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udkj whs;sjdislï ms<sn| fn!oaO wdl,amh 
 

 Amila Kaluarachchi 

 

Abstract 
 
Recently, the attention of human rights has become one of the most famous 
topics discussed in society. Many discussions of the human rights in the 
present reveals that Buddhism, which highly values human potential, is an 
ideal teaching that discussed human rights among world religions. In 1948, 
all countries of the United Nations gathered to establish the declaration of 
Human Rights. Since this gathering, the modern human rights came into 
being as a worldwide convention and law. There are many similarities 
between the religious power of the Brahmins in Indian society in the sixth 
century BC and the power of the church in medieval Western society. 
However, by the time of the Buddha, the Buddhist and Jain sources 
emphasize that how the power of Brahmin was collapsing. In the same 
manner the mercantile class in Western society came to the fore by curbing 
religious tyranny, wealthy merchants were establishing their authority in 
Indian society. The rise of new religious traditions, patronaged by the 
merchant community in India, may seem to have paralleled the development 
of science and art in the West. It is not surprising that humanist thought is 
common to both societies because the social condition of the sixth century 
and the religious condition that developed in association with it are similar to 
the western social condition of the Renaissance period. Our focus here is to 
examine whether human rights are in agreement with the teachings of 
Buddhism, to study whether human rights are evident in Buddhist teachings 
and what kind of usage this modern concept has inherited in the common 
society. The research method used for this study is qualitative method. Data 
collection for the present study has been collected from primary, secondary, 
and tertiary sources based on the Buddhist literature and conclusions have 
been drawn by scrutinizing the data through interpretative data analysis. 
 

 

Keywords: Human Rights, Buddhist Teaching, Concept of Equity and   
      equality, Social Wellbeing  
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1' ye|skaùu 

udkj ysñlï hkq j¾;udk iudc ixo¾Yh ;=< jeä jYfhka wjOdkhg yd 
idlÉPdjg n÷ka jk úIh fCIa;%hls' thg wdikak;u fya;= jYfhka 
oelaúh yelafla wkjr;fhka isÿjk ñksia whs;sjdislï W,a,x.Kh ùfï 
ixisoaëkah' 1948 tlai;a cd;Skaf.a ix.ufhys ish¨ rgj,a tla ù ilia 
lr.;a udkj ysñlï m%{ma;sh weiqre lrñka f,dal jHdma; iïuq;shla yd 
kS;shla jYfhka kQ;kfha udkj ysñlï l%shdjg kef.a' tfiau udkjhdf.a 
úNj Yla;sh by<skau w.h l< nqÿoyu udkj ysñlï ms<sn| idlÉcd l< 
mrudo¾YS b.ekaùula nj meyeÈ,sh'  fuys§ wmf.a wjOdkh fhduq jkafka 
udkj ysñlï nqÿoyfuys b.ekaùïj,g tlÕoehs hkak mÍCId lsÍu;a" 
fn!oaO b.ekaùï ;=< udkj ysñlï úoHudk fõo@ hkak;a fuu kQ;k 
ixl,amh fmdÿ iudch ;=< fln÷ Ndú;hla Wreu fldg we;af;a o hkak;a 
wOHhkh lsÍuhs' 
 
udkjhd hkq ñksia j¾.hd f,i fmdÿfõ ú.%y lr;;a úúO wd.ñl 
b.ekaùï yuqfõ udkj YlH;dj úúO;ajhg m;ajkq fmfka' úfYaIfhka 
foajjd§ wd.ï ;=< ñksidf.a Yla;sh foúhkag fyda uydn%yauhdg mrdëk 
fldg we;' ta ;=< udkj fm!reIh iy Odß;dj iSud iys; jkq oelsh 
yelsh' hfula mqífíl;fya;=jdoh fyda ksh;sjdoh fyda 
wêÉpiuqmamkakjdoh fyda ms<s.kS o Tyq Rcqju udkj YlH;dj 
ms<sfkd.kakd wfhl= fõ' tfia jqj;a 14 jk Y; j¾Ifha § ngysßka u;=j 
wd udkj jdoh kue;s kj u;jdoh f,!lsl o¾Ykhl iajrEmh bis¨jo 
ñksidf.a whs;sjdislï ms<sn| meyeÈ,s ú.%yhl ksr; fjhs' Tjqkaf.a tla 
ks¾jpkhla jQfha zzwd.u ñksid úiska f.dvk.d .;a;la neúka Bg hg;a 
ùug ñksidg wjYH;djla fkdue;ZZ hkqfjks' fuu o¾Ykh kj 
Ñka;khl wdrïNhla úh' Tjqka ;jÿrg;a meyeÈ,s fldg isáfha wd.ulska 
ñksidf.a whs;sjislï jid ;nkafka kï Tyqg kj wd.ula ks¾udKh lr 
.ekSfï yelshdjla we;s njhs' idïm%odhsl foajjdoh flakaøfldg .;a ngysr 
o¾Ykhg b;d,s cd;sl fmg%dla (Petrak) úiska bÈßm;a l< udkjjd§ 
Ñka;kh m%n, wNsfhda.hla úKs' miqld,Skj T.iafÜfldïÜf.a 
h:dkqN+;jdoh o fuu udkjjd§ Ñka;khg m%n, rel=,la úh' 16 jk 
ishjfiys ld¾ñl úma,jh;a iu. ngysr fj<| wdêm;H yuqfõ 
úmßKduhg m;a iudc Ñka;kh l%sia;shdks m,a,sfhys n,h ì| oeuQ 
úoHd;aul udj;la újr l< kj ÈYdk;shla .;a;la úh' n,h m,a,sfha isg 
Okj;=ka olajd .,dhdu fya;=fjka kj fj<| mx;shla" fiajH - fiajl 
iudchla ìysjqKs' ;;a fiajlhkaf.a whs;sjdislï ms<sn| fhdackd yd iïuq;s 
f.dvkef.ñka ;snqKq wjÈhls 19 yd 20 jk ishjia' fojk f,dal hqoaOfhka 
miqj .eUqßka idlÉPdjg Ndckh jQ udkjjdofha m%;sM,hla f,i 1948 
foieïn¾ 10 jk osk úYaj udkj ysñlï m%ldYkhla ia:dmkh lrkakg 
úKs' tys m%Odku wruqK jQfha ksoyi" idOdrKh iy iduh n,mj;akd 
iudchla Wfoid ñksidf.a f.!rjKSh nj yd iudkd;au;dj iq/lSuhs'1 
 
 

 
1  United Nations Universal Declaration of human rights, 1948, p. 1. 
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ngysr iudch ;=< u;=fjñka wd fuu kj iudc m%jK;dfjys M,hla f,i 
udkj ys;jd§;ajh ie,lsh yelsjd fiau l%s' mQ' 6 jk Y;j¾Ifhys nqÿiufha 
my< ùu yuqfõo fujeksu iudc" wd¾Ól" foamd,k yd wd.ñl Ñka;khla 
ÈhqKq ù meje;s nj meyeÈ,s lreKls'* tys m%;sM,hla f,i Ñka;kfha 
ksoyi yd m%ldYkfha ksoyi iudc.; ù mej;sKs'2 uÊCêuksldfha 
wßhmßfhaik iQ;%fha tk zzlsx l=i,.fjisZZ hk ixl,amfhka i;H fidhd 
m¾fhaIK lsÍu;a" uydckl cd;lfhys tk i;H ;uka ;=<ska fiùfï 
ixl,amh o l%shd;aul lsÍu;a fuu hq.fha udkjjd§ Ñka;kfha Wmßuh 
i,l=Kq lrhs' iuld,Sk we;eï wfoajjd§ wd.ñl iïm%odhhka foúhka 
jykafia m%;sfCIam l< o mqoa.,;ajhg ydksodhl jk f,i tn÷ wd.ñl 
b.ekaùï bÈßm;a ù ;sìKs' ffck wd.ñl b.ekaùï ;=<ska bÈßm;a jQ 
mqífíl;fya;=jdofhys3 mj;skafka udkj YlH;dj yd iajÉPkao;dj 
woDYHudk l¾uhlg mjrd §uhs' ta wkqj nqÿiug my< jQ l%s'mQ yhjk 
ishji ;=< Y%uK Ñka;khka lsysmhla u udkjjdohg m%;súreoaO woyia 
oerE njg idOl yuq fõ' 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
* uOHld,Sk ngysr iudcfhys m,a,sh i;=j mej;s n,h yd iudkju l%s' mQ' 6 jk Y;j¾Ih 
jk úg n%dyauKhska ;u n,h f.dvk.df.k ;snqKq whqre fmdÿfõ oelsh yels ;;a;ajhls' 
kuq;a nqoaOld,h jk úg ;;a n%dyauK wdêm;H ì| jefgñka ;snqKq wdldrh fn!oaO yd 
ffck iQ;%d.; f;dr;=re u.ska wjOdrKh l< yels fõ' ngysr iudcfhys fj<| mx;sh 
wd.ñl n,dêldrh uev mj;ajñka bÈßhg meñKshd fiau l%s'mQ' 6 jk isji jk úg isgqjre 
;u wêm;S;ajh iudcfhys ia:djr lrñka isáhy' nuqKka úiska ;uka fj; m%odkh fldg 
;snQ iudc ;;a;ajhg jvd by< iudc ;;a;ajhla wfmaCId l< Tjqyq Y%uK iïm%odfha m%Odk 
odhlhka njg m;a ù kj wd.ñl Ñ;a;khlg w;§u ngysr iudcfhys Okm;shka úiska 
foúhka jykafiag úreoaOj úoHdfõ yd l,dfõ ixj¾Okh Wfoid wdfhdackh l< mshjr 
iu. iudkh' fï khska n,k l< l%s'mQ' yhjk ishjfia iudc ;;a;ajh;a th weiqre lrñka 
f.dvke.=Kq wd.ñl ;;a;ajh;a mqk¾Ôjk iufhys ngysr iudc ;;a;ajh;a iu. iudk ùu 
ksidu udkjjd§ Ñka;kh o ;;a iudc folgu fmdÿùu wreuhla fkdfõ'  

