionaries.com

2 A mixture of the languages Hindi and English, especially the type of English used by
speakers of Hindi Cambridge Dictionary, dictionary.cambridge.org

3 A variety of English incorporating elements of Hindi Collins English Dictionary,
www.collinsdictionary.com
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2005 &Ysed & The Queen’s Hinglish: How to speak Pukka ®d¢
omisn BB@rame B3® - 3. 0. OE

2011 dbzed & miBweIcBw D1OWId WIED BEHI QLR BB3E DO
MO cDDICeHBO ©wH I DBserncd ©wyy 92 BodE
D0 ©wi OBIBN eEL »ICRS BDedr »OWD GOV
o 8y @¢IEDHe®THD OB DneEawns 988es Se.

2011 obsed & Chutnefing English: The phenomenon of Hinglish.
@530s SOz B® (by Rita Kothari & Rupert Snell)

v 2015 9bzed & »0mmn 28 ooz 5 (The Beautiful Roes -
e300 Sodeyss [ Kuch kahi kuch ankahi love stories - 807 eddest)

LSEERNENEN

{\

4 A language that combines elements of English and Hindi or other South Asian
languages Macmillan Dictionary, www.macmillandictionary.com

5 Even a report in Bollywood Life described Hinglish as a “bastard child” produced by
the “systematic rape of both English and Hindi.” www.ibtimes.com

6 Sharma, Dr. Jayanta Kar, 2015, Hinglishisation of English: Hinglish, The Language
of 21% Century, IJELLH, International Journal of English Language and Humanities,
Indexed, Peer Reviewed & Refereed Journal, Vol. lll Issue VIII, p. 330
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Ceownden - Hungry Kya — Domino’s Pizza
Yey Dil maanege more —Pepsi
Pal banaye magical — Lays
Ham mein hai hero — Hero MotoCorp
Kya aap close up karte hain? — Close up
Come on girls, waqgt hai shine karne ka — Sun Silk
Life ho to aisi — Coca Cola
What your bahana is? — Mac
Taste bhi health bhi — Maggie
No chintha only money — ICICI banks

©® @100us’ edee IBIODCHEBO @wWIg) T CRID Eem, @ds, cams
©0s @08 © w1 08 oDOE BBEY widm BB OB 4SS
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edge IORDE D8NS ARSI »Ed® DOE BOBBCID, DO HEDHO
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v' Main tujhe call kar raha tha , but tera phone switch off tha. Phone
recharge karaale,

v" Ek new shop open hui hai meree colony main.

v" Bhai main abhi just apple kha raha tha ki mere mom dad mere
room main enter hue. aur mujhe padhne ke liye convince karne
lage.

v" Ye game download karke ise install kar liyo. Lets see ki tere main
ye game kitna fast chalta hai. Because mere computer ki
processing speed kaafi slow hai. Mera luck bahaut achha hai,
Finally ye game ekdum mast chal raha hai.

1990 Obwsed & ©Ocl0 mrSvenws ©@o &8 g Star T V, Sony, Zee,
Colors, 918 @080 T8 2081 MTV wy bcbans’ 80
@®5 ® FM 08900 ¢ 988ss emeds dumon:s “m8a D10slHns3Oc
0081 @ABw DBTeB e EDD DS ©wds § BeFEE ©zd&.
DI0ed e S»H8c FM 508200 O» ‘obfend U8 »O® glw»
a0 006 9E8u momed ¢ BB wiwiedS.

" India has recently seen flexibility of its native tongue first hand. Hinglish, a hybrid of
Hindi and English, has made a name for itself as an emerging language in the
country. The Hinglish Phenomenon, unitedlanguagegroup.com



®120@tdy) 8L @dBwe segoe, 27 DR, 2021

(eeo- mirchi sunnewale always khush) Bedsews’ ® ewudoBm FM e
TV 52E®0C BE 9120 00 BoBEE 91800 30 g BOe®rs O
DD BO(SCs. D@z D B0 e®k ¥y DBONIC ¥ BOewS ©
@005 FBOBO ¢ OB g, OO, edle aeddE0 g®md ®
‘@0@008 cmeds’ »weHOE A OUH@IRIDS ¢ e®® ®IBId &P
BE&rewes 8 aro.

CEID0En -
\b = ber
ba = bo
b'\ = ba
b = b as imbin’
B\ = bee
3 = by
\9 = bu o bl
b bee
\{;\\ - b

a53iobBice ©n BoBEE i ¢y OBemw® 05 me oS
28RBS 1S Bnus’ ececeomn PO SDidm ©mkd.’

oD Sedsies’ B DR @dDE SBOoR DD D W BBseS.

KAR FUSHI t | SEE YOU - ANKHON SE

WAAD WAISE TTUM I FEEL YOU - SANSON SE
AARTEAI TSI WARHA | | REMEMBER YOU - CHAHAT
SUNS % §AAD ILOVE YOU - JAAN SE

HONI AATTEAI | | MISS YOU - DIL SE
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8 The relationship of Internet and Hinglish is again mutually reinforcing. Nema, Nidhi &
Chawla, Jagtar Kaur 2018 The Dialectics of Hinglish: A Perspective. p. 44
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cooden - English Vinglish, Dear Zindagi, Apna sapna money money, Jab
We Met, Love Aaj Kal, Thoda Pyar Thoda Magic, Desi

Boys, Pyar mein Twist, Shadi ke side Effect, Shuddha Desi
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v' Saree ke fall sa kabhi match kiya re

Kabhi chhod diya dil kabhi catch kiya re — R. Rajkumar
(2013)

Ladki beautifull kar gai chull — Kapoor & Sons Since 1921 (2016)
But pappu can’t dance saala — Jaane tu ya jaane na (2008)

Tere Liye hi toh signal tod tad ke, aaya dilli wali girlfriend chod chad
ke — Ye Jawani hai Divani (2013)

SN

 Midnight's Children is a 1981 novel by British Indian author Salman Rushdie. It deals
with India's transition from British colonialism to independence and the partition of
British India. It is considered an example of postcolonial, postmodern, and magical
realist literature. The story is told by its chief protagonist, Saleem Sinai, and is set in
the context of actual historical events. The style of preserving history with fictional
accounts is self-reflexive.

10 Whatever the critical viewpoint, Rushdie opened up new avenues for the language
of hybrid Hinglish to comprehend the Indian context and sensibility. Nema, Nidhi &
Chawla, Jagtar Kaur 2018 The Dialectics of Hinglish: A Perspective. p. 46
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11 Dube, Abhay, Final Discussion, Hingilsh Workshop 18-19 August 2014, University
of London, sarai.net

2 The excessive use of ‘Hinglish’ from an early age is now being linked with speech
disorders like stammering and ‘faulty production of sound’ among children. Expert
links Hinglish with poor articulation, times of india.indiatimes.com
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13 Dube, Abhay, Final Discussion, Hingilsh Workshop 18-19 August 2014, University
of London, sarai.net
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Abstract

Noh is the oldest surviving Japanese theatre tradition in practice. In critiquing
or appreciating Noh, it is often identified as a tradition that upholds the
Japanese cultural heritage rather than as a practice that follows the
traditions of Eastern theatre. While Noh theatre shows a clear connection to
Japanese culture, it also shows traces of Eastern drama traditions
suggested by Bharathamuni. This article aims to analyse the dramatic
stylistics, structure, content and the purpose of Noh theatre to demonstrate
the traditions of Indian theatre that is noticed in the same. Additionally, this
article intends to explain how the Eastern dramatic traditions have influenced
the origin and growth of Noh theatre.

Keywords: Natyashastra, Oriental Drama Tradition, Noh Drama
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Abstract

‘Ambayahaluwo’, written by T. B. llangarathne is a popular Sinhala novel.
Having achieved success in publication it was further produced as a
teledrama, which was very popular among both the youth/children and
adults in Sri Lanka. In 1998, Ambayahaluwo was translated into English by
Senevirathne B. Aludeniya. This article is a comparative study of these three
sources. It is based on primary and secondary data. The Ambayahaluwo
novel is the primary source. The teledrama and the translation are
secondary sources. These three works are modules for Sri Lankan Literature
and Arts in the Modern Era. The article comprises a discussion on the
primary source (Ambayahaluwo the novel), a discussion of the quality of the
novel, the teledrama (secondary source - ), a comparative study of the
novel and the teledrama, the English translation (secondary source - Il) of
the novel, the cultural and social dialects employed in the English
translation, the variances and modifications of translation and an evaluation
of the success of the translation.

Keywords: Ambayahaluwo, T B llangaratne, Teledrama, Novel
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“‘Don’t say that Nilame. If the thing that you call life goes out it's
gone for good. The land is a mere nothing."””®
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“But in this, for Loku Nilame or Bandara Mahattaya or Bandara
Mahattaya’s son, there will be no blame whatsoever from me even
if they stay for any length of time'. My tongue is only one not two.”°

S8 Oned ¢ s800mm mibne OB5 5 P0G @5 (S
ORE, e30D0¢ OT8 @D BBonS.

“e 87

“end BuEr »0 OeDTBO Den. @@ OOHE ImD, Swoessd
oiciem ¢

“‘Don’t say why. When you are called, say ‘Enawa’ do you
understand?”8
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“Get up you boy”

Nimal got up.

“Take the mat and the pillow.”
Nimal took them.
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“Nimal remembered the drops of perspiration trickling down the
scarred forehead of his father and his mother lying on the camp
bed groaning and scolding the little ones. Nimal remembers his
little sister near mother and babbling with the cadjans of the roof.
He remembers the two little brothers and two little sisters who
follow him morning and evening asking for lozenges.”0?
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“The moon was rising. The crows flew towards the garden crying.
The frogs cried like young goats. Crickets surpassed few police
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whistles blown at once. In a distant paddy field a she buffalo was
calling the young one that had strayed.”104
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“The golden rays of the setting sun drifted along the rows of waves.
The sprinklers in the island scattered the water around. In the
centre of the spreading drops of water colours of the rainbow
appeared. A flock of birds came flying from the direction of
Gundumale. A flock of crows was drawn towards them. Clouds of
various shapes and sizes drifted hither and thither in the sky. One
cloud appeared as if Ehelepola Kumarihimi was plunging into the
lake with a stone tied to her neck.”1%6
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“Sunil waved his hand to Nimal kneeling on his seat. Seeing this
Nimal allowing the book which were in his right hand to drop waved
at him. He waved his hand like a railway guard. He waved his hand
until Nimal disappeared from his sight.".%8
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“Kuda Leela too came there asking “Kode aiya nann”
Nimal told her “Nangita theen bola gennan”
Saying “Matath theen bola” punchi malli too came there.”10
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Abstract

The art of dance has been popular in both the developed and undeveloped
human communities in the world. Historical sources emphasize that Sri
Lankans had a very well developed specific art of dance and it is recorded
during the Anuradhapura Period to the Kandyan Period. As a study on this
theme has not been carried out, it is impossible to have a comprehensive
knowledge on the art of dance that existed in the Dambadeniya Period. The
objective of this research is to provide a critical analysis into the art of Royal
dance that existed in the Dambadeniya Period. This research is conducted
on the basis of the historical research methodology. In this investigation, the
researcher recognizes the art of Royal Court dance styles which were used
for various aims namely to praise the King and for the King’s entertainment.
Having analyzed the historical sources, the healing dance (Alathhi Puja), the
erotic dance and the classical dance styles which were used in the Royal
Court in the Dambadeniya era have been identified.

Keywords: Dambadeniya Era, Royal Dance,
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The Effectiveness of the Task-Based Language
Teaching Approach to Improve Students’ Speaking

Skills

Dilini H.

G.Prahalathan

Abstract

This study examines the effectiveness of the Task-Based Language
Teaching (TBLT) approach in improving students’ speaking skills and
students’ perceptions towards integrating TBLT. The Sri Lankan English as
a Second Language (ESL) learning-teaching context was chosen as the
research context for this study and comprised a sample of stratified-
randomly selected 60, Grade 10 students, at the Katharina Shirani
Frauenfeld College in Moragoda, whose proficiency in English was at the
elementary level. This sample was divided into two groups as a Control
group and an Experimental group, in which, traditional teaching practices
and TBLT treatment were applied respectively. Accordingly, data was
collected using a pre-test and post-test design and additionally, an
attitudinal questionnaire was given to the students to be filled. For data
collection, a Mixed-Method Research paradigm was utilized. A Paired
Samples T-test was used to determine the statistical significance of
students’ scores in the pre-test as compared to the post-test of both groups.
Moreover, the thematic analysis was integrated to analyze the open-ended
items in the questionnaire. The findings suggested that the mean scores of
the post-test of the Experimental group have surpassed the mean scores of
the Control group, indicating that the integration of TBLT was effective in
improving the students’ speaking ability as opposed to the traditional
teaching practices utilized. The questionnaire analysis on the students’
perceptions revealed that they were highly satisfied with the integration of
the TBLT approach. It is recommended that ESL teaching practitioners can
refer to the TBLT methodology in their classrooms since this has inspired
students significantly in learning speaking skills.