2  m[a[dr;k ysñ'" ^2009&' uyñ;j සහ úð;kkao ysñ foysmdf.dv" iuh wOHhkh' ms' 53. 
3uÊCêuksldh 1'" ^2006&' uydÿlaLlaLkaO iQ;%h' ms' 200' 
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2' idys;H úu¾Ykh 

wmrÈ. idys;Hfha iïNdjH frdau hq.h yd ;;ald,Sk ldjH úpdrh ms<sn| 
flfrk wOHhkfha § m%d:ñl yd oaú;Shsl uQ,dY%h rdYshla mßYS,khg yuq 
fõ' tfy;a frdau ld,Sk iïNdjH f,aLl mßIoh w;=frys iïNdjkhg md;% 
ldjH úpdrlhka fofokl= jk fydria yd f,dxchskiaf.a úpdr ixl,am 
ms<sn| muKla fuu idlÉPdj iSud flf¾' mQ¾fjdala; lD;s m%d:ñl uQ,dY%h 
jYfhka o ta yd noaO wjfYaI lD;s oaú;Shsl uQ,dY%h jYfhka o mßYS,khg 
.ekqKq w;r" ldjH úpdrh ms<sn| frdau ld,Sk úpdrlhkaf.a ixl,am 
kQ;k ldjH úpdrfhys ,d fldf;la ÿrg bjy,a jkafka o hkak ms<sn| 
m¾fhaIKhl ßla;lhla mj;S' lu‚ chfialr úiska ix.DyS; NdIdj yd 
idys;HlrKh  hk lD;sfhys frdau idys;H úpdrlhka yd úpdr isoaOdka; 
ms<sn| idlÉPd flfrk kuq;a" kQ;k isxy, idys;Hfha fi!kao¾h 
úksYapfhys ,d tlS ixl,amj, m%dfhda.sl;ajh ms<sn| wjOdkh fhduq 
fkdfõ' wmrÈ. iïNdjH idys;H úpdrfha ffioaOdka;sl ldrKd ms<sn| 
rpkd jQ lD;s /ila yuq fj;;a fuu m;%sldj tu ixl,am kQ;k ldjHj, 
ri Ndj  wkafõlaIKfhys ,d isÿlrk n,mEu ms<sn| kso¾YkdY%s; 
wOHhkhlg ud¾.h ie,iSu hs' 
 
udkj ysñlï ms<sn| fn!oaOdl,amh úu¾Ykh lsÍfï § j¾;udkh jkúg  
isÿ lr we;s úúO m¾fhaIK iïnkaOfhka wjOdkh fhduq lsÍu fuu 
wOHhkfhys m¾fhaIK odhl;ajh jeä ÈhqKq ùug fya;= fõ' nqÿiufhys 
wka;¾.; udkj ysñlï ms<sn| nqoaO foaYkdjka wOHhkh lsÍu f,dj 
fndfyda úoaj;=kaf.a wjOdkhg fhduq ù we;s ud;Dldjla nj lsjyels h'  
 
udkj ysñlï ms<sn| ixl,amh f,dalfha iEu iudchlu myiqfjka 
y÷kd.; yels hehs Wml,amkh l< fkdyelsh' fuu ixl,amh we;eïúg 
kS;suh w;ska meyeÈ,sj iy úúO fjkialï meje;sh yels jqj;a" i;Hh 
hkak iu. iïnkaO jk wdldrh úúO ixialD;Skays úúO;ajh wkqj 
fjkiaùu;a" th iïnkaO jk wdldrh ms<sn| meyeÈ,s njla fkdue;slu;a 
ksid iudcfha fndfyda fofkl= mSvd ú¢k nj whskdo (Inada) kï 
m¾fhaIlhd m<lrk ,o “A Buddhist Response to: The Nature of Human 

Rights 1”  kï Ydia;%Sh wOHhkh Tiafia fmkajd fohs' ;j o udkj ysñlï 
ms<sn| ixl,amh flfrys wjOdkh fhduq lsÍfï§" wdishdfõ nqÿoyu 
N+f.da,Sh iy úúO u;jd§ iSud id¾:lj ;rKh lr" wdishdj mqrd jHdma; 
ù we;s nj fmkajd § we;' nqÿoyfuys udkj ysñlï hk ud;Dldj weiqßka 
b;d jeo.;a wOHhkhka lsysmhla isÿù ;sfí' thska jvd;au jeo.;a lD;s 
lsysmhla ms<sn| wjOdkh fhduq lsÍu fhda.H fõ' 
 
ã' lSõka (D. Keown) úiska rÑ; “Buddhism and Human Rights”   ^nqÿoyu 
iy udkj ysñlï& hk wOHhkh fn!oaO b.ekaùï iy udkj ysñlï 
uQ,O¾u w;r .e<mqu ms<sn| mq¿,a úu¾Ykhla isÿlrhs' th fn!oaO wdpdr 
O¾u iy udkj ysñlï fþokh jk wdldrh;a udkj ysñlï ms<sn| 
l;sldjg fn!oaO b.ekaùï odhllr .; yels wdldrh;a .fõIKh lrhs'4  

 
4 Keown, D.,(2013). Buddhism and Human Rights 1. In Contemporary Buddhist 

Ethics (pp. 57-79).  Routledge.  



 

 
 
Tessa J. Bartholomeusz iy John Powers úiska ixialrKh lrk ,o 
“Buddhism, Human Rights and Social Renewal” m¾fhaIKho jeo.;a fldg 
ie,lsh  yelsh' fuu Ydia;%Sh m¾fhaIK m;%sld tl;=j u.ska nqÿoyu iy 
udkj ysñlï w;r iïnkaOh" udkj ysñlï iy iudc idOdrK;ajh 
m%j¾Okh lsÍu i|yd fn!oaO b.ekaùïj, odhlFjh úu¾Ykh lrhs'5 
Christopher Queen iy Salli B. King úiska rÑ; “Engaged Buddhism and 

Human Rights” kue;s m¾fhaIKh u.ska udkj ysñlï we;=¿ iudc yd 
foaYmd,ksl .eg¨ wOHhkh lsÍfï§ fn!oaO b.ekaùïys ueÈy;aùu 
wjOdrKh lrhs' fn!oaO jD;a;slhska udkj ysñlï iy WmfoaYk 
l%shdj,shg iïnkaO ù we;s wdldrh tys idlÉPd lrkq fmfka'6 
 
tï" la,eialska (M. Clasquin) udkj ysñlï kHdh fn!oaO zwk;a;Z O¾uh 
iuÕ ixikaokh lsÍfïoS we;sjk .eg¨j oS¾>j idlÉPd lrhs' Tyq tu 
lD;sfhka wjOdrKh lrkafka Rcqj fyda jl%j l=uk wdldrhlska fyda 
nqÿiuh udkj ysñlï iïnkaOfhka iqúfYAI wjOdkhla fhduq lrkq ,nk7 
mS' ialañâÜ-,shqfl,a (P. Schmidt-Leukel) úiska isÿlrk ,o wOHhkhka o  
nqÿoyu iy udkj ysñlï w;r we;s iïnkaOh ms<sn| .eUqre wjfndaOhla 
,nd .ekSug WmldÍ jk tajd jYfhka ie,lsh yelsh' fn!oaO b.ekaùï 
u.ska ñksid udkj ysñlï fjkqfjka fmkS isàug Wkakÿ lrk nj;a 
iudc idOdrK;ajh úIfhys idlÉPd lsÍug fukau ta yd iïnkaO 
l%shdldrlï ms<sn| iudch ±kqj;a lsÍug Wkkaÿ flfrk nj;a iajlSh 
m¾fhaIK u.ska fmkajd § ;sfí'8  
 
fuf,i úúO W.;=ka úiska udkj ysñlï ms<sn| nqÿiuhd.; woyia 
idlÉPd lsÍug fhduq ù we;s wdldrh Wla; m¾fhaIK yd wOHhkhka 
u.ska ukdj wjOdrK fõ' fï wkqj nqÿiuh ms<sn| mq`M,aj yodrkq 
,nkafkl=g fn!oaO b.ekaùï u.ska ksrEmKh flfrk udkj ysñlï 
ms<sn| ixl,amh b;d m%n, ixlS¾K;djkag k;=jk kQ;k iudc ixo¾Nhg 
w;sYhska u ufydamldÍ jk nj y÷kd.; yelsh' 
 
 
 
 
 
 
 
 

 
5 Swaris, N., (2000). Buddhism, Human Rights and Social Renewal. Asian Human 

Rights Commission.  
6 Queen, C.S. and King, S.B. eds., (1996). Engaged Buddhism: Buddhist liberation 

movements in Asia.  State University of New York Press.  
7 Clasquin, Michel. (1993). Buddhism and Human Rights. Journal for the Study of 

Religion. 6. 91-101. 
8 Schmidt-Leukel, P.(2006). Buddhism and the Idea of Human Rights: Resonances 

and Dissonances, Buddhist-Christian Studies. 33–49. 
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3' m¾fhaIK l%ufõoh 
 
fuu wOHhkfhys m¾fhaIK l%uh .=Kd;aul l%ufõohhs' wOHhkh i|yd 
o;a; /ia lsÍu fn!oaO idys;Hh mokï lrf.k isÿ fõ' tys§ m%d:ñl" 
oaú;Shsl iy ;D;Shsl uQ,dY%h wkqidrfhka /ia lrkq ,nk o;a; 
úYaf,aIKh lsÍfuka wk;=rej m¾fhaIK wruqKq idOkh jk whqßka 
wOHhkh i|yd Ndú; lsÍu wfmaCId flf¾'  
 
 
4' o;a; úYaf,aIKh iy idlÉPdj 
 
nqÿoyug wkqj mqoa.,hd lsisjl=f.a ks¾udKhla fkdfõ' Tyqf.a 
wmsßisÿNdjh o msßisÿ Ndjh o Tyq úiska u we;slr .kshs'9 fudaCIh 
mqoa.,hdf.a W;aidyh u;u mj;sk  nj fn!oaO ms<s.ekSuhs'10 nqÿiuh u.ska 
fufia udkjhd ms<sn| oDIaáh foajjd§;ajfhka neyer fldg udkj flakaøSh 
udj;lg wj;S¾K lsÍug l%shdfldg we;' kuq;a we;eï iudc ixúOdk 
u.ska u;= lrkq ,nk udkj ysñlï ms<sn| idlÉcd lsÍug nqÿiuhg 
whs;shla weoaoehs hk w;d¾lsl m%ldYhg od¾Ykslj idOkSh ms<s;=rla 
iemhSu w;HdjYH jQjls'  
 
nqÿoyfï uQ,sl b.ekaùu wkd;au ixl,amh u; f.dvke.S we;' ks;H jQ 
iaÓr jQ mqoa.,fhl= fyda jia;=jla iodld,sl fõ hehs nqÿoyu fkdms<s.kshs' 
th tfia kï udkjhdf.a ysñlï ms<sn| idlÉPd lsÍfï yelshdjla 
nqÿoyug weoaoehs hkak hful=g .eg¨ iy.; úh yelsh' kQ;k udkj 
ysñlï mqoa.,hdf.a f.!rjKSh nj (dignity) b,lal lrhs' we;eï fn!oaO 
b.ekaùïj, i|yka jk mßos ;ukag ;ukajo ke;s l,11 udkj ysñlï 
ms<sn| wjOdkh fhduq lsßula WÑ; fkdfõ hehs fmkS hd yelsh' tneúka 
hï hï m%ldYhkays u;=msgh w¾: i<ld ne,Sfï§ fn!oaO o¾Ykd.; 
b.ekaùï yd udkj ysñlï w;r ÿria njla we;ehs hful=g ;¾l l< 
yelsh' fuu úixjd§ ú.%yh ;;ald,Sk od¾Yksl m%jK;djkays o olakg 
,efnk wdldrh udOHñl o¾Ykd.; udOHñl ldßldfjys o f:rjdo 
iïm%odhg wh;a wNsO¾udj;drfhys o olakg ,efí'12 

.eUqre;u od¾Yksl ú.%yfhys fun÷ ;;a;ajhla olakg we;;a we;eï 
iQ;%d.; b.ekaùï wOHkfhys o mqoa.,;ajh ;djld,slj ms<s.;a njla fmkS 
hhs' fuu ;djld,sllrKh iïuq;s jYfhka o ie,lsh yelsh'  

 

 
9 Lqoaolksldh 1'" ^2006&' Oïumoh' w;a; j.a.h 9 .d:dj' ms' 98' zziqoaê wiqoaê mÉp;a;x 

kd[a[u[a[x úfidOfh'ZZ 
10 Lqoaolksldh 1'" ^2006&' Oïumoh' 2-5' zzWÜGdfkkmamudfok''ZZ 
11 Lqoaolksldh 1'" ^2006&' Oïumoh" w;a; j.a.h 4 .d:dj' ms' 99' “w;a;dys w;a;fkd kdf:d 

fldys kdf:d mfrdishd'” 
12 fyajdú;drK'" 1919" úiqoaêu.a." m[a[dN+ñ ksoafoaih" ms' 472' “lïuiaildrfld k;aÓ 

úmdliai máfjofld.” 



 

 
 
jHjydr f,dalfhys ðj;a ùu i;HdjfndaOfhys uQ,sl wjYH;dj jk w;r 
th mrud¾:uh jYfhka fkd.ekSu nqÿoyfï .eUqre;u b.ekaùuhs' 
udOHñl o¾Ykfhys o fuu jHjydr f,dalfha wjYH;dj ms<s.;a lreKls'13 
zw;a;Z hk Yíohg m%;súreoaOj wk;a; ixl,amh kj fidhd .ekSula f,i 
bÈßm;a l<;a w;a; hkak úúO wjia:dj, nqÿrÿka úiska u Ndú; l< nj 
olakg ,efí'14 zw;a;Z Ynoh Ndú; l<d muKla fkdj mqoa.,hd úúO 
iajrEmfhka y÷kajd foñka fndfyda ia:dkj, jl%j mqoa.,;ajh ms<s.;a 
njla o olakg we;'15 mqoa.,hd hk m%{ma;sh mss<s.;a;d muKla fkdj Tyq 
j¾. lsÍug hdu ;=< we;af;a iïuq;suh jYfhka th ms<s.;a njg idlaIs 
imhk iq¨ idOlhls' ;jo we;eï iQ;% mqoa., YlH;dj ixj¾Okh lr 
.ekSug u. fmkajhs' mqoa.,hd jeäh hq;= Od;= ^wdrïNl Od;=" kslaLu Od;=" 
mßlalu Od;=&16 meyeÈ,s lrñka w;a;ldr iQ;%fha § nqÿrcdKka jykafia 
meyeÈ,s lsÍula fldg we;' óg wu;rj .sys úkh jYfhka ie,flk 
ux.," Oïñl" mrdNj" ji," is.dල jeks ish¨ iQ;% wdpdr úoHd;aulj 
mqoa., YsCIKh wjOdrKh lrkqfha mqoa.,;ajh ms<s.kakd neúks' tneúka 
udkj ysñlï ms<sn| fn!oaO ú.%yhla bosßmla lsÍu WÑ; fkdjk ld¾hhla 
hehs mqoa.,hd ms<sn| olajd we;s ú.%yhkays .eUqre w¾:h f;areï 
fkd.ekSug we;s fodaIh u; mokïj ;SrKh lsÍu nqoaêf.dapr fkdfõ'  

ñksidf.a Ôú;fha WmfNda.-mßfNda. jia;= ndysr yd wNHka;r fm!reIh 
fuka u mqoa., wNsudkh ms<sn| nqÿoyu o idlÉcd fldg we;' mxpYS,h 
ú.%y lsÍfuka meyeÈ,s jkafka ñksidf.a Ôj;aùu flfrys ;snQ whs;sjdislu 
wkqka úiska muKla fkdj ;uka úiska o /lsh hq;= njhs' fojk 
YsCIdmofhka yd ;=kajk YsCId mofhka iudc.; udkjhdf.a fN!;sl 
iïm;a yd udkj iïm;aj, whs;sjdislu iqrlaIs; fldg we;' m<uq 
YsCIdmofhka idlÉcd jk lreKq udkj ysñlï m%{ma;sfhys fojk 
ú.ka;sfhka meyeÈ,s fldg ia:djr fldg we;'17  tfuka u ta yd iu.dój 
hk wx.=;a;rksldfha jKsÊcd iQ;%fha § m%;sfCIam lrk ,o fj<|dï w;rg 
.efkk jy,a fj<|du o fuu m%{ma;sfhys y;rjk j.ka;sfhka ;ykï 
fldg we;'18 Oïumofha oKav j.a.d.; b.ekaùu yd iu.dój miajk 
j.ka;sh oKavkh fyda ysxikh msgq oel ;sfí' tmuKla fkdj by; § 
i|yka l< m<uq yd fojk YsCIdmo iu. ne÷Kq Ôj;aùfï ksoyi iy 
wdrCIdj ;=kajk yd 12 j.ka;sfhka ú.%y flfrhs' wg" kjh yd oyfjks 
j.ka;s mqoa.,fhl=f.a iajdëk;ajh wNHka;r fm!reIh Tiafia idlÉcdjg 
,la flfrhs' uydmßksíndk iQ;%fha olajk mßÈ iu.sj /iaùu wmßydkSh 
O¾uhla jk w;r udkj ysñlïj,g wod<j th ´kEu úêu;a iudchl 
iq/lsh hq;= udkj ysñluls'  

 

 
13 uQ,udOHulldßld" Yaf,dal 24 - 10' “jHjydr ukdY%s;H" mrud¾:x k foiHf;" mrud¾: 
ukd.uH ks¾jdKx kdê.uHf;'ZZ 
14 §>ksldh 3'" ^2006&' plalj;a;sisykdo iQ;%h' ms' 96' 
15 wx.=;a;rksldh 2'" ^2006&' ms' 258'  
16 wx.=;a;rksldh 4'" 2006" w;a;ldr iQ;%h ms' 94' 
17 cd;Hka;r udkj ysñlï mk;'" ^1948&' fojk j.ka;sh' 
18 cd;Hka;r  udkj ysñlï mk;'" ^1948&' isjqjk j.ka;sh'  
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18 jk j.ka;sh b;d .eUqre fn!oaO o¾Ykd.; ú.%yhla yd iudk;djla 
olajhs' tys tk mßÈ ´kEu wfhl=g ksoyfia is;Sug wjldY we;' ;u wd.u 
fjkia lsÍug;a m%isoaêfha msßila iu. fyda mqoa.,slj fyda wd.u weoySug;a 
b.ekaùug;a ñksidg whs;sjdislï fõ' fuu wd.ñl ksoyi m%:ufhka u 
m%;slafIam lrkq ,enqfõ n%dyauK b.ekaùï ;=<hs' ta yer l%sia;shdks" uqia,sï 
wdÈ ish¨ foajjd§ b.ekaùïys o fuu Ñka;k ksoyi yd wd.ï weoySfï 
ksoyi wNsfhda.hlg ,lajk wdldrh olakg ,efí' tfia jqj;a Y%djlhdg 
;uka jykafia mjd úuiSug ksoyi ,ndÿka ksoyia Ñka;khlg u.fmka jQ 
O¾uhla foaYkd lsÍug ;rï nqÿka jykafia ks¾jHdc jQy'19 ;uka 
jykafiaf.a foaYkdjka ms<smeoSug leue;a;la oelajQ Wmd,s .Dym;shd wrUhd 
nqÿrcdKka jykafia kej; kej;;a mjikqfha úuid n,d ;SrKhg 
t<fUk f,ihs'20 ´kEu wjia:djl n%dyauKfhl=g fyda mßn%dclfhl=g 
fyda ´kEu wd.ñl idudðlfhl=g nqÿrÿka yuqùfï yd idlÉcd lsÍfï 
wjldYh újrj ;sîfuka meyeÈ,s jkafka 18 jk j.ka;sh o nqÿoyu ;=< 
meyeÈ,sju Wmhqla;j meje;s jeo.;a udkj ysñlula ù únQ njhs'  

udkj ysñlï ms<sn| idlÉcd lsÍfï§ fiajH yd fiajl iïnkaO;dj;a 
fiajlhd flfrys Wreu úh hq;= ksoyi;a b;d .eUqßka idlÉcd l< 
b.ekaùuls nqÿoyu' isÕdf,dajdo iQ;%fha§ fiajlhd flfrys ,eìh hq;= 
whs;sjdislï udkj ysñlï m%{ma;sfhys 24 jk j.ka;sfhka wjOdrKh 
lrhs' ;jo n%dyauK iudcfhys fkdmej;s" miqld,sk j w.a.[a[ iQ;%fhys 
wjOdrKh jQ flfkl=f.a jD;a;sh f;dard .ekSu iy ;;a jD;a;slhkag we;s 
f.!rjKSh;ajh 23 jk j.ka;sfhka újrKh fjhs' ;j;a b;d jeo.;a 
fn!oaO b.ekaùula jkafka mqoa.,hd isõmi mßfNdackfhka mokï fldg 
;eîuhs' ;;a lreK fuu m%{ma;sfhys 25 jk j.ka;sfhka wjOdrKh fldg 
we;' nqÿoyu fyda nqÿrcdKka jykafia od¾Ykslj wkHhkaf.a ysia nj uo 
fldg oelajqj;a we;eï ixialD;sluh l%shdjka m%;sfCIam fkdl<y'21 ;;a 
WmixialD;Skays whs;sjdislu 27 jk j.ka;sfhka meyeÈ,s fõ' fï khska 
n,k l, iuia; udkj ysñlï m%{ma;sh u nqÿoyu ;=< idlÉcd flfrk 
.eUqre;u od¾Yksl yd ixialD;sluh b.ekaùï iu. iu.dó ùu we;ful=g 
mqÿuh t<jk lreKla úh yelsh' kuq;a iudk iudc wd.ñl ixia:djl 
mek ke.=Kq m%{ma;shl yd b.ekaùul iudk;djla u;=ùu wreuhla fkd 
fõ' udkj ys;jd§ wd.ñl b.ekaùula jk nqÿoyu udkj ysñlï 
m%{ma;sfhys idlÉcd flfrk lreKq o blaujd hñka jvd;a mq¨,a 
whs;sjdislï rdYshla idlÉcd lrkq olakg ,efí' úfYaIfhka ffu;%S 
Ndjkdj jeãu ;=< —N+;d jd iïNfõiS jd˜ jYfhka Wmka i;a;ajhskaf.a 
muKla fkdj u;= Wm;la fidhk i;a;ajhskaf.a mjd meje;afuys whs;sh 
nqÿoyfuka ms<sf.k we;' yqfola fuu m%{ma;sh udkjhdf.a fN!;sl;ajh 
b,lal l<;a nqÿoyu fN!;sl iy wdOHd;añl hk fowxYhu wjOdrKh 
lsÍu udkj ysñlï m%{ma;sh blaujd .sh ;;a;ajhla ms<sìUq lrhs'  

nqÿoyu udkj ysñlï m%{ma;sh yd tlÕ jkafka oehs hful= m%Yak lroa§ 
tfia hehs mejiSu idjoHh' tfia fkdfõ hehs mejiSu o idjoHh' tfia h' 
tfia fkdfõh hkq o idjoH ms<s;=rls'  