Keywords: Task-Based Language Teaching Approach, ESL, Speaking
Ability, Students’ Perceptions
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1. Introduction

Over the last few decades, English has become one of the most widely used
languages that people around the world employ for purposes of international
communication and cooperation. The English language has reached the
status of a global language and is commonly characterized as a lingua
franca (Sneddon, 2003). In today’s modern world, the English language has
become the backbone of every sphere. It has become the international
language of communication, business, science, and information technology.
English has gained increasing importance globally and in Sri Lanka in
particular. Nevertheless, the crucial point of teaching and learning English is
on how to learn English, and especially how to improve the students'
English-speaking ability (Brown, 2001).

Teaching Speaking Skills in an ESL context

Kayi (2006) asserts that teaching speaking is an important component of
second language learning and it contributes to the success of the learners
during communication. Language teachers must pay adequate attention to
the teaching of speaking. Graham-Mar (2004) claimed that the importance
of teaching speaking skills stems from the fact that, human beings have
been acquiring language through speaking and listening long before they
began reading and writing. Our brains are well programmed to learn
language through sound and speech. Brown and Yule (1983) believe that
many language learners regard speaking skills as the criteria for knowing a
language. They define fluency as the ability to communicate with others
much more than the ability to read, write, or comprehend oral language.
They regard speaking as the most important skill students acquire. Students
assess their progress in terms of their accomplishments in spoken
communication.

An accurate process of teaching- speaking requires teachers and students
to get rid of the bondage of the conventional teaching models, actively
cooperate with students and effectively improve students’ English
communicative skills. Accordingly, this study proposes using a procedure
based on the use of tasks as the core unit of planning and instruction in
language teaching namely the Task- Based Language Teaching (TBLT) to
enhance the speaking skills of ESL learners. TBLT puts tasks at the center
of the methodological focus. It views the learning process as a set of
communicative tasks that are directly linked to the curricular goals they
serve (Brown, 2001). Richards and Rodgers (2001) emphasize that the role
of tasks has received further support from some researchers in second
language acquisition who are interested in developing the pedagogical
application of the second language acquisition theory (e.g., Long and
Crookes, 1991).
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TBLT in the ESL Learning-Teaching Context in Sri Lanka

According to Shashikala (2018), there is a great demand for the English
language in Sri Lanka since knowing English means a chance to get a better
job and the ability to lead a better life. In fact, it affects almost every aspect
of the human lifestyle and possible future targets. At school level, learners
often fail to achieve proficiency in English and as undergraduate students,
they face the added challenge of learning academic English. Teaching
language skills in the ESL learning-teaching classroom has always been the
subject of long-term debate because there is always “an imbalance between
the rigorous adherence to grammar structures and the application of such
syntactic elements in authentic communication” (Shashikala, 2018, p. 933).
Accordingly, the results of previous studies by Karunaratne (2003) and
Perera (2001) suggest that there is a mismatch between the English
teaching materials and the style of teaching as it is evident that most
students in Sri Lanka can read and write in English, but they do not know
how to speak.

With the introduction and expansion of the Communicative Language
Teaching approach (CLT) for second language teaching in the 1980s,
English language teachers started using learning materials based on the
new approach (Richards and Rodgers, 2001). Therefore, the government of
Sri Lanka gradually adopted this approach and published the necessary
textbooks which are more communicative in nature (Karunaratne, 2003).
Consequently, the Educational Publications Department provided teaching
and learning materials for all school grades consisting of a pupil’'s book,
workbook, and a teacher’s instructional manual including tasks covering all
four skills of the language (Ministry of Education Sri Lanka, 2008).
Irrespective of the contributions made by relevant authorities, it is evident
that most students in Sri Lanka are unwilling to use English in spoken
domains and therefore they lack the opportunities of improving their
speaking skills.

Problem statement

Speaking in ESL contexts has occupied a unique position throughout much
of the history of language teaching. It has begun to emerge as a branch of
teaching, learning, and testing in its own right only in the last two decades,
but rarely is the focus on the production of spoken discourse (Carter and
Nunan, 2001). Due to the difficulty of studying speaking, many studies have
been conducted to investigate the effect of TBLT on developing the reading
and writing ability of the learners (e.g., Skehan, 1998; Foster and Skehan,
1996; Willis, 1996; among others), whereas only a few have examined the
effect of this approach on the speaking skills of ESL learners in general and
with Sri Lankan -ESL learners in particular.
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The purpose of the study

The objective of this study is to investigate the effectiveness of the TBLT
approach in improving students’ speaking skills and students’ perception
towards integrating TBLT to improve speaking skills. The final results of this
study will provide answers to the following research questions:

. How effective is Task-Based Language Teaching in improving students’
speaking skills?
II. What are students’ perceptions towards integrating TBLT?

2. Literature Review
TBLT: An Extension of CLT

The history of TBLT dates back to the 1980s as it emerged out of the
Communicational Language Teaching project in India by Prabhu (1987). The
rationale behind its origination is the lack of performance in the target
language production and other limitations of the traditional language
teaching methodologies. Accordingly, the process of language learning and
teaching has passed through many phases and undergone many changes
over the past few decades. In fact, at the initial stage, the field of TESL was
dominated by traditional grammar-based approaches. Subsequently, as a
reaction to these conventional teaching methods, a newer approach, known
as Communicative Language Teaching (CLT) was introduced (Richards,
2006).

TBLT is considered to be the most productive of these innovations in which
the features of CLT can be found. As Nunan (2004, p. 10) illustrates, “CLT is
a broad, philosophical approach to the language curriculum that draws on
theory and research in linguistics, anthropology, sociology, and psychology”
whereas, “Task-based language teaching represents a realization of this
philosophy at the levels of syllabus design and methodology.”

TBLT as an approach

TBLT is unique and has been an interesting area for many researchers as a
language teaching model since “in task-based language teaching, syllabus
content and instructional processes are selected with reference to the
communicative tasks which learners will need to engage in outside the
classroom” (Nunan, 1991, p. 279). Therefore, this method incorporates
processes that are believed to best facilitate language learning in the
classroom. In fact, many L2 researchers like Fotos and Ellis (1991), Newton
(1995), and Wesche & Skehan (2002) have raised their interest and support
for TBLT as a suitable instructional method for second language learning
and teaching since it promotes real-life like communication.
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Tasks in the TBLT approach

A central phenomenon of this approach is that the tasks have a resemblance
to real-life situations and therefore, promote meaningful authentic
communication among learners. Prabhu (1987: 24), one of the first
methodologists who developed an interest in TBLT, considers a task as “an
activity which required learners to arrive at an outcome from given
information through some process of thought, and which allowed teachers to
control and regulate that process.” According to Prabhu, the TBLT method
enables students to practice the language since it requires students’ full
engagement in a language task, rather than just learning for its own sake.

Rod Ellis differentiates tasks from classroom exercises and as he states,
tasks have nonlinguistic outcomes whereas exercises produce linguistic
ones. (2003: 30). As Ellis (1994, p. 595) explains, a task is “...some kind of
activity designed to engage the learner in using language communicatively
or reflectively in order to arrive at an outcome other than that of learning a
specified feature of the L2.” According to Willis (1996, p. 23), with TBLT,
students will be completing tasks involving “real-life” situations which
prepare them for authentic communication outside of the classroom.

Therefore, he asserts creative tasks as listing, ordering, sorting, comparing,
problem-solving, and sharing experiences are those that can be considered
as potential tasks.

Nunan (2004) differentiates task classification as pedagogical tasks and
real-life tasks. Pedagogical tasks refer to the communicative activities
performed in the classroom to achieve an outcome and the basic purpose of
pedagogical tasks is considered as a rehearsal for communicative
engagement in an actual context. This refers to real-life interactive
communication outside the classroom: for example, reserving an air ticket,
facing job interviews, and making new friends.

Speaking ability

For most people, the ability to speak a language is the most basic means of
human communication (Celce & Murcia, 2007). Harmer (2007) asserts that
fluent speakers are those who can pronounce phonemes correctly, use
appropriate stress and intonation patterns, and speak in connected speech.

Davies & Pearse (2000) state, “...in conversations, many things are
happening at once. For example, understanding what the other is saying,
saying what we want to when we have the opportunity to speak, be prepared
for unpredictable changes in topic, and thinking of something to say when
there is long silent period”. Correspondingly, speaking can be identified as a
productive skill (Willis, 2007). Moreover, Littlewood (1998) asserts,
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“Speakers of a language can use all the appropriate language to convey
their ideas clearly and use structure and vocabulary correctly. They can
speak consistently without pauses or hesitation, consistently communicate
all ideas without difficulty, pronounce sounds clearly and correctly, use
varied and correct vocabulary, consistently use correct grammatical
structures, and use gestures appropriately”.

Methods of improving speaking skills

Celce & Murcia (2001) assert that generally, children are holistic learners
who need to use language for authentic communication in the classroom.
This means that students should speak something about which they are
interested in. Therefore, teachers should use a variety of activities.

In addition to activities, the learner should be treated appropriately for their
age and interest. In the Sri Lankan context, many textbooks focus on
speech which provides many drills, exercises, and dialogues for oral
practice, yet learners still fail to effectively develop their speaking skills in
English as a Second Language (ESL) context. Consequently, Pattison
(1989) notes that activities should be created based on communication in
real life. Gower, Phillips & Walters (2005) suggest that the teacher can
improve the learner's speaking ability by providing them with every
opportunity to speak in the classroom, helping them to realize their need for
language, and encouraging their confidence by giving positive feedback.

Related studies: TBLT to improve speaking ability

Numerous ideas about TBLT have emerged over the past two decades and
this section unfolds such studies conducted to investigate the effectiveness
of the TBLT approach in improving the students’ speaking ability. Although
many studies have produced evidence in support of this approach, it has
been challenged as well. These investigations might be relevant for the
present research since they cover a wide range of aspects that can be
beneficial for the current study.

Prabhu’s Bangalore Project (1979-1984) can be regarded as the oldest
attempt which established the idea of getting learners to acquire English
through tasks. He practiced communicative tasks with students over a period
of five years and the findings indicated that TBLT might present a promising
model and an alternative method to the existing approaches for ESL
teaching.

J. Willis & D. Willis (1996/2007) are strong advocates of TBLT, and the
model presented by them is perhaps the most advocated in literature. They
too emphasize a methodology for using tasks to enable authentic
communication while focusing on meaning and not on producing specific
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language structures. Drawing on data collected for nearly ten years, they
discuss the problems perceived by L2 teachers when implementing TBLT
around the world. According to them, “the most important change that we
can make simply involves reordering textbook activities” (Willis & Willis,
2007, p. 209).

Swan (2005) challenges the elevated status attributed to TBLT. According to
him, this method fails to fulfill the claims it has made, and therefore, “the
exclusive advocacy of TBI reflects a perennial and damaging pattern of
ideological swings in language teaching theory and practice.” As he claims,
many teaching practitioners seem unwilling to adopt this approach since
TBLT seems to view grammar as unnecessary for beginners. This method is
also doubted for its claim that “traditional” approaches have failed to promote
language acquisition.

Moreover, Bruton (2002) argues that studies that promote TBLT such as the
one conducted by Kowal, and Swain don’t show evidence of learners’ oral
development in the classroom. It is also claimed that limited evidence is
found about using tasks as central units to resolve the question of language
correctness in learners’ oral communication. He insists that learners will
benefit from a balance between “teacher-fronted and non-teacher-fronted
activities,” rather than by starting with exclusively communicative-based
tasks.

3. Methodology

Research approach: The present study adopts a mixed-method approach
including both quantitative and qualitative methods to collect and analyze
the data. The researcher primarily focused on collecting data quantitatively
in the first phase via the implementation of a pre-test and post-test. In order
to support and validate the quantitative data, the researcher collected
gquantitative and qualitative data in the second phase of the data collection
process by seeking both close-ended and open-ended answers to the
questionnaires. Accordingly, the present study was framed within the
explanatory sequential design, where “the researcher first; collects and
analyzes the quantitative (numeric) data and the qualitative (text) data are
collected and analyzed second in the sequence and help to explain or
elaborate on the quantitative results obtained in the first phase” (Clark,
2011).

Research context and participants: The Sri Lankan ESL learning-teaching
context was chosen as the research context for this study. The study
integrated 60 students studying in Grade 10 at the Katharina Shirani
Frauenfeld College in Moragoda, Sri Lanka. This sample was selected
based on stratified random sampling techniques, whereas the population is
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selected from various subgroups ‘strata’, sharing common characteristics
like age, gender, etc. (Prakash, 2013). Out of a population of 77 students, 60
students having the same level of language proficiency were selected as the
sample.