 
19 uÊCêu ksldh 1'" ^2006&'  ùuxil iQ;%h' ms' 744'  
20 uÊCêuksldh' 2'" ^2006&' Wmd,s iQ;%h' ms' 74' 
21 §>ksldh 3'" ^2006&' is.d, iQ;%h'  ms' 304'  



 

 
 
tu ish¨ ms<s;=re idjoH jkafka nqÿoyu udkj ysñlï muKla we.hQ 
b.ekaùula fkdjk neúks' udkj ysñlï ms<s.;a;d fuka u ish¨ 
i;ajhskaf.a ysñlï o (all being rights) nqÿiuh ms<s.kshs' tys idudðlhska 
f,i :i" :djr" §>" uyka;" uÊCêu" ri" wkq" :Q," ÈÜG" wÈÜG" ¥r" wúÿr" 
jYfhka fmfkk" fkdfmfkk" iómfha isák"  ÿr isák f,dl= l=vd ish¨ 
i;a;ajhskaf.a whs;sjdislï ms<sn| idlÉcd lrhs'22 È>ksldfha 
plalj;a;sisykdo iQ;%fha § ilaú;sj;a ;=< isjqmdjqka wdrCId lsÍu o 
md,lhdf.a j.lSula jYfhka olajd ;sfí' bka meyeÈ,s jkafka nqÿoyfï 
whs;sjdislï ms<sn| wdl,amh ñksid blau jQ iuia; i;a;aj iudchg o 
wod< jQjla njhs' nqÿiuhd.; fun÷ b.ekaùïys wdNdih ,;a we;eï rdcH 
md,lhska o i;a;aj ysxidfjka je<lS isàug l%shdl< wjia:d b;sydifhka 
yuq fõ' Ndr;fha wfYdal wêrdchd l%ul%ufhka rc ud,s.dfõ uia msKssi 
i;=ka keiSu w;ayf<ah' ,xld b;sydih ;=< o wduKav.duKSwNh rdciuh 
i;a;aj whs;sjdislï flfrys wjOdkh fhduq l< hq.hla jYfhka ie,lsh 
yelsh' fujeks mQ¾jdo¾Yhka i|yd nqÿoyu Rcqju n,md we;s nj 
meyeÈ,sh' tmuKla fkdj fn!oaO be.ekaùï ;=<ska wjOdrKh jk 
wNhodk ixl,amh o f,dal udkj ysñlï m%{ma;sh blaujd hk  udkj yd 
i;a;aj whs;sjdislï iqrCIs; lsÍu úIfhys l%shd;aul jQ ysñlï ms<sn| 
mrudo¾YS fn!oaO ixl,amhls' 
 
 
5' ks.ukh 
 
by;ska idlÉcd l< ish¨ lreKq ie,ls,a,g .ekSfï § meyeÈ,s jkafka 
j¾;udkfha b;d ,>q fldg i<lk udkj yd i;a;aj whs;sjdislï fn!oaO 
b.ekaùï ;=<ska ukdj iqrCIs; fldg we;s njhs' nqÿiuh bÈßm;a lrk 
ysñlï iïnkaOfhka jQ udkj p¾hdjkays yd .=Kdx.hkays m%dfhda.sl 
Ndú;h wka ljrodg;a jvd j¾;udk iudc miqìug fnfyúka WmldÍ jk 
nj o ks.ukh l< yels w;r fn!oaO b.ekaùï udkj ysñlï blaujd .sh 
Bg;a jvd mq¿,a jQ iuia; i;a;aj iuQyhdf.au ysñlï yd whs;sjdislï 
;yjqre lrk iuia; cSj mßirfhau hym; úIfhys uQ,dOdr jk úYsIaG 
b.ekaùula nj;a ks.ukh l< yelsh'  
 
 
 
 
 
 
 
 
 
 
 

 
22 LqoaoLksldh 1'" LqoaolmdG' fu;a; iQ;%h' ms' 20' 
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wdY%s; .%ka: kdudj,sh 

nqoaO chka;s ;s%msgl .%ka:ud,d'" ^2005&' wx.=;a;rksldh' foysj,' fn!oaO 
 ixialD;sl uOHia:dkh'  
nqoaO chka;s ;s%msgl .%ka:ud,d'" ^2005&' Lqoaolksldh' foysj,' fn!oaO 
 ixialD;sl uOHia:dkh'  
nqoaO chka;s ;s%msgl .%ka:ud,d'" ^2005&' §>ksldh' foysj,' fn!oaO 
 ixialD;sl uOHia:dkh'  
nqoaO chka;s ;s%msgl .%ka:ud,d'" ^2005&' uÊ¯uksldh' foysj,' fn!oaO 
 ixialD;sl uOHia:dkh'  
nqoaO chka;s ;s%msgl .%ka:ud,d'" ^2005'&' ixhqla;ksldh' foysj,' fn!oaO 
 ixialD;sl uOHia:dkh'  
nqoaO chka;s ;s%msgl .%ka:ud,d'" ^2006&' iq;a; ksmd;h' nKavdr.u' Y%S ,xld 
 O¾upl% <ud moku' 
nqoaO chka;s ;s%msgl .%ka:ud,d'" ^2006&' f:r.d:dmd<s' nKavdr.u' Y%S ,xld 
 O¾upl% <ud moku' 
fyajdú;drK ixialrK'" ^2008&'  iq;a; ksmd; wÜGl:d' mdkÿr'  
m[a[r;k ysñ uyñ;j iy úð;kkao ysñ foysmdf.dv'" ^2009&' iuh 
 wOHhkh' ud.ë' mqjlamsáh' wiaidfõ,a,'   
Ydikr;k ysñ fudrgqfõ'" ^1970&' udOHñl o¾Ykh' iardjka;s m%ldYk' 
 mdkÿr'  
fyajdú;drK ixialrK'" ^1919&' úiqoaêud¾.h' mdkÿr'  
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iso;aiÕrd úpdr .%ka: ms<sn| iudc jd.aúoHd;aul 

wOHhkhla 

 
A. I. Divakara   

 

 
Abstract  
 
 
Mainly two versions of literary criticism texts can be cited that take into 
discourse Sidath Sangarawa. One version of literary criticism texts is 
inclusive of free verses and Sannas while the other version excludes free 
verses and Sannas in its criticism. When studying these literary criticism 
texts in relation to the grammatical principles presented in Sidath 
Sangarawa, three main factors are discernible which have a crucial 
importance in terms language planning nuances Standardization of the 
grammatical recommendations presented by the author of Sidath 
Sangarawa, creation of certain exceptions for the respective grammatical 
regulations, summing up of new rules in relation with the grammatical 
phenomenon presented by the author, modification of the existing 
grammatical rules and preparation of the groundwork for the compilation of 
new grammatical books are the noticeable factors that are visible in this 
regard. 
 

 

 

Keywords : Sociolinguistic, Companion books to Sidathsangarawa,  
       Language Planning, Standardisation, Recommended. 
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1' ye|skaùu 

iudc wjYH;d úIh fldgf.k isxy, NdIdfõ jHdlrK m%fhda. bf.k 
.ekSfï wjYH;d m%n, j oekS we;s tla wjia:djla jYfhka oykj jk yd 
úis jk ishjia oelaúh yels h' iso;ai`.rdfõ we;eï jHdlrK Í;s isxy, 
NdIdfõ jHdlrK Í;sj,g fkd.e<mSu;a" iuld,Sk jHjydr wjYH;d mek 
ke.S we;s neúkq;a ta fjkqfjka iso;ai`.rdj wOHhkh lsÍug;a tys 
jHdlrK Í;s bf.k .ekSug;a iso;ai`.rdjg úpdr .%ka: ieliSug;a kj 
jHdlrK lD;s iïmdokh lsÍug;a fm<ö we;s njla y`ÿkd.; yels h' 
iso;ai`.rdj úIfhys ixialrK" ikak .%ka: yd fjk;a mßjdr .%ka: nyq, 
j iïmdokh ù we;af;a o mD;=.Sis" ,kafoais yd bx.%Sis md,k iuhkays § 
iudc mßyd‚ wjÈhl" tkï oUfo‚ hq.fha § fuka u isxy, NdIdj 
ms<sn| m%dud‚l oekqñka hq;a úh;a W!k;dj fuka u jHdlrK .%ka: o 
ÿ¾,N jQ wjia:djl § irKxlr ix>rdc ysñ we;=¿ YsIHdkqYsIH mrïmrdfõ 
wOHhk l%shdj,sh;a iuÕ hs' úfoaYSh n,mEï yuqfõ úh;=kag fmkS f.dia 
we;s jeo.;a lreKq lsysmhla iso;aiÕrdj wdY%fhka f.dvke.sh yels h' ta 
isxy, cd;sfha iaffjÍ nj" wkkH;dj" wdrlaIdj NdIdj yd jHdlrKh 
iuÕ ne£ mj;sk nj" úúO mßKdóh O¾u;dj,g yiq jqj o NdIdfõ 
meje;au jHdlrK ixiaÓ;sh u; r|d mj;sk nj yd NdIdfõ wdrlaIdj 
iajNdIslhkag b.ekaùu u; /l .; yels nj h' fuys m%;sM,h jQfha 
wOHhk .%ka:hla jYfhka iso;aiÕrdj iudc iïu;lrKhg §¾>ld,Sk j 
yiq ùu hs' 
 
ta w;r fï wOHhkfha § wjOdkh fhduqjkafka iso;ai`.rd úpdr .%ka: 
ms<sn`o j muKs' Bg iso;ai`.rd ikak" jHdLHdk" úu¾Yk" úpdr wdos .%ka: 
we;=<;a fjhs' iso;ai`.rdj uQ,dY%h lrf.k ìys j we;s úpdr .%ka:j, 
m%Odk iajrEm folla y÷kd.; yels h' fm< yd ikak iys; úpdr .%ka: yd 
fm< yd ikak rys; úpdr .%ka: jYfhkqhs' iso;ai`.rdj Wmhqla; j" 
iso;aiÕrdj uq,alrf.k ìys j we;s úpdr .%ka: úu¾Ykfha § 
iudcjd.aúoHdfõ  NdId ie,iqïlrK kHdh Ndú; fõ¡ ta iïu;lrKh" 
ks¾foaYSlrKh" kùlrKh yd ta weiqßka kj jHdlrK .%ka:hla ieliSfï 
wjYH;dj y`ÿkd .ekSu hs¡ iso;ai`.rdfõ isxy, NdIdfõ jHdlrKh 
oelaùïj, § úúO fkd.e<mSï fuka u wvqmdvq y`ÿkdf.k ;snqK o oy;=kaa 
jk ishjfia isg j¾;udkh olajd u iso;ai`.rdj uQ,sl lrf.k úúO 
úpdr" úia;r" úu¾Yk .%ka: fuka u Ydia;S%h ,sms f,aLk ìysùfuka fmkS 
hkafka o tys we;s jeo.;alu hs' tys m%;sM,h jYfhka oy;=ka jk ishjfia 
isg j¾;udkh olajdu úúO isxy, NdId jHdlrK .%ka: ìysj ;snqK o 
isxy, NdIdfõ jHdlrKh bf.k .ekSfï w;afmd; fuka u .=re fmd; 
njg iso;ai`.rdj m;aj ;sfí' 
 