In order to assign them to the same level, a placement test (speaking test)
was conducted, and according to their performance, the students were
categorized under the scheme given in the teachers’ guide. Among them,
the level that represented the majority of students was considered as the
‘strata’ and they were integrated into the current study upon the school
principal’s permission and formal consent. In order to obtain valid results, the
sample was divided into two groups: namely as the control group and the
experimental group. Each group consisted of 30 students.

Research Instruments: The current study integrated two particular
instruments; speaking tests and questionnaires in order to achieve the
purpose of the study as to obtain valid results to be presented.

Speaking tests: For the purpose of investigating the first phase of the study,
the pre-test and post-test scores were required to be analyzed. Three
speaking tests covering three topics were designed and developed by the
researcher, and they included oral questions and evaluation rubrics. The
oral questions were formulated under three topics: career, personality, and
sports. Accordingly, the participants’ performances were evaluated by two
ESL teachers separately after each session and the average score of both
markings was adopted to assess the participants' speaking ability before
and after the implementation of the TBLT program in order to detect the
effectiveness of the TBLT on the participants' speaking ability. The
participants’ performances were evaluated according to an evaluation
scheme presented by the Ministry of Education, mentioning that “Teachers
are expected to use these guidelines to assess and train students to engage
in accurate communication. Further, the schools can start assessing oral
skills at the term-end examinations based on the guidelines issued by the
Ministry of Education from 2015 onwards” (Teachers’ guide, 2014, P.28-29).
Accordingly, the evaluation rubrics for the speaking test were adopted from
the English Teachers’ guide of Grade 10 which is validated by a panel of
experts in the field to suit the ESL speaking assessment context.

The Attitudinal Questionnaire: The questionnaire was designed to examine
the participants’ attitudes and perceptions towards integrating the TBLT
approach in terms of improving their speaking ability. This questionnaire
consisted of 15 closed-ended and one open-ended item. The 15 close-
ended items were designed in the form of a 5-point Likert scale ranging from
"Strongly Disagree" to "Strongly Agree" with values 1-5 assigned to each
alternative. The questionnaire was developed under two dimensions:
attitudes towards the tasks integrated (items 1-7) and perceptions towards
achievements via TBLT (items 8-15). The open-ended item covered
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participants’ attitudes towards the strengths and weaknesses of the TBLT
approach in their perspectives.

Data Collection Procedure: For the purposes of collecting data to answer
the first research question, tests and scores were used. Relevantly, as the
first phase of the data collection, the pre-tests were held and the participants
from both groups were tested on the above-mentioned three topics orally. In
test-1(career), the participants were given a situation where they had to
pretend to be the applicants and to make a call to seek information about the
job role and the walk-in interviews. In test-2 (personalities), the participants
were given a picture of a famous person and were asked to describe him/her
using adjectives. Thus, in test 3(sports), the participants were given a
speech to be delivered on “The sport | like the most in Olympics”.
Accordingly, their oral performances were evaluated out of 10.

The second phase of the data collection required several teaching sessions
to be conducted. Accordingly, the teaching sessions were supported by a
series of planned lessons. These lessons were designed with the integration
of various tasks to match the objective of this study. Accordingly, with the
agreement of the supervisor and the two teachers, three units that were to
be covered (unit 10-Personality, unit 11-The right career, unit 14-Sport) were
selected from their textbook. After which, three lesson plans, each covering
80 minutes were developed focusing on each group; experimental and
control (see appendix 2). Considering the reliability and the validity of the
study, the researcher neither engaged in planning nor teaching the lessons.
After explaining the objectives of the study, the researcher provided the
teacher of the experimental group with TBLT guidelines, and the material
required. Accordingly, the lessons plan, to target the experimental group was
designed following the tasks of TBLT presented by Willis (1996) whereas the
lessons for the control group were designed following the conventional
teaching practices. Merely the teaching sessions for two groups were
conducted by two teachers. After implementing the teaching for a period of
two weeks, the students were required to be tested orally under the three
units. Accordingly, the post-tests were conducted in the form that the
pre-tests were held.

The process of collecting data to answer the second research question
included seeking responses to the attitudinal questionnaire. Following the
teaching sessions of the experimental group, the 30 participants were given
a questionnaire to be answered. As previously mentioned, 16 participants
were required to respond to 16 items under three dimensions: participants’
attitudes towards the tasks integrated, perceptions towards achievements
via TBLT, and participants’ attitudes towards the strengths and weaknesses
of the TBLT approach in their perspectives. The researcher provided the
participants with L1 translation when required. The entire process of data
collection lasted for three to four weeks.
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Data Analysis Procedure: The data collected in the above manner, was
analyzed question-wise. In order to find out the statistical significances in the
scores of pre-tests and post-tests related to the first research question, the
researcher integrated a Paired Samples T-test through SPSS. Accordingly,
the effectiveness of TBLT to improve the students’ speaking ability was
investigated quantitatively.

Thus, to answer the second research question, the researcher analyzed the
data of the attitudinal questionnaire using a mixed-method approach. To be
specific, the researcher integrated descriptive statistical analysis of SPSS
software to analyze the quantitative data of the Likert scale.
Correspondently, the analyzed data was presented through tables as the
descriptive statistics help the researcher to simplify large amounts of data in
a sensible way (Trochim, 2006). Thus, the thematic analysis was adopted to
analyze the qualitative data obtained by the open-ended questions posed in
the attitudinal questionnaire. Accordingly, the procedure of data analysis
followed both the quantitative and qualitative approaches.

4. Data analysis: Analysis related to the first research
guestion

The pre-tests and post-tests marks were entered into a data set of SPSS
statistical software and were subjected to analysis.

Group Analysis: Pre-test and Post-test results of the Control
Group

The following paragraph indicates the mean scores of the pre-test and post-
test of the control group. Pair 1 illustrates the test results related to the topic;
Career, while pair 2 refers to the results related to the topic; Personalities.
Thus pair 3 represents the test results of the unit; Sports.

The mean score of the participants belongs to the control group in the pre-
test, on the topic; career is 5.70 whereas the mean score of the post-test is
5.86. This depicts an improvement of the post-test results of the control
group. Pair 2, which displays the results achieved by the Control group
under the topic; personalities, manifests a mean score of 5.53 as pre-test
results while a mean score of 6.13 as the post-test results. Accordingly, a
difference of 0.6 between pre-test results and post-test results depicts a
slight improvement of post-test results of the control group in comparison to
the pre-test results. Thus pair 3, which summarizes the test results related
to the topic; sports illustrate a higher mean score of 5.53 for the post-test
whereas the mean score of the pretest is 5.20. Therefore, it is evident that
the participants of the control group have scored better in post-tests than in
pre-tests, even though the difference between the test scores is less.
Accordingly, it could be assumed that the teaching sessions based on
traditional teaching practices have aided students to improve their speaking
ability to a certain extent.
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Group Analysis: Pre-test and post-test results of the
Experimental group

The following research results related to the within-group analysis, indicate
the mean scores of pre-tests and post-test of the experimental group. As
mentioned above, pair 1, 2 and 3 illustrates the test results related to the
topics; career, personalities, and sports respectively.

The mean score of the participants belonging to the experimental group in
the pre-test, on the topic; Career is 5.66 whereas the mean score of the
post-test is 6.80. This depicts an improvement of the post-test results of the
experimental group with a difference of 1.14 when compared to the pre-test.
Pair 2, which displays the results achieved by the experimental group under
the topic; Personalities, shows a mean score of 5.60 as a pre-test result and
a mean score of 6.76 as the post-test result. Accordingly, a difference of
1.16 between pre-test results and post-test results depicts an improvement
of post-test results of the experimental group in comparison to the pre-test
results. Thus pair 3, which summarizes the test results related to the topic;
Sports illustrates a higher mean score of 6.76 for the post-test whereas the
mean score of the pretest is 5.33. Therefore, when comparing the mean
values and post-tests, it is evident that the performance of the experimental
group is in a way similar to the performance of the Control group, as both
groups have scored higher in each post-test. Accordingly, with reference to
the current findings, it could be assumed that irrespective of the teaching
methodologies integrated, both groups have outperformed in the post-tests.

Yet, to answer the first research question “How effective is the TBLT
approach in improving students’ speaking ability?” an in-depth analysis of
the findings is required. Accordingly, the paired differences of the mean
values of pre-tests and post-tests and paired differences of the standard
deviation of both the control group and the experimental group could be
discussed as follows.

The first three pairs that describe the performance of the control group,
depict mean differences as 0.16, 0.60, and 0.33 whereas mean differences
of the experimental group are visible as 1.13, 1.16, and 1.43. These findings
denote that even though the performances of both groups seemed to be in
line with each other, there is a significant statistical difference between the
two groups, as the experimental group has shown a greater improvement in
their post-tests than the control group did. Accordingly, the integration of the
TBLT approach is seen as an effective source of improving the speaking
ability of the participants of the experimental group. This factor could further
be evident after comparing the standard deviations of both the control and
experimental group.
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Paired sample T-test results

As the second mode of approaching the first research question, the
researcher focused on analyzing the post-test results of the two groups.
Accordingly, the research findings obtained via the paired sample T-test
further indicate post-test results of both the control group and the
experimental group after each unit (Career, Personalities, and Sports
respectively).

The mean value of the experimental group in post-test 1 on the topic;
Career, tends to be 6.90 while the control group depicts a mean value of
5.86. Therefore, the mean value of the experimental group in post-test 1 is
significantly higher than that of the control group. Thus the chance
probability (sig.) of the posttests tends to be less than 5 percent (p< 0.5).
Concerning the dispersion of the scores from the mean scores, the distance
found in the experimental group was lower than that of the control group.
This manifests that there is a consistency of the scores found in the
experimental group (SD=1.32393), compared with that found in the Control
group (SD=1.48298). Correspondently these findings denote that the
participants in the experimental group performed better than the ones in the
control group.

As presented in Table 6 (Paired Samples Statistics of the Control group vs
the Experimental group on topic “Personalities”), the mean value of the
experimental group in post-test 2 on the topic; Personalities, tends to be
7.26 while the control group depicts a mean value of 6.13. Therefore, the
mean value of the Experimental group in post-test2 is comparatively higher
than that of the Control group. Thus, the chance probability (sig.) of the
post-tests tends to be less than 5 percent (p< 0.5). Concerning the
dispersion of the scores from the mean scores, the distance found in the
experimental group was lower than that of the control group. This manifests
that there is a consistency of the scores found in the experimental group
(SD=1.35655), compared with that found in the control group (SD=1.47937).
Correspondently these findings denote that the participants in the
experimental group have performed better than those in the control group.
This further reflects that the treatment of the TBLT approach was effective in
improving the speaking ability of the participants.

A further investigation on the effectiveness of the TBLT approach could be
launched by analyzing the post-test results of the two groups related to the
third topic; Sports. The mean value of the Experimental group in post-test 3
on the topic; Sports, tends to be 6.76 while the control group depicts a mean
value of 5.53. Therefore, the mean value of the experimental group in post-
test 3 is comparatively higher than that of the control group. Thus, the
chance probability (sig.) of the posttests tends to be less than 5 percent (p<
0.5). Concerning the dispersion of the scores from the mean scores, the



D500t 8 @dBe Begn®, 27 WEIBG, 2021 75

distance found in the Experimental group was lower than that of the control
group. This indicates that there is a consistency of the scores found in the
experimental group (SD=1.16511), compared with that found in the control
group (SD=1.35782).

Accordingly, these findings reveal that the participants in the experimental
group have outperformed in the post-test. Since all three post-test results of
the Experimental group have surpassed the results of the Control group, it is
merely proof that the Task-Based Language Teaching approach is effective
in improving students’ speaking ability when compared to the traditional
language teaching practices. This consistency can further be accepted by
studying the paired difference between the mean values of the post-tests of
the control group and the experimental group.

The paired difference of the mean values of the post-tests at the first stage
tends to be 1.03 whereas, at the second stage, the paired difference of the
mean values becomes 1.13. Thus, the paired difference of the mean values
of the post-tests at the third stage increases up to 1.23. This gradual
increment of the paired mean difference (1.03, 1.13, and 1.23) suggests that
the larger the value will be, there is a drastic improvement of the
performance. Therefore, this gradual increment of the results proves that the
integration of different task types has supported the participants in terms of
improving their speaking ability. Accordingly, the initial phase of the
investigation has clearly answered the posed research question by proving
that the TBLT approach effective in improving students’ speaking ability.

Analysis related to the second research question

As mentioned previously, the second phase of the research investigated
students’ perceptions towards integrating TBLT to improve their speaking
ability. Accordingly, the relevant data was obtained through a questionnaire
that included both Likert scale items and open-ended items. After the
treatment of TBLT to the experimental group, the participants were required
to respond to the questionnaire items. Accordingly, the analysis related to
students’ perceptions was based on the responses obtained by each
participant for the questionnaire items. Correspondently this section will
describe the findings obtained via questionnaire analysis both statistically
and thematically.

Analysis related to the Likert Scale item analysis

The first half of the questionnaire consisted of 15 close-ended items. These
items were designed in the form of a 5-point Likert scale ranging from
"Strongly Disagree" to "Strongly Agree" with values 1-5 assigned to each
alternative. The questionnaire was developed under two dimensions:
attitudes towards the tasks integrated (items 1-7) and perceptions towards
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achievements via TBLT (items 8-15). The participants’ responses were
entered into a data set of SPSS statistical software and were subjected to
analysis. Accordingly, this section will describe the results of the analysis
with reference to the frequency and percentage of the responses.

The results for questionnaire items 1-7, which investigated participants’
attitudes towards the tasks integrated during the treatment are discussed as
follows.

The results related to the perceptions towards tasks denote that the majority
(24) agreed to the fact that the tasks were interesting (80%) while 6
participants out of 30 have strongly agreed (20%). In relation to the fact that
these tasks help students to be more authentic in the class, the majority (20)
has agreed, 07 have strongly agreed while 03 have responded neutrally.
Therefore, the valid percentage of the most frequent response is 66.7%.
Shedding light on the fourth item; “I could finish all the tasks within the given
time”, the majority has either agreed or strongly agreed, while a few have
disagreed. This indicates that several tasks have been time-consuming for
some students and this fact could be generalized in terms of putting TBLT
into practice. Another significant finding related to the questionnaire analysis
is that; several students’ potentials were not addressed accurately since a
few of them disagreed with the fact that they were always clear about the
theme of the tasks. Accordingly, these findings prompt relevant authorities
including TBLT teachers and as well as practitioners to focus on
comprehension checks continuously.

Thus, with reference to the results on frequency and the percentage of
students’ preferences presented in the chart above, it is clearly shown that
the majority of the population possesses a positive attitude towards the
different types of tasks integrated during the treatment of the TBLT
approach.

The results for questionnaire items 8-15, which investigated participants’
perceptions towards the achievements via TBLT in improving speaking
ability are discussed as follows.

With reference to the questionnaire item 8, 13 students have agreed to the
fact that the tasks which were integrated have supported in terms of self-
performance and progression of their own while 10 students have marked
their opinions as neutral.

Accordingly, this showcases that several students were not able to realize
any self-progression since a considerable count of students were not merely
satisfied with the progression that has taken place. Yet, the majority has
witnessed a self-progression in terms of speaking ability. Apart from this,
these findings depict that, a majority of the students are at a satisfactory
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level as they have merely rated all the items either with agree or strongly
agree.

This could be clearly seen from the frequency levels and the percentages
given in the table. Therefore, it is apparent that the second research
guestion has been addressed through the attitudinal questionnaire.

Analysis related to the Open-Ended Questions

The latter part of the attitudinal questionnaire including an open-ended item
was designed to support the second research question in terms of
participants’ attitudes towards the strengths and weaknesses of the TBLT
approach in their perspectives. In order to obtain the relevant findings
related to the topic, all the raw data was subject to a thematic analysis.

As mentioned above, the majority have answered that TBLT has helped
them in improving their speaking ability in numerous aspects. Among many
compliments, suggestions, and recommendations, the most common
response: “now | like English very much” was fine enough for the researcher
to assume that students’ positive attitudes towards learning English have
been influenced by the treatment of TBLT. Therefore, students’ attitudes
towards integrating TBLT to improve their speaking ability are proven to be
positive, as witnessed through the Likert scale analysis and the content
analysis.

5. Findings and conclusion
Findings related to the first research question

The analysis related to the first research question: How effective is the TBLT
approach in improving students’ speaking ability? was conducted in the
following 3 phases:

e  Group analysis of pre-tests and post-tests of the control group

e Group analysis of pre-tests and post-tests of the experimental
group

e Paired sample T-test analysis between post-tests from the control
group and the experimental group.

Accordingly, the findings noted at level 1, where all three post-tests of the
control group have shown an improvement of their marks when compared to
the pre-tests, suggest that even though the three topics; Career,
Personalities, and Sports were taught using traditional teaching practices,
the students have acquired the language skill to a considerable level. This
could be generalized by the fact that students are more exposed to and
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familiar with traditional teaching practices that were being conducted for
years. Moving on to the second set of the findings related to the pre-tests
and post-tests of the Experimental group, the same scenario as of the
control group was seen, meaning that the post-test scores of the
experimental group have surpassed those of pre-tests. Even though, the
effectiveness of TBLT could not be finely and clearly announced as both
groups have showcased an improvement in terms of the scores. Thus, for
the purpose of answering the initially posed question accurately, the
researcher referred to the findings obtained by the paired sample T-test.
Accordingly, the comparison between the mean values of the post-tests of
both groups has clearly addressed the research question by answering that
TBLT is more effective in improving the speaking ability of students.
Moreover, when referring to the flow of the test scores, a gradual increment
of the post-test results in the experimental group has been depicted (1.03,
1.13, 1.23 respectively). These students’ performance during the post-task
proves the argument of Nunan (1991) that TBLT actively engages students
in authentic interaction since its content has relevance to the real world.

The above findings could further be explained by the fact that the TBLT
program emphasizes the fluency of the participants rather than the bits and
pieces of the linguistic competence of the learners (Willis, 1996). In task-
based learning, the tasks are central to the learning activity. The method is
based on the belief that students can learn more effectively when their
minds are focused on the task, rather than on the language they are using.
Accordingly, as varied types of tasks were integrated for the treatment of the
TBLT approach, students had less time to worry about the production of
speech, since the knowledge was provided subconsciously.

As previously mentioned, the programme included various speaking
activities, exercises, and instructions that focused on the process rather than
the product. In addition, the activities were purposeful and the tasks
emphasized communication and meaning. Correspondently the students
also acquired speaking English by interacting communicatively and
purposefully while being engaged in meaningful activities. Similar to Nunan
(1989), it was the application of tasks with naturalistic language and real-life-
like situations which increased students’ interest in the lesson. They
provided students with much meaningful language input and what they
learned in the classroom could be of great help to solve certain problems in
real life.

Findings related to the second research question

The findings of the second research question which focused on investigating
students’ attitudes towards TBLT, were obtained by analyzing the data
collected through an attitudinal questionnaire. Thus, with reference to the
Likert scale analysis and the thematic analysis, the findings have proved that
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students’ attitudes towards the TBLT approach are positive. Accordingly, the
correspondent findings will be subjected to the discussion as follows.

Based on the questionnaire, students believe that the tasks of the TBLT
approach have encouraged them to improve their speaking ability. This
finding was clearly justified through their statements as “these activities are
interesting. They helped us to improve not only speaking, but we also
learned new words too”. Accordingly, TBLT signals to be effective not only in
improving speaking but also in other language skills and aspects as writing,
reading, grammar, and specific vocabulary.

Moreover, the students were satisfied with their achievements received after
TBLT treatment. These include feeling activated to learn English and the
ability to use the learned phrases in the conversations in daily life. The
majority of the students liked to engage in group activities, which they think
is the reason behind improving their self-confidence to engage in
discussions in the target language. As Willis (1996) points out, well-designed
tasks make learners participate in complete interactions and consequently,
this increases students’ motivation towards language learning. Similarly, this
study reveals that the integration of tasks that are communicative in nature
to teaching such skills has produced an effective outcome.

According to Ellis (2003), interactive activities as well as using authentic
materials are considered essential in TBLT. Therefore, the references done
by Ellis (2003) and Nunan (1996) on the TBLT approach, were taken into
consideration by the researcher in order to design the three units. Therefore,
the group works, pair works, games, authentic materials, visual aids such as
flashcards, using the students' personal knowledge about the given task,
and the presentation of oral reports about the topics of the tasks were
integrated to enhance the students' speaking ability and to motivate
them to speak in English. Therefore, this discussion on the findings
depicts that TBLT as an approach is merely a “learner-centered approach”,
as described by Nunan (2004).

Limitations and Recommendations

On the basis of recent research findings, several deficiencies, as well as
some strengths, were detected. Accordingly, these deficiencies will be
discussed under research limitations, which will further assist future
researchers. Thus, it is advisable to suggest the research strengths under
recommendations, which will address the future researchers, ESL teachers,
and relevant authorities.

With reference to the research conducted, the sample size has been
considered as a limitation of the study. Since the researcher adopted
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stratified random sampling as the technique of sampling and following this
method, only 60 participants out of 77 were selected after facing a
placement test in speaking. Another limitation was the time used for the
entire data collecting process. The researcher could have allocated more
time to conduct the three teaching sessions for both groups, which might
have resulted in the research findings significantly. Therefore, the
researcher asserts that the future researcher in the field would consider
these limitations and relevant techniques will be applied accordingly.

Thus, it could be recommended that future researchers in the field conduct
additional studies to examine the effect of TBLT on other skills or aspects as
speaking, grammar, vocabulary, etc. of students in different schooling
stages since the current study has concentrated only on grade 10 students’
speaking improvement.

Moreover, with reference to the research findings, the researcher
recommends that ESL and EFL teaching practitioners use the TBLT
approach in their classroom, since this enhances students’ speaking ability
and will also be helpful in changing their attitudes towards English. The task-
based teaching of oral communication skills requires much serious
consideration before action. The researcher insists that the teacher should
investigate carefully the current situation before applying it so that practical
results can be achieved.

Curriculum designers are recommended to include TBLT in the English
textbooks. Well-designed activities and tasks should be included in the
teachers’ and students’ books. In line with curriculum designers, the
teachers are recommended to use the manuals in an interesting and exciting
manner so that the students are activated to learn English subconsciously.
When referring to the current local syllabus, even though the textbooks are
designed in a way where all the skills are covered, but in practice, the
teachers may not make use of them. Therefore, it is the researcher's
responsibility to remind the teachers to maintain an effective way of teaching
methodology.

6. Conclusion

The current study that followed a mixed-method approach in the collection
and as well as in the analysis has reflected the fact that TBLT is an effective
way to teach students and to help them in improving their speaking ability.
Thus TBLT was proven to be a learner-centered approach as all the
students have provided their notions in support of TBLT. Moreover, it was
evident that the more you are exposed to TBLT, the sooner you will improve
your skills. Further, the findings of the study revealed students’ inner
thoughts about the application of the TBLT approach in terms of improving
their speaking ability, which in a way is important to be aware of.
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As discussed, the findings of this study showcase that TBLT improves
students' oral social interaction. This result confirms that TBLT is one of the
most appropriate teaching procedures that may help students to
communicate accurately and fluently with other speakers of English.
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Sri Lankan Music in Sigiri Graffiti

J. C.R. Kumara

Abstract

The aim of this paper is to identify the evidence of Sri Lankan music
encrypted in Sigiri Graffiti. The graffiti on the mirror-wall of the Sigiriya Rock
belongs to the period ranging from the 8- 10" centuries CE, and they are
an example of the social and cultural background of the period. The
depictions are of visitors to the Royal Kingdom of King Kasyapa (477-495
CE) from different parts of the country, and they belong to various strata of
the contemporary society in Sri Lanka. Therefore, it can be assumed that,
the graffiti on the rock wall represents not only the thoughts and ideas they
had of the figurines on the wall, but of the melodic patterns and rhythms that
the regional community practiced on particular occasions. Thus, the Sigiri
Graffiti can be recognized as a cluster of musical components of
contemporary Sri Lankan society that withessed the elements of authentic
Sri Lankan music and therefore provides a glimpse into the music of the Sri
Lankan people during this specific period. The unique characteristic of this
music and rhythm is the non-influential behaviour from its neighbor, India.
The samples and examples for the present study were selected from the
Sigiri Graffiti, and from the texts written on the subject. The evidence and
elements of contemporary Sri Lankan music were obtained from the primary
sources i.e. the Mahavamsa, the Culavamsa together with other texts,
scholarly studies, and an examination of archeological information. The
analysis proves that the lyrics and the rhythms embedded in the Sigiri Graffiti
are homogeneous to Sri Lankan society and are instrumental to the genre of
Sri Lankan music. The true impression of songs and dance together with the
prosody and their uniqgue number of syllabic instances provides an evidence
of authentic Sri Lankan music in Sri Lanka.

Keywords: Sigiri Graffiti, Sri Lankan Music, Poetry
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1. Introduction

The graffiti on the mirror-wall of the Sigiriya Rock belongs to a period
ranging from the 8- 10™ centuries CE, and undoubtedly they are an existent
example of the social and cultural background of the period. Evidently, they
were the visitors to the Royal Kingdom of King Kasyapa (477-495 CE) from
different parts of the country, and they belonged to various strata of the then
contemporary society in Sri Lanka. Therefore, it can be assumed that the
graffiti on the rock wall represent not only the thoughts and ideas of the
figurines on the wall, but also the melodic patterns and rhythms that the
regional community practiced on particular occasions. Thus, the Sigiri Graffiti
can be recognized as a cluster of such musical components of the
contemporary society in Sri Lanka witness the elements of authentic Sri
Lankan music providing a glimpse into the music of the Sri Lankan people
during this specific period.