 
 
 
 
 
 
 



 

 
2' idys;H úu¾Ykh 

iso;ai`.rdj mdol j NdId ie,iqïlrKh  kHhdhdY%fhka fuf;la 
wOHhkhla isÿj we;s njla y`ÿkd.; fkdyels h¡ mQ¾j wOHhk flfrys 
wjOdkh fhduq lsÍfï NdId ie,iqïlrK kHdh wdY%fhka fkdjqK o 
iso;ai`.rdj uq,alrf.k isÿj we;s wOHhk jkafka ikak" jHdLHdk fuka 
u úpdr .%ka: ìysùu hs¡ fï wOHhkfha § y`ÿkd .;yels mQ¾j wOHhk 
jkafka o fïjd h ta w;=ßka fï wOHhkfha § wjOdkh fhduq jkafka 
iso;ai`.rdj mdol j ìys j we;s úpdr .%ka: muKs¡  isoaOdka; mÍCIKh 
fyj;a iajNdId kS;sidrh" iso;aiÕrd úksi" iso;a iÕrd újrKh" iso;a 
iÕrd wre;a úhlk" úu¾Yk iys; iso;aiÕrdj" iso;aiÕrd úpdrh iy 
iriú úhrKh" iso;aiÕrd mqrdK ikakh ^isoaOdka; m%§mh&" jHdLHdk 
iys; is|;aiÕrd" iso;aiÕrd úuiqu h¡ fuys § uQ,dY%h lD;sh jYfhka  
Ndú; jkafka  nyq;r úh;a u;fhka m%d:ñl uQ,dY%h lD;sh jYfhka 
ms<sf.k we;s  r;au,dfka  YS%  O¾udrdu ysñhka úiska ieliQ iso;aiÕrd 
úia;r ikakh hs' th uQ,dY%h  fldgf.k wOHhkhg úIh fldg.;a úpdr 
.%ka:j, wka;¾ .; lreKq ;=,kd;aul wOHhkhg ,lafjkafka 
iudcjd.aúoHdfõ NdId ie,iqïlrK kHdh weiqfrkah' tys § Language 

Planning and  Social  Chang,  Language Planning, Language, Language 
Academics, Language Planning,  and  the  Case  of  the  Hebrew  Revival,  
Language  Planning  Goals:  A  Classification Language  Problems  and  
Language  Planning    .%ka: uQ,dY%h  jYfhka  Ndú; fõ¡ mQ¾fjdal 
.%ka:dY%fhka yd iso;ai`.rdj fuka u iudcjd.aúoHdõ NdId ie,iqïlrKh 
we;=<;a lD;s" Ydia;S%h yd m¾fhaIK i`.rd ,sms wdosh o mßYS,kfhka o;a; 
/ialsÍu yd úYaf,aIKh isÿfõ' 
 

3' m¾fhaIK l%ufõoh 
 
fï wOHhkfha § Ndú; jQfha  iso;ai`.rdfõ  uq,a mßÉfPao oyhg  wh;a 
jHdlrK hs'  tys § iso;ai`.rdj  úIh  fldgf.k rpkd ù we;s úpdr 
.%ka: fuka u úúO Ydia;S%h yd m¾fhaIK ,sms f,aLk o weiqßka o;a; 
tla/ia lr .kakd ,os' by;ska oelajQ úpdr .%ka:j,g wu;r j ;;ald,sk 
iudc yd NdIdjfndaOhg jeo.;a jk fyhska ,xld úYajúoHd,fha ,xld 
b;sydih23 isxy, idys;H jxYh24 isxy, NdIdOHhk b;sydih25 oUfoKs 
hq.h26 wdos lD;s o fï wOHhkfha § o;a; tla /ialr .ekSug fuka u 
úYaf,aIKhg Woõ úh¡ NdId ie,iqïlrKfha § NdIdjl wNHhka;rfha isÿ 
lrk m%Odk m%fNao folla y`ÿkd.; yels h' nyqjd¾.sl iudchl mj;sk 
NdId .Kkdjla w;=frka rdcH NdIdj njg l=uk NdIdj m;a lrkafka o 
hkak ;SrKh lrk ls%hdj,sh NdId ;;a;aj ie,iqïlrKhhs (Status 

Language Planning). 

 
23 rdh" fyaïpJø' ^ixia'&'" ^1972&' ,xld úYajúoHd,fha ,xld b;sydih' le,Ksh' ^úoHd,xldr 
úYajúoHd,fha   isxy, mßj¾;kh&' úoHd,xldr úYajúoHd, uqøKd,h' 
24 ikakia.," mS'" ^1961&' isxy, idys;H jxYh' ^kj ixialrKh" 1994&' fld<U' f,alayjqia 
uqøKd,h' 
25n,.,af,a" ví' Ô'" ^1998&' isxy, NdIdOHhk b;sydih' fld<U'tia' f.dvf.a iy ifydaorfhda' 
26 iqukfcd;s ysñ" ä'" ^2503&' oUfoKs hq.h' II . ldKavh' jlal=Kqj<' YS% iq.; .%ka:dlrh' 

udkjYdia;% mSG Ydia;%Sh ix.%yh"  32 l,dmh" 2024 13 
   



  
  

14               udkjYdia;% mSG Ydia;%Sh ix.%yh" 32 l,dmh" 2024  
 
ld,Sk wjYH;d Wmhqla; j NdIdfõ wNHhka;r jHQyh ie,iqïlrKh lsÍu 
ixys;d ie,iqïlrKhhs (Corpus Planning). ta wkqj fï wOHhkhg mdol 
kHdhd;aul miqìu ielfikafka ixys;d ie,iqïlrKfhka h' Bg 
mdßY=oaëlrKh" mqkre;a:dmkh" ixialrKh" iïu;lrKh" jHdma;slrKh" 
kùlrKh" Yíoud,dj ie,iqïlrKh" m%fhda.ir,SlrKh27 jeks 
wkqúIhhSl isoaOdka; wh;a h' 
 
 
4' idlÉPdj yd m%;sM, 
 
fï wOHhkfha § NdId ixys;dlrKh hgf;a iso;ai`.rdfõ jHdlrK 
Í;sj,g ,enqK ks¾foaYSlrKh" iïu;lrKh yd kjkS;sÍ;sj, wjYH;dj 
fmkajd foñka we;eï Í;s  ks¾foaYSlrKh l=ukdldrhg isÿfldg we;aoehs 
hkak idlÉPdjg ,lafjhs¡ iso;ai`.rdj ffjIhslj úpdr .%ka: weiqßka 
iso;ai`.rdfõ jHdlrK m%fhda. ms<sn`o j isÿjk fï wOHhkfha § uqøK 
Ys,amSh ;dlaIKh fuka u iuld,Sk NdId Ydia;% mqk¾Ôjk iuhl iudc 
miqìu o fya;= fldgf.k" ìys jQ fï .%ka:j, wdrïNfha § iso;aiÕrdfõ 
jHdlrK úê ms<sn| j olajd we;s woyiaj,ska iso;aiÕrdjg iudc 
m%N+;ajhla f.dvke.=K w;r tu`.ska iso;aiÕrdj iudc iïu;fhka isxy, 
NdIdfõ jHdlrK Í;s b.ekaùfï ks¾foaYs; lD;sh njg m;aùug m%n, 
fya;=jla úh' kuq;a úpdr .%ka: l;=jrekaf.a uqLH mrud¾:h iso;aiÕrdfõ 
W!k;d fy<sorõ lsÍu nj fmkS hhs¡  tneúka ye¢kaùfï § iso;aiÕrdjg 
,nd fok n,h;a" jHdlrK ú.%yfha olajk W!k;d;a m%;súreoaO ixl,am 
folla jQ neúka fuka u úpdr .%ka: l;=jrekaf.a woyia o iudk fkdjk 
fyhska o l;=jrekag fkdmeyeÈ,s jqj;a Tjqkaf.a oelaùï u iso;aiÕrdfõ 
iudc wêldß;ajh r|d mej;Sug;aa" iso;aiÕrdjg u iudc m%N+;ajhla 
ysñùug;a fya;= úh' my; Wmqgd .ekSï Bg ksoiqka jYfhka oelaúh yels h' 
 

tfy;a fï ld,fhys lrk ,o l=vd uy;a ish¨u .%ka:hka 
w;=frka wdOqkslhkag w;sYhska m%fhdckj;ajQ il, os.a jHdma; 
lS¾;sud,djkaf.ka hqla;jQ .%ka:h kï fï iso;aiÕrd kï iajNdId 
jHdlrK .%ka:h fõ'28 

 
flfia jqj o iso;a i`.rdj isxy, NdIdjg wiydh jHdlrK .%ka:h 
je isà' w<.shjkak uqlfjá ;=uka f.a ld,fhka miq ,laIHhka 
fkd úuid ue iso;a iÕrdfhka jHdlrKh b.ekaùu iïm%odhh jq 
fia fmfka' ziuia; f,dlfhys fu ;rï m%Yia; jHdlrKhla 
ke;af;a heZhs lshk ;rug we;eï úh;=ka f.a is;a fï .%ka:h 
flfrys we¨fKa he29' 
 
 
 

 
27 Nahir, M., (1984). Language Planning Goals. A Classification Language Problems 
and Language Planning. London. Blackwell 
Eastman, C., (1983). Language Planning; An Introduction. San Francisc Chandler & 
Sharp Publishers Inc. 
28 ism' msgq$msgqj ^ms&' 52-53' 
29 isiú' 2508' ms' ¹ - ¹¸' 



 

 
 

uE;la jk;=reu isxy, NdId jHdlrKh b.ekaùfï iQ;% .%ka:h 
jYfhka Ndú; jQfha" iso;a iÕrdjhs' foaYSh jHdlrK weÿfrdao 
jHdlrK .%ka: iemhSfï § iQ;% ffY,shla wkq.ukh l<y' ''' 
isxy, jHdlrKh bf.kSfuys ,d iso;ska fuf;la isÿjqKq fiajh 
wm iq¿ fldg ;elsh hq;= fkdfõ' j;auka we;eï W.;=ka wka; 
ks¾oh úfõpkhg ,la lr;;a iso; cd;sl wjYH;djhla imqrd 
,Sfuys iu;a úh'30  

 
we;eï iso;ai`.rd úpdr .%ka: l;=jrekaf.a lD;s mßYS,kh l< ;j;a úpdr 
.%ka: l;=jreka iso;aiÕrdfõ W!k;d ms<sn| j lrk ,o úfõpkhka 
neyer lsÍug W;aiql jQ w;r fï úpdr .%ka: l;=jrekaf.a ksYaÑ; jQ 
iïu;hla fkdùu o iso;ai`.rdfõ iudc jákdlu iïu; j meje;Sug 
fya;= úh31' úpdr .%ka: l;=jreka w;r iso;ai`.rdfõ jHdlrK m%fhda. 
ms<sn| j úúO u;dl,am meje;Su;a" iso;aiÕrdfõ jHdlrK Í;s oelaùu" 
ú.%yh yd kso¾Yk bÈßm;a lsÍfï W!k;d mj;sk nj fmkajd fok úpdr 
.%ka: l;=jreka u ;u .%ka:j, ye¢kaùfï § iso;aiÕrdfõ jákdlu 
fy<sorõ lsÍu;a jeks lreKq u; iso;aiÕrdfõ w.h ;j ÿrg;a jeä úh' 
th iso;ai`.rdfõ jHdlrK m%fhda.j, hï W!k;d meje;=K;a úh;=ka 
muKla fkdj fmdÿ iudcfhka u isxy, NdIdfõ jHdlrK Í;s bf.k 
.ekSfï lD;sh f,i iso;a iÕrdj iïu; ùug fya;=jla úh'  
 
iso;aiÕrd l¾;Df.a jHdlrK m%fhda. ks¾foaYSlrKhg m%n, 
iïu;lrKhla we;sùu thska tla lreKl s' fm< ikak iys; úpdr .%ka: 
w;=frka .=Kj¾Okf.a isoaOdka; mßlaIKh úfYaI jkafka iso;ai`.rd 
jHdlrK m%fhda. úpdrd;aul oDIaáhlg yiqfldg we;eï Í;s 
iïu;lrKh" úl,am" kj m%fhda. ks¾foaYSlrKh lrñka tf;la iudc 
iïu;fha jHdlrK lD;sh jQ iso;ai`.rdfõ jHdlrK m%fhda. i|yd hï 
n,mEula we;s lsÍu ksid hs' iïm%odhg wkq.; fkdù iajdëk Ñka;khlska 
iso;ai`.rd jHdlrK m%fhda. úpdrhg yiq lrk l;=jrhd iso;ai`.rdfõ 
wÈhr folla muKla ^m<uq yd fojk& úIh fldgf.k we;s w;r tys § 
iso;aiÕrd iQ;% mdG olajñka jHdLHdk" úia;r" kS;sidr f,i j¾. fldg 
iso;aiÕrd iq;% mdG w¾: fhdodf.k jHdlrK ú.%yfha kshe¿‚' isoaOdka; 
mÍlaIKh ìys ùu;a iuÕ iso;aiÕrdfõ ziïu; jHdlrK m%fhda.Z 
fjkqfjka u;jdod;aul miqìula thska f.dv ke.=‚' tys tla m%;sM,hla 
jqfha iso;aiÕrd úksi hs' m%{dfiak is|;ai`.rd úksfia § isoaOdka; 
mÍlaIKfhka fmkajd ÿka iso;aiÕrdfõ wvqmdvq ksIam%N fldg we;s w;r 
úh;a u;fhka ta woyi iïulrKhg o yiq fldg ;sfí' 
 
 
 
 
 
 
 

 
30 isiúi' ms' 23 23' 
31 isiúi' ms' 2-3" jHdis' ms' XXXIV – XXXV. 
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ziso;aiÕrdúksiZ kïjQ fmd;o ful, iso;ai`.rd kï iajNdId 
jHdlrKh .ek k`.d ;sfnk fodIia:dk úksYaph lsÍfuys,d 
m%fhdackj;a f,i .<md ;sfnk fmd;lehs fuhska m%ldY lrïy' 
ziso;aiÕrd úksiZ kï fuu .%ka:fhka iso;aiÕrdjg kÕk ,o 
foIdafrdamk ukdj ksrdlrKh lrk ,o neõ Y%S l,Hd‚ iud.S% 
O¾u uyd iÙ> iNdj ms<sn| ldrl uyd iÙ> iNdfõ ms<s.ekSu 
fõ32' 

 
úisjk ishjfia f;jk oYlfha isg ziso;aiÕrdfõ jHdlrKZ ms<sn| m%Odk 
u; folla oerE fomd¾Yajhla isá nj y`ÿkd.; yels h¡ ta iso;aiÕrd 
jHdlrK m%fhda. ms<s.;a" we;eï jHdlrKj, ÿ¾j,;d oelajQ yd úl,am" 
kj Í;s ks¾foaYSlrKh l< jYfhkqhs' nyq;r úh;a u;fhka f.dvke.=K" 
iïu; jQ fuka u §¾> ld,Sk j iudc iïu;fha mj;sk iïu;hkag 
m%;smlaI u;jdo f.dvkeÕSu yd iudc iïu;lrKhg yiq lsÍu ixlS¾K 
jkafka nyq;r u;h ta yd ne§ mj;sk fyhsks' isoaOdka;  mÍlaIKfha 
oelaùï  i`oyd ks¾foaYs; f.dv kef.kafka l=udr;=x.f.a iso;ai`.rd 
újrKfhks' úisjk yd úis tlajk ishjiaj, úh;=ka iso;ai`.rdfõ 
jHdlrK m%fhda.j, W!k;d olajñka úl,am m%fhda. ks¾foaY l< o ta 
oelaùï u;jdod;aul iajrEmfhka u mej;Sug fya;= ù we;af;a ta úh;=ka 
w;r u fmdÿ tlÕ;djla fkdue;s jq fyhsks'33 wêrdcHjd§ md,k iufha 
isxy, NdIdfõ wdrlaIdj" wkkH;dj f.!rjh fjkqfjka iudc fufyjrla 
l< l=udr;=x.hkaf.a jHdlrK újrKh ^1958&" ls%hd újrKh ^2479& isxy, 
NdIdfõ jHdlrKh oelaùfï ixêia:dkhla jYfhka we;eï úh;=ka fmkajd 
ÿkak o34 iso;ai`.rdjg fuka iudcfhka zm%N+;aj iïu;hlaZ fyda 
zwdOqksl$úh;a mdGH .%ka:hlaZ f,i ks¾foaYs;hla tajd fjkqfjka f.dv 
fkdke`.=Ks' iso;ai`.rdfõ jHdlrK m%fhda. fmdÿ iudcfha §¾> ld,hla 
iïu;j mej;Su" iso;ai`.rd újrKfha oS wdfõ. YS,s;ajfhka yd oeä j 
iso;ai`.rd jHdlrK m%fhda. úfõpkhg yiq lsÍu jeks lreKq o ta i`oyd 
n,mEjd úh yels h'   
 
l=udr;=x.hkaf.a fï úfõpkd;aul iajrEmh f;kakfldaka ;j ÿrg;a m%n, 
lf<a h ^iswú" 1967&' iso;ai`.rd úuiqu ^1965&" iso;ai`.rd úpdrh yd iriú 
újrKh ^1966&" iso;ai`.rd úuiqu ^2004& hk .%ka:j,ska isoaOdka; 
mÍlaIKfhka ksrEmKh l< úfõpkd;aul iajrEmh iïu;lrKh l< o 
jHdLHdk iys; iso;ai`.rdfjka ^1998& iso;ai`.rdfõ jHdlrK oelaùïj,g 
idOdrKSlrKhla bgq lsaÍug W;aidy .ksñka jeä jYfhka iso;ai`.rd 
jHdlrK m%fhda. iïu;lrKh fldg we; ^jHdis" 1998&'  isoaOdka; 
mÍlaIKfhka miq iso;ai`.rdj úIfhys iemhqKq ikak yd úpdr .%ka: 
úu¾Ykfhka biau;= ù fmfkkafka iso;ai`.rdfõ jHdlrK Í;s m%ia;=; j 
u;jdod;aul iajrEmhla mj;sk njls'  
 

 
32 m%{dfiak" B' ã' iS'" ^1924&' iso;a iÕrd úksi fkdfyd;a isoaOdka; mÍCIKhg ms<s;=re' B' ã' 

frdn¾Ü wmamqydñ' úoHd¾: m%ldY hka;%d,h' 
33 úis' jHdis' isú'  
34 isú' m%ia;djkdj' fm%aur;ak' ta' iS'" ^2001&'zkj ishjig kj úhrKhlaZ idri - Ydia;S%h 
ix.%yh' fld<U'  tia' f.dvf.a iy ifydaorfhda' ms' 17' n,.,af,a' ví' Ô' ^1998&' isxy, 
NdIdOHhk b;sydih' fld<U"  tia' ' 



 