The unique characteristic of this music and rhythm is the non-influential
behaviour from its neighbour India, as is usually discussed in relation to to
Sri Lankan music. The samples and examples for the present study were
selected from the Sigiri Graffiti, and from the texts written on the subject. The
evidence and elements of the contemporary Sri Lankan music were obtained
from the primary sources i.e. the Mahavamsa, the Culavamsa together with
other texts, scholarly studies, and an examination of archeological evidence.

2. Literature Review

The Sigiri Graffiti were noticed for the first time by H.C.P. Bell (1905) in his
book 'Inscriptions on Gallery wall-Sigiri-Galal. Bell recognized that the
earliest of these graffiti date, paleographically, from about the 6™ century CE.
He also concludes that the greater number of these records belong to the
10" century CEZ2. S. Paranavitana (1956) recognized that these graffiti
belong to the 8"-10" centuries CE2. He deciphered 685 verses within their
metrical forms in his book 'Sigiri Graffiti, Volume II. Dr. Paranavithana in his
book Sigiri Graffiti (1956) describes in detail the prosody; the number of
syllabic instances (Matra) in a line (Matra- Chandas) of 685 graffiti. His study
was based on the metrical compositions of Elu Sandas Lakuna (a book
based on the characteristics of Sinhala prosody). The following authors have
focused attention on the subject and contributed to evolve the novelty of the
Sigiri Graffiti; K.Jayathilake (1963)-Sigiri Gi Nirmana; Nandasena Mudiyanse
(1963)-Sigiri Padyawaliya; C. De. S. Kulatilake (1974) -"Lankawe Sangitha
Sambhawaya'; Gunapala Senadhira (1956)-Sigiri Peraliya; W.J.M.

Lokubandara (1990)-Sigiri Gi Siri; Gunasena Vithana (1992)-Sigiri Giye
Samaja Dekma; Rathnasiri Arangala (2009)-Sigiri Pairu Gi; Kanangamuwe
Rahula (2013)-Sigiri Gi Wimarshana.
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C. De. S. Kulatilake (1974) in his book "Lankawe Sangitha Sambhawaya’
(Origin of Sri Lankan Music) mentions about the metrical compositions of the
Sigiri Graffiti as a musical element. However, most of the studies reveal the
ideologies about the Social, Literature and Language backgrounds of the
Sigiri Graffiti. They lack the musical evidence. Thus, this study examines the
evidence of music in Sigiri Graffiti that resemble the ideology in indigenous
music of Sri Lanka which have not previously been examined by scholars.

The present study attempts to address the research question: "what are the
aspects of Sri Lankan music that can be found in the Sigiri Graffiti?' The
hypothesis is that , "the Sigiri Graffiti can be recognized as a cluster of
musical components of the contemporary society in Sri Lanka that may
necessarily witness the elements of authentic Sri Lankan music and that it
provide a glimpse of the music of the Sri Lankan people during this specific
period.

3. Methodology

The selected samples of Graffiti for the study were collected from the book
'Sigiri Graffiti'(1956) by S. Paranavitana and the other texts written on the
subject. The evidence and elements of the contemporary Sri Lankan music
were obtained from the primary sources i.e. Mahavamsa, Thupavamsa,
Dhampiya Atuwa Getapadaya, Siyabaslakara, Sikha Valanda Vinisa, Elu
Sandes Lakuna and other texts. The study primarily followed the historical
research methodology in the literature survey and further, a field study was
conducted. The literature survey included library surveys and the consulting
of primary sources and scholarly studies. The Field Study was performed to
seek any archeological evidence to identify and analyze the musical
elements belonging to the relevant period.

4. Results and Discussion

1. The evidence of Instrumental and Vocal Music

Graffiti number 19 explains about a lute (stringed instrument; also known as
the Veena).

Kiye Laya Sivalu gr
' Tana ran mali vena atani hat ho ran van li
Niridu melen ekal no me be (ney) an nna hay yavat'

Translation: 'Laya sivala recited this song
She, the golden-colored damsal (wears) a golden chain on her
breast and has taken a lute (veena) in her hand , does not speak
to anyone else whomsoever, as the king died at that time. I,
Mahamet, wrote (this)'
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Graffiti number 84 describes about singing and playing a lute Veena).
'‘Gana risi kot vayamini vena orat laga kot
Nirid isir& mele yi ana kanda no kala vena ran-van'

Translation: 'The golden coloured one, being desirous of singing
(gana=gaayana), placed the Veena against her shoulder and
was playing it; (but having heard) that the king (her) lord had died,
did she not strike (with it) and reduce the lute into fragments?'

In this graffiti, the word 'gana (gaayana)' means singing. The word gana
(singing) is also mentioned in, SikhaValanda Vinisa (953-970 CE)- To
portray the meaning “singing.” The meaning of singing (this book was written
contemporaneous to Sigiri Graffiti.). The engravings with Veena have also
been found from Loha praasaada ( Brazen Palace; built by king
Dutugemunu around in the 1%t century BCE in ancient city of Anuradhapura,
Sri Lanka) (Fig.1) and Mihintala Sinha Pokuna (Fig.2) (2™ century BCE)
and Isurumuniya (Fig.3) (6-8™ centuries CE). In comparing these evidence,
it is proved that the Veena (lute) has been used before and during the
periods of the Sigiri Graffiti.

Some of the interesting hints that are found from the Sigiri graffiti are listed
below;

Graffiti Description (Meaning of | Significance
Numbers the graffiti) (Musical evidence)
161 ‘The song which Mugalan | Song and sung
,who came from Ruhuna
sang'
187 "The song sung by Bayuru

Kasaba of the house of Lord
Sena, a resident of
(Gaduba)-vana'

289 "When you, having | The playing of
ascended this mountain | music
side, play music | (accompanied) with
(accompanied) with | singing

Singing, the golden-colored
one, o friend, thought: ' |
shall climb up clinging on to
the iron chain and remain
(there)'
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Graffiti
Numbers

Description (Meaning of
the graffiti)

Significance
(Musical evidence)

393

' Holding a flowering branch
in front (of her), she, having
adorned  herself, came
walking forward for the
purpose of (providing)
music to (her) lover; (but)
when | attract her , (she)
having bent forward,
accepted (from me) the
spray of flowers"

The purpose of
(providing) music to
(her) lover

526

'O flower-like ones, when
the garland of flowers (was)
dropping down, into whose
midst did it come? It is by
me that music is played to
you at Sihigiri: but are not
all others who have come
(here) dear to you?'

The music is played
to you at Sihigiri

543

' This song was sung and
written down by lady Naal,
wife of Lord Mahamet'

The song was sung
and written

610

'O esteemed friend, do tell
(me this). When said in what
manner has this been
thought (by you): (Her)
anger will be mollified when
it is said that the desire for
playing music has been
taken away?'

The playing of
music

The Significance of Verbal structures

I.  Metrical Compositions (prosody)

II. The

‘Sound beauty’ of the
ornamentation of sound such as Alliteration)

I. Metrical Compositions

There is evidence that the composers of the graffiti have known about
prosody. Graffiti number 504 mentions about Yaagi and Seheli

Seheli are names of metres).

verbal

communication (the

(Yagi and
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'Matvaga Samana gii Sagal-re-jana ge Pasillan abuyu
Apa gahani ne vi bandi yagr sahali ta'

Elu Sandes Lakuna (the book of Sinhala prosody) was written during the
121-13% Centuries whereas Sigiri Graffiti were depicted during the 8h-10t
centuries CE. Therefore, the prosody of Sigiri Graffiti was composed before
Elu Sandes Lakuna.

On the other hand, Yagi, is built up of 9 and 11 syllabics respectively in the
odd lines and, 11 syllabics in each of the even lines (9, 11, 11, and 11)%.
About 400 graffiti are composed in Yagi metre.

1stline 2" line 3" line 4t line Total
9 11 11 11 42
Dasadanaadaali - 9 syllables
Disi raja vi siti sebavina - 11 syllables Yagri metre
Gala kala la beyadahi vesa - 11 syllables
Vi da tada asara yata tipi - 11 syllables

Translation: 'O friend, though he who has come is a slave (of yours), has it
really been thought that the king (himself) appeared? Having resided on the
mountain side, has (your) heart been transformed into stone? Have you
become hard to (those who desire your) company?"

Seheli is a metrical composition combined with Gi and Sivupada'® such as
12 syllabic (Dolosmath), 16 syllabic (Solosmath), 18 syllabic (Atalosmath)
etc. The significance of the Seheli composition is that it is accessible and
practicable and is also very suitable for singing.

Ledi mana bandna - 9 syllables
Pehebar sina rusna -11 syllables
Katak hi tosna -9 syllables

Mini akusu his hi lay ganna -14 syllables

Translation: To have one's ensnhared, being attached to her, by a damsel
who is winsome on account of her radiant  smile and who is pleasing, is
(like unto) taking a jeweled hook of an elephant-driver and placing it on
(one's own) head.

The metre of the verse is not explained and named in the Elu Sandes
Lakuna, though it occurrs commonly in Sinhala poetical literature and rituals.

There are 10 kinds of prosody explained in Elu Sandes Lakuna as occurring
in Sigiri Graffiti. However, the graffiti have been written three centuries
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before the period of Elu Sandes Lakuna and therefore many metrical
compositions can be found in the graffiti which are not explained and named
in the Elu Sandes Lakuna. It can be assumed that, there were homogenous
Sinhala prosody systems before it was mixed with Sanskrit prosody. Writing
songs within systematic prosodies provides important evidence about the
music in the relevant period.

The metres of the Sigiri Graffiti which are explained and named in the Elu
Sandes Lakuna are scheduled as below.

Metre 15t 2"10ine | 3“line 4" line Total
line(syllabic | (syllabic | (syllabic | (syllabic | syllabic
instance instanc instance | instanc instanc

e e es

G1 9 11 11 11 42

Yagr Luhu 9 Luhu 1l | Luhu1l | Luhul1l | 42

Kav g1 9 10 10 10 40

Duvanga g1 9 11 11 13 44

Yon gi 8 11 10 11 40

Bamara g1 8 11 10 13 42

Umatu g1 9 10 9 10 38

Piyum g1 8 11 8 14 42

Matwala gr 8 8 8 13 37

Karika gi Luhu4,guru | Luhu7,g | Luhu5,9 | Luhu9,g | 14
2 uru2 uru2 uru2”

(* Luhu=short syllables, guru=long syllables)
The quantity of Graffiti can be classified as follows, according to the prosody
which is explained in the above chart.

1. Yagi- 400

2. Kavgr-85

3. Duvanga g1-73

4. Yon gi-40

5. Bamara g1-27 GT metres (GT virith)
6. Umatu gi-12

7. Piyum gi-02

8. Matwala gi-04

9. Karika gr-02

Some graffiti has been projected in the Samuduragos metre which
consists of 18 syllables in each of the four lines. There are similar
syllables included at the end of each line (elisamaya) and the singing
ability is significant.
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5. Conclusion

The lyrics and the rhythm (verbal and melodic structures) embedded in Sigiri
Graffiti are homogeneous to Sri Lankan society and the singing, impression
of songs and dance, the prosody, the number of syllabic instants, the
aesthetic concept, religious and cultural values, the language and literature
provide the significance of music in Sri Lanka. An examination of the
evidence of music in Sri Lanka at the time of the writing of the Sigiri Graffiti
reveals that, the music of the era perfected the socio-cultural-religious
explorations, literary contexts, aesthetics and the emotional and intellectual
platforms of the people. Music cannot exist alone. It has always been
associated with the social, cultural and religious explorations of = society.
Therefore, the Sigiri Graffiti reflect the contemporary socio-cultural
backgrounds. Religious explorations are also regenerative. They also
embody the literary and aesthetic elements associated with emotions,
beauty, and poetry.

Sigiri Graffiti provides information on the musical instruments such as the
Harp (Veena), the songs sung, singing and playing at festivals, and rituals.
These graffiti describe the cultural, religious and artistic aspects of that era.
Thus, it can be revealed that, at the time of composing the Sigiri Graffiti,
there was music with characteristics unique to Sri Lanka.

Figures
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Fig.3
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Perceptions, Engagement and Productivity of
Teacher Professional Development (PD)

Activities

K.R.W.K.H. Abeywickrama

Abstract

Professional Development (PD) initiatives are the key for English as Second
Language (ESL) teachers in Sri Lankan Universities for heightening their
quality of teaching and students’ performance. This qualitative case study is
aimed at identifying ESL teachers’ perspectives of engagement in PD
activities and how their perceptions affect their engagement in PD activities.
To this end semi-structured interviews were undertaken with ten ESL
teachers of a government university in Sri Lanka, and for recognizing,
analyzing and the interpreting of data, a Thematic Analysis was employed.
The findings of the study indicate that the participants’ behaviour and
engagement in PD activities during sessions were largely controlled by
contextual factors — the relevance of the content of the session to their
practices, the interest in the session, the practitioner-centredness of the
activities, and other contextual aspects - rather than their perceptions or type
of PD. This means that, to which extent participants engage in PD activities,
was mostly determined by the managerialist and democratic needs that
decide the aims, the content, and the format of PD activities. The findings
have implications for PD facilitators and policy-makers to introduce
productive changes to the existing PD activities in all the universities in Sri
Lanka. Moreover, the recommendations informed by the study can
effectively be used for designing and implementing new PD activities for
university ESL teachers. As such, ESL practitioners in the university sector
in Sri Lanka may have opportunities to engage in focused and meaningful
PD activities, and thereby enrich their knowledge, skills and professionalism.