 
 
tneúka úisjk yd úis tlajk ishjia iso;ai`.rd jHdlrK Í;s ms<sn`o j 
zu;jdod;aul hq.hlaZ f,i o kï l< yels h' fujeks mßir ks¾udKh ùu 
NdId ie,iqïlrKhg wkqj kj Í;s ieliSug;a¡ kj jHdlrK .%ka: 
iïmdkh ùug;a fya;= fjhs¡  
 
jHdlrK Í;s j¾;udkhg m%dudKsl fkdjqK o iso;Ai`.rd jHdlrK Í;s 
iudc iïu;fha §¾> ld,hla mej;Su" kj Í;s iïu;lrKh ùug ld,hla 
.;ùu" úpdr .%ka:j, úh;a u;jdo weiqfrka jHdlrK Í;sj, tla 
iajrEmhla iïu; fkdùu" u;jdo mriamr ùu wdos lreKq uq,a lrf.k 
iso;ai`.rdj i`oyd f.dvke`.S ;snQ iïu;h oS¾>ld,Sk j wdrlaId ùug 
fya;= ù we;ehs o ie,lsh yels h' tfuka u úpdr .%ka:j,  fkdjQ fï 
talu;sl ks¾foaYh iudcjd.afõoSka zwúêu;a iïuq;s wdlD;shZ f,i y`ÿkajd 
we;'35 tys tla m%;sM,hla f,i fmkajd osh yels jkafka j¾;udkfha oS ;a 
jHdlrK Í;s bf.k .ekSug yd b.ekaùug iso;ai`.rdj u Ndú; lsÍu hs' 
ta w;r we;eï iso;ai`.rd jHdlrK Í;s iïu;lrKh" úl,am m%fhda. 
weiqfrka kj Í;S oelaùu" ta u`.ska isxy, NdIdfõ jHdlrK moaO;sh 
kùlKhg yiq lsÍu jeks NdId ie,iqï m%h;ak úpdr .%ka: weiqfrka 
ls%hd;aul jQ nj o i`oyka l< yels h36' 
 
iso;ai`.rd wlaIr ud,dj ^ìxÿj yd oS¾>dlaIr iys;& ish¨ úpdr .%ka:j,ska 
iïu;lrKhg yiq jQ w;r miqld,Sk j ìys jQ ish¨ wlaIr ud,djkag 
ìxÿj yd §¾>dlaIr we;=¿ ù ;sfí' ta w;r joka lú fmd; ^ls%' j' 18 
ishji&" rdclSh wdishd;sl iñ;sh u`.ska m%dríO jQ zisxy,-YíofldaIfhaZ 
uq,ska oelafjkafka wlaIr mámdáh ^1937&" isxy, úYajfldaIfha m<uq jk 
ldKavfha oelafjk wlaIr mßmdáh ^1963&" yßiapkaø úfÊ;=x.hkaf.a 
m%dfhda.sl isxy, - isxy, Yío fldaIfha wkqms<sfj< ^1982&" cd;sl wOHdmk 
wdh;kfha isxy, f,aLk Í;sfha wlaIr ud,dj ^1989& fÊ' î' 
Èidkdhlhkaf.a isxy, fydaäfha zcd;Hka;r isxy, fydaähZ ^2000& ^kQ;k 
isxy, f,aLk jHdlrKh 1990 yer& ^Standard Unicode 3'0( 2000& isxy, 
fla;dj,shg wh;a wlaIr ud,dfõ iajrj,g miqj jHxckdlaIrj,g fmrgqj 
ìxÿj we;=¿ fldg ;snqK o iso;ai`.rd úpdr .%ka:j, iso;ai`.rd 
l;=jrhdf.a ksfoaYs;h wkq.ukh fldg jHxckdlaIrj,ska miqj ìxÿ Yíoh 
olajd we;' iso;aiÕrd l;=jrhdf.a zwxZ ìxÿ j¾Kh rEmKh lsÍfï 
iajrEmh o wlaIr ud,d lsysmhl yer37 tf;la meje;s iïm%odkfhka neyer 
j úúO idOl wdY%fhka ìxÿj yd §¾>dlaIr wlaIr ud,d .; l< ta 
ks¾foaYs;h iso;aiÕrdj uQ,dY%h fldgf.k ìysj we;s ish¨ .%ka:j,ska 
iïu;lrKh jQ w;r th fmdÿ iudc iïu;hg ,la j we;' 
 
 
 
 

 
35Schiffman. H. F., (1998). (27). ‘Standardization or restandardization. The case for 
‘Standard’ Spoken Tamil. Language in Society.  Page/ Pages (P). 36.   
36 osjdlr" wkqßka" bkaosld¡" ^2017&¡ iso;ai`.rdfõ NdId ie,iqïlrK' iso;ai`.rdj' miqld,Sk 
NdId ie,iqïlrK¡ fld<U' iuhj¾Ok m%ldYlfhda¡ 
37n,.,af,a" ví' Ô'" ^2004&' l=udr;=x. uqKsodi Ydíoslhl= f,i' úisÿkq úueiqu - 1' iqjyia kh 
ukeis bisjrhdfKda' fndr,eia.uqj'  úisÿkq m%ldYlfhda' ms' 58-66'   
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iso;aiÕrdj iïmdÈ; wjêh wOHhkfha § wlaIr ud,dj ms<sn| f.dvkeÕS 
we;af;a .eg¨ iy.; njls'38 iso;aiÕrd l;=jrhd y÷kdf.k isá tfy;a 
hï hï .eg¨ u; wlaIr ud,d .; l< fkdyels jQ Yío yhla fjk;a úê 
l%uj,ska oelaúh ^u;ajeä" we" wE& ^u;a wvq" `." ~" `o" U&39' úpdr .%ka: 
l;=jreka ta Ndú;hka mdol fldgf.k iso;aiÕrd wlaIr ud,dj 
ixj¾Okh lr we;af;a" iso;ai`.rd wlaIr ud,dj wlaIr 33 lska ^we wE iy 
kj * iys;j&40 ;sia follska  ^we" wE&41 ;sia yhlska ^we" wE" `." ~" `o" U&42 
iukaú; jk nj ks¾foaY lrñka h' j¾;udkfha § isxy, wlaIr ud,djg 
Yío 30l iso;aiÕrd wlaIr fuka u m;src msßjkam;s ysñhka fjk;a úê 
l%uj,ska oelajQ ^we" wE" `." ~" `o" U& Yío yh o we;=¿ j ;sîu wlaIr ud,dj 
kùlrKh úIhfha jeo.;a lreKls' mqrdKfha meje;s hehs ie,lsh yels 
wlaIr ud,dj iso;ai`.rd l;=jrhd ld,Sk wjYH;d fjkqfjka kùlrKhg 
yiq l< w;r iso;aiÕrd úpdrlfhda iso;aiÕrdj ffjIhsl j wlaIr ud,dj 
ixialrKh l<y' 
 
iso;aiÕrdfõ ikaê Í;sh ms<sn| j wjOdkh fhduqfldg we;s úpdr 
l;=jreka mrrEm ikaêh fkdoelaùug fya;= olaùug l;=jrhd W;aiql jQfha 
kï iajr mQ¾j rEmhg kso¾Yk iemhQfha kï ikaê ú.%yh iïmq¾K jk 
nj fmkajd §fuka o43 mrrEm ikaêh fkdolajd we;af;a mer‚ .S ldjH 
lD;sj,ska th ikd: lsÍug idOl fidhd.; fkdyels neúkehs oelaùfuka 
o44 ;yjqre jkafka iso;a iÕrd l¾;Df.a ks¾foaYs;hka ms<s.;a njls' 
 
iso;aiÕrdfõ mo folla w;r isÿjk ikaêhg ksoiqka iemehqK o ;ks 
mohl Yío folla w;r isÿjk ikaêh fkdoelaùu iso;ai`.rd ikaê 
ú.%yfha W!k;djla f,i fmkajd fok iso;ai`.rd úpdrlhka ndysr yd 
wNHka;r jYfhka isxy, NdIdfõ ikaê j¾.SlrKh fldg ;sfí'45 ta w;r 
ikaê ndysr yd wNHka;r f,i fjkafldg .ekSu ÿIalr nj o ;j;a úpdrl 
u;hls'46  tfia jqj o úpdrl" úh;a fmdÿ u;fhka iso;ai`.rd ikaê úNd.h 
ixialrKfhka ixj¾Okhg yiq j we;ehs i|yka l< yels jkafka 
j¾;udk Wiia wOHdmkfha § ikaê wOHhkfha § ndysr yd wNHka;r 
^ks;H yd wks;H& j¾.SlrKh hgf;a ikaê m%fhda. úoHd¾Òka úiska 
wOHhkh lrkq ,nk fyhsks'  
 
tfia jqj o iso;aiÕrd l;=jrhd úiska wNHka;r ikaêhla fkdoelaùug 
fya;= úuiqj fyd;a fmkS hkafka mohl isÿjk ikaêh NdId Ndú;hka 
iajdNdúlj u bf.k .kakd nj hs' 
 

 
38 talkdhl' ms'" ^1996&' zisxy,fha foaYSh wkkH;dj m%lg lrk j¾Kud,djZ  iïNdId' 7 
l,dmh'n;a;ruq,a,' msßfjka YdLdj' 137' 
39 isúi' ms' 30-31' 
40 ism' ms' 76' 
41 isú' ms' 52' jHdis' ms' 49' 
42isú' ms' 39' 
43 úis' ms' 49-55' 
44 jHdis' ms' XXV' 
45 ism' ms' 213' isiúi' ms' 109' jHdis' ms' 114' isú' ms' 58 - 60' 
46 úis' ms' 152' 



 

 
 
ta ikaê lsÍula fyda ùula ikaê fldg oelaùu wkjYH ldrKhla jk 
neúks' tfuka u iajr ikaêfha m%fNao y;la yd tys wkq m%fNao odihla 
ks¾foaYSlrKh"47 ikaê tfld<yla we;ehs ks¾foaYSlrKh48 jHdlrK 
m%fhda. ixj¾Okh mlaIfhys,d iso;aiÕrd úpdrlhkaf.a NdId ie,iqï 
m%h;ak jYfhka ie,elsh yels jqj o iso;aiÕrd u;h ^ikaê kjh& ;ju;a 
iïu;lrKfha o fjhs' tfia jqj o ndysr yd wNHka;r ikaê úêh 
fkdoelaùu NdId ie,iqïlrKh úIhg wkq.;j iso;aiÕrd l;=jrhdf.a 
W!k;d jYfhka o flfkl=g lreKq oelaúh yels h' 

 
ldjH NdIdj ùuiSfï § iso;aiÕrdfõ ,sx. úNd.h úfYaI jk w;r th 
iso;aiÕrd l;=jrhdf.a iajdëk;djla fia o ms<s.efkhs'49 ikak fia u 
úpdr .%ka: l;=jreka iso;aiÕrd l;=jrhd ,sx. folla oelaùug fya;= 
fmkajd §fuka o50 wjfndaO jkafka iso;ai`.rd l¾;Df.a ks¾foaYs;h Rcq j 
u m%;slafIam fkd l< njls' 
 
iso;aiÕrdfõ ,sx. folla bÈßm;a lsÍu isxy, NdId jHjydrfha ,sx. 
ú.%yhg m%dud‚l fkdjk nj;a" kmqxil ,sx.h tlaùfuka th iïmQ¾K 
jk nj;a iso;aiÕrd úpdrl u;h jqj o51  wñY% isxy, NdIdj ^ldjH 
NdIdj& Wmhqla; j ,sx. folla oelaùu oy;=ka jk ishjig m%dud‚l nj o 
úh;a wdl,amhls'52 isxy, NdIdfõ jHdlrK m%fhda.j, jHQy ie,eiau yd 
ie,elSfï § kmqxil ,sx.h ks¾foaYs;h' iso;ai`.rd úpdrlhkaf.ka isÿ jQ 
NdId ie,iqï l%shdj,shl mshjrla f,i y÷kajd Èh yels fjhs' w¾: l%shdj, 
l¾;D ldrl j¾;udk lDoka; i|yd ksoiqka imhd ;snqK o l¾;D ldrl" 
l¾u ldrl w;S;" j¾;udk ksoiqka imhd .ekSug isÿjk nj kQ;k úh;=ka 
fmkajd §fuka53 fmkS hkafka iso;ai`.rd l;=jrhdf.a ,sx. ú.%yhg fmdÿ 
úh;a u;fhka iïu;hla f.dv keÕS ;snqK njls' ia;%S ,sx. kdu idOlfha 
§ jqj o iso;aiÕrd l;=jrhd m%;H lsysmhla olajd ;snqK o zweZ uÕska ;j;a 
m%;H we;ehs fmkajd § we;' tfuka u  m%;H iïmdokh fPal jHjydrhg 
wkq.; úh hq;= hehs oelaùfuka o54 fmkS hkafka iso;aiÕrd z,sx. ú.%yhZ 
iïu; lrñka kùlrKh úh hq;= njla o fmkajd §uls' 
 
iso;ai`.rd l¾;D isxy, NdIdfõ úNla;s kjhla ks¾foaYSlrKh l< o 
isxy, NdIdfõ úNla;s myla meje;s nj;a" ta ms<sn| j iso;aiÕrd l;=jrhd 
oek isá nj;a" t ksid u úNla;s ú.%yh wdY%fhka u th fmkajd ÿka nj;a 
;j;a úpdr ms<s.ekSuls55'  
 