Keywords: Contextual, Engagement, Factors, Perceptions
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1. Introduction

English skills are vital for the university students in Sri Lanka to effectively
acquire content knowledge and secure employment after graduation
(Abeywickrama, 2020a, 2020b). Hence, a key role of university ESL
practitioners is to improve students’ English skills in a manner in which they
can fulfil the workplace requirements (Abeywickrama, 2019). As indicated by
previous research, enhancing teachers’ knowledge, skills and expertise
through PD can significantly heighten student outcomes (Coldwell, 2017;
Diaz-Maggioli, 2004; Mohan, Lingam, & Chand, 2017; Saberi & Sahragard,
2019; Sixel, 2013). Therefore, policy-makers and governing institutions
continuously pressurize ESL teachers in the university system to enrich their
pedagogical knowledge and skills via PD programs to make their classroom
practices more productive (Abeywickrama, 2020a). Critically, the impact of
PD activities facilitated by the government and foreign agencies has been
largely hindered by ESL teachers’ lack of understanding of the need to
engage constructively in PD initiatives (Abeywickrama, 2019; Abeywickrama
& Ariyaratne, 2020).

On the other hand, many ESL practitioners engage in PD initiatives in order
to align with requirements in their institutional and employment contexts or
because PD sessions are mandated by their management. To effectively
understand these gaps in their knowledge, focussed PD opportunities are
vital. In particular, ongoing PD is largely beneficial for ESL practitioners in
“managing curriculum development, innovation” (Wijeskera, 2012, p. 19) and
pedagogical knowledge (Guskey, 2003; Merkt, 2017; Tinoca & Valente,
2015). In this context, gaining a holistic awareness of ESL teachers’
perspectives of engagement during PD activities is essential to yield better
outcomes from the existing sessions. Hence, the overarching aim of this
investigation is to identify ESL teachers’ perceptions of engagement in PD
activities, how their perspectives regulate their engagement in PD activities,
and to what extent PD initiatives are meaningful to provide them with better
learning opportunities. The findings of this research will enable PD
facilitators and policy-designers to organize meaningful and focused PD
opportunities for teachers which may result in improving their knowledge and
expertise.

2. Literature Review

Although leading teacher educationists (Darling-Hammond & McLaughlin,
2011; Diaz-Maggioli, 2004; Harwell, 2003; Richards & Farrell, 2005) have
defined the term PD in numerous ways, “stipulative definitions, both of
teacher development and, more generally, of PD are difficult to find, and
almost entirely absent from the literature” (Evans, 2008, p. 14). Hence, “a
definition that a majority of researchers agree upon is difficult to locate in the
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academic literature” (Abeywickrama, 2019, p. 1). For the purposes of this
study, teacher PD is defined as a continuous learning process across
teachers’ career for renewing their knowledge, competence and
effectiveness that results in developing their efficacy and transferring of
acquired knowledge to learners for enhancing their outcomes and quality of
education.

2.1. Issues in teacher PD

As researchers claim, most teacher PD sessions have no uniqueness,
relevance and resourcefulness (Arikan, 2010; Bautista & Ortega-Ruiz,
2015; Bolam & McMahon, 2004; Darling-Hammond, Hyler, & Gardner, 2017;
Saberi & Amiri, 2016; Shirazi, Bagheri, Sadighi, & Yarmohammadi, 2013;
Zheng, 2012), thus it is often “images of coffee breaks and consultants in
elegant oulffits” that retain in teachers’ mind (Diaz-Maggioli, 2004, p. 1). This
has led researchers and ESL practitioners to discussions on the value of the
existing teacher PD programs (Gajadeera, 2006; Meng & Tajaroensuk,
2013; Saberi & Amiri, 2016; Soleimani & Khaliliyan, 2012; Wichadee, 2012).
As these authors underscore, flaws in the design and delivery of PD
activities cause teachers to encounter unsatisfying experiences during PD
sessions. Therefore, PD facilitators need to identify “where each practitioner
stands in terms of convictions and beliefs” (Avalos, 2011, p. 10), and support
them with appropriate instructions and leadership for development and
change through PD activities. This will develop the belief among teachers
that PD activities are capable of enhancing the quality of their classroom
practices and hence, they may foster the confidence to use what they learn
from PD to improve learner outcomes (Ingvarson, Meiers, & Beavis, 2005).

2.1.1. Issuesrelating to design and delivery

Current PD initiatives that mostly focus on “traditional or positivist principles,
and behaviorist and objectivist traditions” (Pitsoe & Maila, 2012, p. 320) tend
to transfer knowledge to teachers rather than supporting them to create new
knowledge. As Pitsoe & Maila (2012) argue, traditional teacher PD initiatives
are usually hierarchical because the power of an organization is often
centralized among “policymakers or bureaucrats as the carriers of the
knowledge that needs to be transferred to teachers, ... [positioning teachers
as receivers of] knowledge to be absorbed” (p. 320). Critically, this vertical
knowledge transmission has entirely disregarded the valuable methods of
teaching for learning (Freeman, 2002). Given the lack of provision to
recognize the type of activities that are valuable and relevant to teachers’
professional practice (Collins & Liang, 2014; Shirazi et al., 2013), the content
of PD activities is highly unlikely to be used in a meaningful way in the
institutions where practitioners carry out teaching (Meng & Tajaroensuk,
2013; Wichadee, 2012). As a result, teachers may foster undesirable
attitudes for PD, when top-down decision-making prioritizes PD providers’
needs and offer activities that cannot be applied in average classroom
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settings (Diaz-Maggioli, 2004). In contrast, practitioners’ interest and
enthusiasm can be effectively maintained through the activities that include
practitioner needs (Duta & Rafalia, 2014; Louws, Meirink, Veen, & Driel,
2017), and address diverse themes (Crandall, 1993).

In particular, teacher PD programs which use the most common method of
instruction, the one-size-fits all workshop, instead of other effective formats
and designs (Desimone & Garet, 2015; Diaz-Maggioli, 2004), are the ones
which receive the highest criticism (Alberth, Mursalim, Siam, Suardika, &
Ino, 2018; Garet, Porter, Desimone, Birman, & Yoon, 2001; Hooker, 2017;
Saberi & Amiri, 2016; Shirazi et al., 2013) By using a standardized one-size-
fits-all approach for delivering PD across the board, overlooking experienced
and novice teachers’ needs, and teachers’ students’ age and cognitive
development (Diaz-Maggioli, 2004), PD facilitators develop detrimental
views towards sponsored PD among teachers. Previous research highlight
that teachers may have various learning differences (Louws et al., 2017) and
different PD needs in different stages in their career (El Afi, 2019; Mahmoudi
& Ozkan, 2015; Petrie & McGee, 2012). However, teachers are repeatedly
enforced to attend workshops despite their unwillingness. For Shirazi et al.
(2013), such practices cannot develop any significant changes in teacher-
student learning.

Moreover, systematic mechanisms that can evaluate the productivity of PD
programs, and re-structure them accordingly, is not maintained by many
institutions and PD facilitators in the European countries (Diaz-Maggioli,
2004). As a post-PD activity, a questionnaire that contains some superficial
aspects is mostly circulated among participants instead of obtaining
methodical in-depth feedback. Critically, teachers’ genuine feedback cannot
be uncovered in this manner (Shirazi et al., 2013). Besides, the dearth of
practicum in teacher PD activities (Cornu & Ewing, 2008), the fragmented,
and/or inconsistent nature of PD programs (Shirazi et al., 2013) have also
largely been reported as issues (Meng & Tajaroensuk, 2013). Attempting to
accommodate the programs that were successful in foreign contexts
(Saberi & Amiri, 2016) is also identified as an important issue in the design
of PD for ESL teachers. On the other hand, teachers in the European
context, always encounter issues and challenges in transferring their
learning to classroom practices due to the unavailability of an authority or a
facility to acknowledge the ownership and outcomes of activities that need to
happen after a PD program (Diaz-Maggioli, 2004; Huberman & Miles, 1984).
These issues emphasize the need for re-considering PD as a consorted
effort of teachers, learners and facilitators (Abeywickrama, 2019), and
thereby promoting improved learning, and providing benefits for all the
stakeholders in the industry.



D500 8 @dBe Begnes, 27 WEIBG, 2021 97

2.1.2. Less opportunities for PD

There is strong evidence in literature to validate that teachers’ excessive
classroom teaching and the possible burden of additional workloads are the
main obstacles for participation in PD activities. Especially, as Cambone
(1995) claims, administrators have negative attitudes towards PD, as
teachers must deviate from their usual classroom practices during PD
sessions. Therefore, prior to attending to PD activities, teachers are highly
likely to consider to which extent their absence impacts on students’ learning
(Tan, Chang, & Teng, 2015). Even practitioners with a strong interest for
self-development and growth can be discouraged by their fixed teaching
plans (Breshears, 2004; Meng & Tajaroensuk, 2013), as a result, they may
not create an atmosphere for collaborative and communities of practice in
their organizations (Shirazi et al., 2013). Due to this background, teachers
are not prepared to leave their usual classroom schedules in order to attend
to PD activities (Wichadee, 2012). Conversely, the classroom work they
undertake alone, may not sustain and develop them professionally
(Breshears , 2004).

Furthermore, although PD is perceived by practitioners as important in
improving their career trajectories (Breshears, 2004, p. 32) “the economic
conditions in which many teachers are entrenched” do not encourage them
for participating in programs of teacher development that restricts their
capacities of performing as professionals. For instance, many ESL
practitioners who serve in rural contexts, or on contract basis are reluctant
to invest much time, energy, or finance on their PD (Abbott & Rossiter,
2011). Having to travel widely to attend PD activities may also hinder
teachers’ enthusiasm and interest to engage in PD activities (Crandall,
1993).

2.2. The evaluation of productivity

Institutions and policy-designers tend to consider to which extent
investments in teacher PD provide tangible benefits when education budgets
become constrained (Guskey, 2000; Ingvarson, Meiers, & Beavis, 2003; Tan
et al., 2015) In this context, the evaluation of PD has a broader significance
than ever (McChesney & Aldridge, 2019; Smylie, 2014). The methods used
to evaluate the effect of PD activities on teachers’ classroom practice and on
students’ learning should be valid and reliable. This can result in gaining a
real assessment of the changes in productivity by all the stakeholders of
teacher PD. Being aware of the strengths and the limitations of the existing
evaluation process is essential, prior to the planning of any new system of
evaluation for sponsored PD activities.

Growing evidence in literature demonstrates that the evaluation of teacher
PD is usually undertaken in the form of a questionnaire to obtain feedback
from participants for pre-designed enquiries (Edmonds & Lee, 2001,
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Ingvarson et al., 2003). Questions related to delivery, effectiveness,
applicability, attainment of expected objectives, participants’ interest to gain
similar experiences, and observations of how PD activities can impact on
their classroom teaching are mostly included in such evaluation (Edmonds &
Lee, 2001). Critically, as Edmonds and Lee (2001) claim, the most effective
methods of follow-up that assess the real impact of teachers’ PD on student
performance have not been applied yet. More specifically, most evaluations
have ignored long-term monitoring of the impact of PD. However, there are
more reliable and focussed teacher PD evaluation models for assessing the
effectiveness of PD activities. As Hanover Research (2015) state, they have
gained wider acceptance during the past decade as standard methods.

Guskey’s (2000) five critical levels of evaluation is considered a more
systematic approach to measure the impact of PD at various stages of
teacher practice. Due to its flexibility, it can effectively be contextualized
within “different orientations” to achieve “intended outcomes” (Muijs, Day,
Harris, & Lindsay, 2004, p. 229). For Guskey (2000), as each level depends
on the level preceding that, gathering information for the five levels of
evaluation can be somewhat complicated. Despite this situation, currently,
Guskey’s model has gained a broad acceptance as a method for evaluating
teacher PD activities. The first critical level in Guskey’'s model, participants’
reactions, functions as the most common and unchallenging stage of
collecting data for evaluation. This is mainly because participants’ responses
at this stage are extremely personal and generalizable (Guskey, 2000). In
contrast the second phase evaluates participants’ learning: cognitive,
affective or behavioural improvements, from PD.

Notably, as Muijs et al. (2004) underscores, Guskey's level three,
organisational support and change, which is the most important phase in the
model because organizations’ genuine interest to follow the new practices
incorporating them into organizational policies and providing adequate
support and resources, is demonstrated at this point. The fourth phase in
this model has special implication for both PD providers and practitioners as
it evaluates participants’ capability of application of new knowledge and
skills in the real classroom context, and the retention of new knowledge and
competencies by participants (Guskey, 2000). In this sense, the outcome of
constructivist PD is evaluated in the fourth level (Pitsoe & Maila, 2012). The
most critical phase of the entire process may be the last level that assesses
students’ performance. This is because the ultimate aim of any teacher PD
program is to enhance learner performance, either cognitive or non-cognitive
(Guskey, 2000).

Clarke and Hollingsworth (2002, p. 951) have developed an “interconnected
model of teacher professional growth” based on Guskey’s (2000) critical
model. Conversely, the graded levels have been omitted from the model,
and the evaluation method has been organized according to domains. This
means that changes that take place in any domains can create a change in
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the progress of teacher professional growth (see Hanover Research 2015).
Several useful conventions for planning and guiding the evaluation of
teacher PD are also proposed by Haslam (2010). For him, there is no a
“single best approach to evaluation” (pp. 9-10) because the evaluation
method is always decided by the nature of the PD activity, and therefore, the
intended PD goals, learner outcomes, and the relevant indicators should be
identified by program designers by integrating evaluation in to PD planning.
For others, the most significant method for evaluating PD is obtaining
teachers’ contribution for developing the evaluation, as teachers’ interest for
the proposed PD activities is promoted by their sense of participation (Day &
Sachs, 2004; Haslam, 2010). Conversely, Haslam emphasizes that PD
evaluations must be separately undertaken and institutions must not use
them in order to value the teachers’ performance.

Overall, five common key areas are emphasized by these methods of
evaluation: feedback of participants, application of learning, organisational
response, participants’ learning and change in practice, and impact of
knowledge transmission and change in students. As argued, in many
occasions, a more refined and systematic approach need to be applied
when undertaking evaluations to recognize the complexity of institutional
and individual differences, “whether evolutionary, incremental or
transformational” (Muijs et al., 2004, p. 303). Therefore, it is highly doubtful
whether the tangible outcomes of continuous PD can be measured in the Sri
Lankan university context without such approaches.

3. Methodology

The current study discusses university ESL practitioners’ perceptions of PD,
the relationship between those perceptions and engagement in PD activities,
and the implication of meaningful engagement in PD activities for their
growth and students learning. According to researchers, the qualitative case
study method is the best method to achieve this kind of objective because it
could “bring understanding, interpretation and meaning” (Lichtman, 2013
p.17) to the entire phenomenon of ESL teacher PD in Sri Lankan
universities.

3.1. Context and participants

A regional state university in Sri Lanka was used as a case in point to
answer the research questions. Such a university was selected for the study
after carefully analysing the nature of teacher PD opportunities received by
them; sometimes, regional universities have inadequate provisions to
strengthen PD, however, occasionally, they are provided with broader
opportunities for attendance to PD activities (Liyanage, 2010). The study
selected ten in service ESL practitioners in the Department of English
Language Teaching (DELT) as the participants.The previous investigations
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have recommended the purposeful sampling method and a small number of
respondents for this type of qualitative research. Selecting participants
purposefully has allowed the researcher to develop a broad analysis of
“‘information-rich cases” (Patton, 2002, p. 46). As such, despite the sample
size, (Given, 2008; Hogan, Dolan, & Donnelly, 2009), for obtaining
comprehensive awareness of participants’ perceptions and of the work
context, the study analysed all cases broadly (Savenye & Robinson, 2005).
This means that, it is the nature of the study and the extent to which it
discovers “the complex in-depth phenomena” that mostly determine the
validity of the investigation (Lichtman, 2013, p. 22).

A group consisting of seven female and three male teachers were chosen
for the research (n= 10), and the group represented both novice and
experienced teachers. Sinhala is the first language of all the participants
except for Participant 2 who speaks Tamil as the first language while the
second language of all the participants is English. All respondents in the
selected group have postgraduate qualifications, either Masters or PhD or
both and most have offered Linguistics as a major in their Masters degrees.
All teachers, except for 2 respondents, have more than twenty years of
experience in teaching in the higher education sector. All respondents teach
English as a Second Language (ESL) while some participants among them
teach other English courses such as English Literature, English for Business
Communication, English for General Purposes (EGP), and Business
English. None of the participants have overseas teaching experience. The
participants’ demographics reveal the diversity of the subjects chosen for the
study. However, the relationship between those variables and teacher
perceptions was not examined by the current investigation as such variables
are insignificant for the theoretical aims of the research.

3.2. Instrument

Qualitative interviews can provide a new understanding to a complex
situation (Folkestad, 2008). In particular, semi-structured interviews are the
most valid instrument for use in this kind of research (Abeywickrama, 2019;
Abeywickrama & Ariyaratne, 2020) given its potential as a qualitative data
collection method and its broad application for case studies. As far as the
other data collection methods are concerned, semi-structured interviews
have more flexibility and depth of questioning (Burns, 2000; Cohen &
Manion, 1994; Hitchcock & Hughes, 1995; Zacharias, 2012). Semi-
structured interviews support the researcher to undertake the inquiries in a
manner in which the participants are encouraged to provide more
comprehensive answers, and identify their motives for such reactions
(Ashworth & Lucas, 2000; Cohen & Manion, 1994). This supports the
researcher to understand the phenomenon more holistically and resolve
misconceptions, if any. Given this background, this research instrument is
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likely to be “most favoured by educational researchers” (Hitchcock &
Hughes, 1995, p. 157). Accordingly, the current study also utilized the semi-
structured interview in order to gather data from the participants.

The inquiries in the semi-structured interview were designed in a way that
the researcher could gain a comprehensive understanding of the
overarching aim of this research; examine ESL teachers’ perceptions of
engagement in PD activities, how their perspectives control their
engagement in PD activities, and to which extent PD initiatives can provide
them with productive learning opportunities. For instance, participants’
perceptions of engagement in PD activities were gathered through Question
10: What factors may compel or hinder your engagement in a PD activity?
Similarly, Question 19 and 20 explored participants’ views on how to design
and deliver a PD activity in a way it meaningfully contributes to their
classroom practices and professional growth; Is there any post-monitoring
program to identify whether ESL teachers transmit the knowledge and skills
that they acquire from PD activities to their learners? Do you think PD
activities are appropriately and systematically evaluated?

3.3. Thematic analysis

As indicated in literature, qualitative studies have effectively used both
inductive and deductive methods of Thematic Analysis (TA) (Frith &
Gleeson, 2004; Halldorson, 2009; Jugder, 2016). Particularly, as the focus of
the inductive approach is on “individual meaning” and understanding of
complex situations (Zadrozny, Mcclure, Lee, & Jo, 2016, p. 219), significant
dimensions could be recognized from the general patterns in the cases, and
also various existing associations among dimensions can be identified
(Patton, 2002). As a result, the qualitative paradigm mostly used the
inductive method of TA to identify patterns in data which are gathered
through the interviews with participants (Braun & Clarke, 2006; Ibrahim,
2012; Jugder, 2016; Yukhymenko, Brown, Lawless, Brodowinska, & Mullin,
2014). TA has extensively been used in educational research over the last
decade by many investigators (Abeywickrama, 2020b; Coldwell, 2017;
Crowe, Inder, & Porter, 2015; Liyanage & Bartlett, 2010; Skinner, Leavey, &
Rothi, 2019; Tan et al., 2015; Tuckett, 2005). As such, Braun and Clarke’s
(2006) six stages of inductive method of TA was identified appropriate for
this study. The phases of TA: (1) familiarizing with data; (2) generating initial
codes; (3) searching for themes; (4) reviewing themes; (5) defining and
naming themes; and (6) producing the report broadly supported the
researcher for recognizing, analyzing and interpreting data.
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4, Results and discussion

4.1. Attendance and engagement in PD

This section presents findings under two main components: participants’
attendance to PD activities and their focused engagement. To achieve this,
the researcher carefully observed the determinants which influenced
participants to take part in PD activities, and the factors that affected their
perceived engagement during PD sessions. Sponsored and independent PD
activities regulated by managerialist and democratic principles respectively
are the two types of PD that determine goals for participants to attend PD
sessions. More specifically, the participants’ perceptions are significantly
connected with these goals that determine their attendance at PD sessions
and largely influence in deciding the type of PD they participated. For
example, PD activities were perceived by Participant 5 as a way for initiating
collaborative practices, upgrading subject knowledge and instilling
continuous learning, among others. As exposed, these perceptions worked
as a stimulus in attending PD sessions.

One thing is, you know, when we say language teaching, uh...
specifically in second language teaching context, things you know
change very often. So, | think we have to be lifelong learners
otherwise, we cannot update ourselves. New technology comes to
the field and also we can learn by observing others and talking with
them. | mean sharing with others, and even by teaching itself.
(Participant 5, Lines 205-209)

In another instance, Participant 1 regarded PD as a means for enhancing
her content knowledge and a skillset thereby creating a better teaching
learning environment to face classroom challenges:

Interacting with students is also a very motivating factor for me as
well. Because when | want to have a very quality discussion with
the students, you know back of my mind, | feel that | have to keep
on reading and have to keep on searching for new things to tell
them. Because otherwise I'll be repeating myself and that's not
what’s required. (Participant 1, lines 301-305)

Managerialism always administers sponsored PD activities, determines
“professional standards and frames the content and aims” of them (Evans &
Esch, 2013, p. 137), while independent PD controlled by democratic
professionalism considers teachers’ needs and values as the key
constituents and inspire them to reach their goals through self-directed
learning (Abeywickrama, 2019). In this context, teachers have the
responsibility of choosing the type of PD: sponsored or independent, through
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which their goals for attendance to PD can be achieved. As Day and Sachs
argue (2004), these two orientations to PD should not be regarded as
“polarised or exclusive” (p.7); however, as indicated, managerialism and
democratic principles that regulate sponsored and independent PD activities
respectively define them as per the nature of the approach (Gurney &
Liyanage, 2015).

4.2. Determinants affecting teacher engagement

Although the participants reported various perceptions of sponsored and
independent PD activities regulated by managerialist and democratic
principles respectively, they could not always achieve those goals from each
PD session. This is mainly because, practitioners’ perceptions or the types
of PD did not determine their level of engagement in PD activities but the
perceived contextual determinants relating to each session. Perceived
interest in the session, the relevance of content of the session to ESL,
practitioner-centredness of the activity and other contextual aspects such as
facilitator/s’ individual disposition and the use of technology were the key
factors that decide participant interaction and engagement (see Figure 1).

Relevance

Other contextual

Factors affecting Interest in the session
factors

engagement

Practitioner- centredness

Fig 1: Factors affecting engagement in PD activities

The managerialist and democratic regulations that controlled the content
and format of PD activity decided the extent to which these pre-defined
factors delimited participants’ engagement in PD. So as to uncover this
intricate connection, the following sections discuss ESL practitioners’
engagement in institutionally-facilitated PD activities compared to their
engagement in independent activities promoted by democratic goals.
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4.2.1. Participants’ engagement in Sponsored PD

As reported by most participants, at least one of the two contextual factors
determines their focussed engagement in PD activities: the perceived
relevance of the content of the session to their classroom practice
(Participants 1, 2, 5, 7, 8 & 9), individual and professional concern to the
topic of the session (Participants 4, 6, 7 & 9). When there was a significant
mismatch between what they exactly expected from the session and the
informational content of the session, or when the content perceived to be
discussed in the session was familiar to the participants, they tended to
maintain a very low level of engagement, as in the case of Participant 1, “we
might have wasted a whole day to learn something which was not related to
our subject, so, then of course it was very difficult for us to engage in” (Lines
333-334). Similarly, for Participant 3, there was “nothing new to learn” from
many sessions, as a result, they had no high engagement (Line 281). On the
contrary, when the content of the PD session had a high level of relevance
to teachers’ professional practice due to its originality and creativity their
level of engagement increased drastically (Participant 6).

Participants’ focused engagement was also largely determined by the other
pre-determined factor, the perceived level of interest in the topic
(Participants 4, 6, 7 & 9). In this situation, regardless of other external
determinants that obstruct teachers’ participation, they were likely to engage
in the activity, as Participant 7 reflected:

If the topic is really interesting and really useful, so, | do attend
even without considering the distance problem and get engaged,
although we do have a lot of works. But, if it is not interesting so
then we have to think twice. (Lines 112- 114)

This indicates that participants’ low interest in the topic could prevent their
full engagement in the PD activity. Moreover, practitioner-centeredness and
the task-based nature of the session largely influenced the extent to which
they engage in the PD activities. As reported, when participants were the
prime focus of the activity given the interactive nature and the authenticity of
the learning context, they were highly likely to engage in a session
effectively and with interest. All participants broadly revealed the implication
of this perspective. Participant 8, for instance, exposed how collaboration of
a PD session promotes active engagement and involvement enabling her to
achieve the expected learning outcome:

Actually, the session was very interactive. It was based on
evaluation and plagiarism. The facilitator gave us a list of activities
to do as groups, and so. Rather than we being just the passive
recipients of the knowledge we were asked to perform some
activities. So, we could get the first-hand experience related to that.
(Participant 8, Lines 102-105)
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Conversely, when practitioners did not become the key stakeholders in the
activity, especially in sponsored mandatory PD, they were directed to
disengagement, this is mainly because, such activities could not create any
meaningful opportunities to inspire participants’ interaction, as in the case of
Participant 4:

| think we need to participate actively, not just listen passively
during PD activities. Mostly, what we find is that we just go there,
sit and listen to the lectures and enjoy their demonstrations and
come back. But there are fewer opportunities for us to practice, for
us to engage in task-based activities. So therefore, | think we
should, the participants should engage in such activities very
actively and involuntarily. (Lines 105-109)

Other contextual factors further had a substantial impact on practitioners’
engagement (Participants 1 & 9). Specifically, Participant 9 reflected on how
the facilitator’s personal presentation influenced her engagement negatively
in one of the sessions she participated in. For her “the facilitator was a
sound academic, owever, when it came to the delivery, communication and
building relationship with the audience, he was not that professional or
capable” (Lines159-160). As conceptualized earlier, mostly contextual
factors determined practitioners’ active engagement in institutionally-
sponsored PD sessions in spite of their goals for attendance.

4.2.2. Participants’ engagement in independent PD

Contrarily as participants were able to regulate the format of independent
PD activities they can minimize the effect of contextual factors and
maintained a high level of engagement. Participants had more satisfaction
with their involvement in self-directed PD initiatives rather than mandatory
activities sponsored by their management or any other regulatory bodies
(Participantsl, 2, 3, 4, 5, & 10). For instance, as reported by Participant 1:

We actually have to engage in independent PD activities...By doing
it, and by taking the initiative in it, by being an independent person
in it, it of course ensures that we are passionate about something,
and that we are truly interested in the subject unless of course we
cannot think of an instance where we take the initiative on our own.
It can be more beneficial as the true interest. So, irrespective of the
time matter, irrespective of the workload, we may be interested in
engaging ourselves in a professional manner (Lines 92-98),

This demonstrates ESL practitioners’ passion, active engagement and
accountability for PD activities that originate from their own. Even though
participants’ engagement was considerably low in certain cases; the
independent PD mostly establishes teacher autonomy and agency.
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However, a facilitator's or a skilled person’s intervention may be required to
optimize participants’ engagement in some cases (Participants 2 & 6).

4.3. Optimizing engagement and learning

As indicated prior even though participants aimed to reach a number of
goals via institutionally- facilitated activities, the nature of each PD session
mostly determined their engagement and learning outcomes. If this is really
the case, strategies need to be identified in order to heighten participants’
engagement in sponsored PD activities, and thereby enhancing learning
outcomes. Conversely, participants can effectively achieve the expected
learning outcomes via self-directed PD activities as such initiatives allow
participants to regulate and monitor their motives. These findings validate
that individually-driven PD activities are more meaningful and possess
potential than the externally-facilitated conventional formats (Gurney, 2015),
however, optimum results can be obtained through independent PD by
promoting collaborative practices among practitioners rather than by
undertaking PD activities individually. On the other hand, communities of
practice should be properly established within and beyond the practitioners’
employment context through a careful institutional mediation to maximize
their learning.

Notably, as far as the sponsored PD activities are concerned, no design for
PD specifically supported practitioners’ engagement and learning. Even
though workshops are being broadly criticized as a delivery mode, findings
of this study validated that the format of PD activity is not the key factor that
determined the productivity of PD sessions. Most research undertaken
previously investigated teacher perspectives in terms of format and the
design of PD activities rather than other variables that might hinder
participants’ attendance to PD, for instance, issues in the employment
context and of individuals. Although research examined how the irrelevance
of the content (Meng & Tajaroensuk, 2013; Wichadee, 2012), and the lack of
practicum in PD sessions (Saberi & Amiri, 2016) negatively influenced
teachers’ attendance and such research have not examined the impact of
those aspects on participants’ engagement in PD activities. Although
sponsored PD activities are increasingly being criticized due to their failure
for maintaining practitioner engagement, institutions also have a
responsibility to align the content of PD activities to reach managerialist
goals (Gurney, Liyanage, & Haung, 2018).

If this is the case, it is important to discuss teachers’ perceptions in parallel
to the findings of previous studies so as to recommend certain principles and
strategies that could be utilized for optimizing participants’ active
engagement in institutionally- facilitated PD sessions, and thereby
heightening practitioners’ learning outcomes. Most participants claimed that,
the teachers’ needs, interests, and experiences must be incorporated into
the design of PD activities rather than trying to transmit the knowledge to
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participants via one-size-fits-all PD sessions which were largely based on
top-down decision making. This means that, when a PD activity catered to
participants’ real needs they had better interaction with enthusiasm as in the
case of Participant 4:

The course [PA activity] should address the needs of participants
not the providers. | don't think that the existing PD programs do a
need analysis. If they do it, they have to do it recurrently because
participants and their needs vary. Then, participants can contribute
effectively. (Lines 275-278)

This perspective has also been supported by many researchers (Gravani,
2007; Shirazi et al.,2013).

In addition, practitioners reported that the impact of various sponsored PD
activities can effectively be heightened through strong post-monitoring,
especially in the situations where the teachers’ considered PD activities
were not beneficial for their professional practice. In such cases, “for
teachers to feel the implications of the activity [PD] for their work place, its
application should be facilitated carefully by some kind of system. If it
doesn’'t happen, teachers have no motives to follow it up” (Participant 2,
Lines 211-213). Most importantly, teachers were highly likely to introduce
drastic changes to their existing practices when they are given personalized
feedback in relation to their classroom teaching and practice-based needs
(Grierson & Woloshyn, 2013).

In establishing this type of facility, participants’ negative perceptions with
regard to sponsored PD activities could be re-oriented which may develop
their interest for attendance and focussed engagement in PD.

Moreover, participants reported their dissatisfaction regarding the existing
evaluation system, which was typically a questionnaire encompassing some
peripheral questions in its place of systematic inquiries for detailed
feedback. As Gurney (2015) claims, administering a questionnaire after the
PD session for the evaluation is not a meaningful way to gain an
understanding of its effectiveness. As participant 4 reflected, “we go on
practically ticking, ticking, ticking and ticking without sometimes reading it”
(Line 328). Their perspectives indicate the need for implementing a result-
oriented evaluation method to measure the level of knowledge that they may
retain sometime after completion of the activity. For instance, Participant 10
reported that, this is important to institutions, policy, designers, PD provides
and practitioners as well.

It [post-evaluation] will enable the participants to understand their
development, the administrators to realize whether they have
invested money on productive PD practices and the program
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designers to obtain a proper evaluation to design the next program
accordingly. (Participant 10, lines 463-467)

The availability of a systematic instrument to receive feedback from
participants can largely support PD facilitators to re-examine and re-
structure PD programs including participants’ perceptions which may finally
result in aligning activities as per participants’ need and thereby, heightening
engagement. As such, this can “nurture a greater depth of reasoning for
attendance to PD and create optimal learning context” (Participant 10,
Linel40). These perspectives emphasize the need of objective-driven
evaluation that can evaluate PD activities in line with the actual targets
(Borg, 2018).

In summary, a careful analysis of participants’ comments established three
principles for PD: (a) analysing learner needs, (b) post-monitoring, and (c)
post-program evaluation that should be considered seriously in developing
PD activities in order to ensure participants’ active engagement and
learning. Therefore, all the stakeholders of PD should re-examine their
practices and make sure that these principles are incorporated and carried
out appropriately in PD programmes. First, PD activities must integrate
practitioner needs, interests and prior experience rather than trying to
transfer knowledge and skills via one-size-fits-all PD sessions. This practice
can reflect teachers’ authentic needs and maximize their participation and
engagement. Notably, previous investigations have also underscored
various standards, criteria and principles for use at all these phases in PD to
enrich participants’ engagement and learning, however, to which extent they
are effectively employed in PD activities in the Sri Lankan university system
is a question. Specifically, the potential tools such as the six principles
proposed by Wasserman (2009) and the model introduced by Loucks-
Horsley et al., 2010 (as cited in Wilde, 2010), have not yet been applied
effectively in the designing and delivery of PD activities in a manner in which
they address learner needs. Most importantly, the key aspects of the
models: connecting practitioner’'s prior knowledge with new knowledge,
creating numerous opportunities to use the learned skills and opportunities
for practicing and obtaining feedback, and nurturing follow-up as
collaborative practices, can encourage participants’ autonomy and learner
engagement.

Second, there is a serious need of forming a special body or a proper
mechanism to undertake the responsibility of follow-up activities that should
be accomplished upon the completion of institutionally- facilitated PD
sessions, in order to heighten the effectiveness of what participants learned.
With the support of such a facility, practitioners are able to re-visit their
perceptions and develop their readiness to participate and engage in
sponsored PD activities with more enthusiasm.
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Finally, a productive evaluation for sponsored PD activities should be
introduced instead of the prevailing method, which was mostly attempting to
gain feedback through several peripheral questions rather than in-depth
methodical inquires.

Receiving a more accurate feedback from participants through a well-
designed device, can support PD providers and policy-designers to re-
examine and re-structure PD sessions in a manner they heighten
participants’ interaction and engagement.  As far as the post-program
evaluation is concerned, as indicated earlier, Guskey's (2000) five critical
levels of evaluation can be considered a potential approach to observe the
productivity of PD activities. However, the method of evaluation currently
practiced at the Sri Lankan universities only considers the first level of the
assessment. Critically, the most important levels of evaluation- “teachers’
cognitive and behavioural changes, facilitation of the governing institutions
for application and implementation of activities, participants’ use of acquired
knowledge and skills, and student learning” (Abeywickrama, 2019) have
entirely been marginalized. More specifically, the fourth level of the
evaluation model (Guskey, 2000), functions as a facilitator for the application
of new knowledge which is similar to a post-monitoring program that
participants proposed.

This means that by integrating these aspects, the context supportive of
practitioner autonomy can be established. In such a context, learners are
situated as the main stakeholders (AL-Qahtani, 2015) and their needs and
choices mostly determine the content and format of learning opportunities
(Vansteenkiste, Lens, & Deci, 2006). As Aitken (2009) claims, this can
secure teachers’ space and foster their identities. In such a context,
teachers have the opportunity to improve a strong sense of professionalism,
and thereby optimizing their engagement in PD and efficacy in their
practices. Conversely, to achieve this outcome, as indicated earlier, teacher
agency should be acknowledged and accommodated properly within the
teacher PD activities (Dadds, 2014). However, strictly adhering to the
institutional and industry protocols may hinder teachers’ opportunity for
developing their space and identity (Gurney, 2015). The findings of the study
indicate the critical need of re-examining the strategies that are employed for
designing, implementation and evaluation of PD activities. Finally, the
outcomes of such initiatives would provide validity for all the stakeholders in
the industry.

5. Conclusion

The findings of the study revealed that contextual determinants mostly
regulated ESL teachers’ engagement in PD activities during sessions more
than their perceptions and types of PD. In other words, practitioners’ level of
engagement was dependent on the managerialist and democratic principles
that determine the aims, the content, and the format of PD activities.
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Participants could engage in independent PD activities more productively as
they were able to control the impact of contextual factors. Teachers are
strongly motivated in undertaking self-directed PD activities as they prioritize
practitioners’ democratic goals, principles, and needs over managerialist
conventions.

The study points to the critical need of designing sponsored PD sessions in
a manner in which they optimize practitioners’ engagement, and thereby
supporting them to attain their goals. Therefore, based on the findings, the
study recommended certain principles that may be used to heighten
participants’ engagement in sponsored PD activities and thereby improve
their learning from PD. Especially, by incorporating these principles, the
autonomy supportive context can be developed where participants become
the main stakeholders and learning opportunities are created as per their
requirements and preferences. This can accommodate and acknowledge
teachers’ agency within teacher PD programs providing them the required
identity and space rather than maintaining rigid intuitional policies and
protocols.

5.1 Limitations and future research direction

The study used semi-structured interviews to examine ESL practitioners’
perceptions and engagement. What participants reported in these interviews
is connected to all PD sessions in general. This means that, the data
collected to examine their interaction with PD activities are related to their
perceived engagement and experiences. Even though this was an effective
method to uncover participants’ perspectives in relation to their engagement
and learning in PD, gathering data as a post-participation would have
limitations. Future studies need to be carried out in order to test the research
questions with different groups of ESL practitioners in Sri Lanka or any other
non-English and English-speaking countries to understand whether their
perceptions relating to engagement and learning from PD deviate or
conform to the findings of the current study.
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