 

 
47 ism' ms' 213-248' 
48 isiúi' ms' 317- 318'   
49 jHdis' ms' XXV, 155' 
50 isúi' r;kidr ysñ" lyfõ YS% iqux.,'" ^1929&' ^ixialrKh&' úia;r .egmo újrK iys; 
iso;ai`.rd  Ndjikakh' fld<U' uydfndê hka;%d,h' ^isNdi&' ismqi' ms' 68-69' 
51 isiú' ms' 186' isiúi' ms 35-55' úis' ms' 166' iswú' ms' 143 - 171' isú' ms' 73' 
52 jHdis' ms' XXV-XXVI' 
53 isiú' ms" 186' 
54 
55 isiúi' ms'56 -74' 
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fÊl m%fhda. Ndú;hg f.k ta weiqfrka úNla;sj, w¾: m%Odk fldg 
jHjydrfha jQ rEm o y÷kajd foñka úNla;s ks¾foaYlrKhg t<eU we;s 
nj;a56" iso;aiÕrd l;=jrhdf.a fï úNla;s Ñ.%yh iS' fÊ' *s,afuda (C. J.  

Fillmore) kï jd.AfõÈhdf.a úNla;s ú.%yhg iudk nj;a" ixialD; NdIdfõ 
jqj o fkdfmfkk úêu;a fuka u l;=jrhdf.a iajdëk;dj fy<sorõ jk 
ú.%yhla iso;aiÕrdfjka bÈßm;a jk nj;a úisjk ishjfia úpdr .%ka: 
l;=jrekaf.a ms<s.ekSu úh'57 
 
l=udr;=x. úoHd¾Òka fkduÕ hjkiq¨ m%ldY lsysmhla u olajd w;ehs 
iudi m%fhda.fha ksoiqka wdY%fhka bÈßm;a lrk ch;s,l oy;=kajk 
ishjfia oelaùï iïu;lrKh fldg we;af;a úisjk ishjfia oelaùu 
neyer lrñks'58  isxy, moH NdIdj úuid ksoiqka weiqfrka isxy, NdIdjg 
.e<fmk wdldrhg iudi" j¾. mylg fnod we;s nj ;j;a ms<s.ekSuls'59  
th isxy, NdIdjg wkjYH jHdlrK m%fhda.hla nj;a" wjH" úfYaIK yd 
wkHd¾: isxy, NdIdfõ l%shd;aul jk njla fkdfmfkk kuq;a iso;ai`.rd 
l¾;Df.a iajdëk;ajh ksrEmKh jk jHdlrK m%fhda.hla nj;a  
ms<s.efkhs'60 ikaê l%shdj,sh j¾K u;;a" iudi l%shdj,sh mo u;;a 
isÿjkakla neúka jHdlrKfha § NdId jHjydrhg wjYH wx.hla njg o 
woyils'61 iso;aiÕrdfõ iudi ms<sn| úúO ud;dl,am jqj;a tys mj;sk 
úúO;aj ksid zn,hla ,eî  we;af;aZ  iïu; ù we;af;a iso;ai`.rd l¾;D 
úiska bÈßm;a lrk ,o ks¾foaYs;hkag h' 
 
iso;aiÕrd l;=jrhdf.a l%shd ú.%yfha zwkd.; ld,hZ ms<sn| j kQ;k úpdr 
.%ka: l;=jreka w;r úúOdldr jQ wdl,am meje;sh o wkd.; ld,h oelaùu 
z¥ro¾YS l%shdjlaZ nj o ms<s.efkhs'62 isxy, NdIdfõ we;s wdLHd; kdu 
fkdfyd;a lDoka;" ksmd; wdosh ms<sn| j l%shdêldrfha § olajd we;s nj 
fmkajd §fukq;a" wiïNdjH l%shdj ld,;%fha fh§fï § jpk fNaohla 
fkdue;s nj oelajQfha kï iso;aiÕrd l;=jrhdf.a ú.%yh jvd;a ksje/È 
hk wdl,amj,skq;a" mQ¾j l%shdj tl <Õ foj;djla Ndú; lsÍfuka ñY% 
l%shdj iEfok nj fmkajd §u" isxy, NdIdjg wdfõ‚l Í;shlehs fy<sorõ 
lsÍfukq;a63 l%shdj y÷kajd § we;s whqre zid¾:l hehsZ hk i|ykaj,skq;a 
iso;aiÕrd l;=jrhdf.a oelaùïj,g f.dvkef.kqfha m%n, iïu;hla jk 
w;r isxy, NdIdfõ jHdlrK m%fhda. ms<sn| j iso;ai`.rd l;=jrhd ;=< jQ 
m%dud‚l oekqu o thska úYo fjhs' 
 
 

 
56 isNdi' ms' 101" 173' 
57 jHdis' ms' 166-167' 
58 úis' ms' 223- 226" 229' 
59 jHdis' ms' 237' 
60 isú' ms' 119" 137' 
61 iso;ai`.rd úuiqu' ms' 107' 
62 úis' ms' 240' 
63 isú' ms' 148" 183" 189' 
 
 
 



 

 
iso;aiÕrdfõ l%shdldrl mo iïnkaOh64 *s,afuda (Fillmore) kï 
jd.aúoHd{hd oelajQ Case Grammar kï jd.aúoHd;aul ixl,amhg ióm 
nj;a tksid u w,aúia mç;=ukaf.a The Sidath Sangarawa - A Grammar of 

the Sinhalese Language ^1851& lD;sh weiqre fldg fï jd.aúoHd{hd ;u 
jd.aúoHd;aul ixl,amh f.dvke`.=fõ hehs hk ielh u;=jk nj;a" tfia 
jqjfyd;a fï isoaOdka;fha wd§ l¾;D;ajh ysñjkafka iso;aiÕrd l;=jrhdg 
nj;a fmkajd fokafka uydpd¾h wfíisxy h'65 tfia u w¾: iïmkak jdlH 
iïmdokfha § l%shdldrl mo iïnkaOh jeo.;a nj úisjk yd úis tlajk 
ishjfia úh;=kaf.a o ks¾foaYs;h fjhs'66  
 
l%shd ldrl mo iïnkaOfha § l;=jrhd mQ¾j l%shdj yd wjidk l%shdj w;r 
jk iïnkaOh ms<sn| muKla oelajQj o ñY%" wiïNdjH" m%fhdacH" wdYS¾jdo 
yd ldrl w;r mj;sk iïnkaOh fmkajd §u;a" iso;aiÕrd l;=jrhd 
ldrlj,ska l%shd ksIam;a;sh isÿjk whqre oelaùug iSud jqj;a l%shdj,ska o 
ldrl ksIam;a;sh isÿjk wdldrh fmkajd §u;a67 iso;aiÕrd úpdrlhkaf.ka 
iso;aiÕrdfõ jHdlrK m%fhda.j, W!k;d u`.yrjd jHdlrK m%fhda. 
ixj¾Okh i|yd oerE m%h;akh hs'  
 
fjfiiqka fjfiia wÈhrfha § jHdlrKh" wlaIr" ksrela;s" mo yd jdlH 
úNd.h hk fldgia y;rg wkql+, j iso;aiÕrd l;=jrhd ú.%yhg 
fm<Uq‚ kï jeo.;a nj fmkajd §u"68 l%shdêldrfha wkd.; ld, wdLHd; 
l%shdj kï j¾;udk lDoka; l%shdj nj fmkajd §u69 iso;aiÕrdj uQ,dY%h ù 
bÈßm;a jQ kj udkhka h' l%shd úNd.fha § l%shd m%lD;s .Kj,g fjkafldg 
wjidk yd wkjidk jYfhka f.k jdlH úNd. wdY%fhka úuiSu" jdlH 
úNd.h ir, yd ixlS¾K f,i j¾. fldg ú.%yhg ,lalsÍu jvd;a WÑ; 
nj fmkajd §u70 iso;ai`.rdj uQ,dY%h ù f.dvke.=K NdIdjl jHdlrK 
ixiaÓ;sfha ú.%yd;aul l%ufõo f,i kdólrKh l< yels h' 
 
lDoka; moj, jrke.Sï iajrEmh kdu mohla" jdlHdjidk l%shdjla" kdu 
úfYaIKhla f,i fmkajd §u o71 ;j;a tjeksu wjia:djls' 

 
fï wkqj ikak ^iso;ai`.rd ikakh" mqrdK ikakh" ,shk ikakh& 
lD;sj,ska iso;aiÕrdfõ jHdlrK Í;s meyeÈ,s lrñka iïu; lrKh l< o 
iso;aiÕrdj uQ,dY%h fldgf.k ìys jQ úpdr .%ka:j,ska jeä jYfhka u 
iso;aiÕrdfõ jHdlrK m%fhda.j, ÿ¾j,;d wkdjrKh úh' fï úpdr 
.%ka:j, iso;ai`.rd W!k;d oelaùug jeä jYfhka wjOdkh fhduq fldg 
we;s neúka ta lD;s iso;ai`.rdfõ we;eï jHdlrK Í;s iïu;lrKh l< o 
th lemS fkdfmfka'  

 
64 isúi' ms' 183-184' 
65 jHdis' ms' 303' 
66 jHdis' ms' 303' isú' ms' 221' 
67 isú' ms' 215" 220' 
68 iso;ai`.rd úuiqu'    
69 isiúi' ms' 18' isú'  151' 
70 jHdis' ms' 283' 
71 úis' ms' 197' 
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we;eï jHdlrK m%fhda. iïu; ùug;a" iso;aiÕrdfõ jHdlrK Í;s 
wdrlaId ùug;a fï úpdr .%ka: o fya;= úh' iso;ai`.rdfõ jHdlrK Í;s 
ms<sn| úpdr .%ka: l;=jreka w;r talu;sl j iïu;hla fkdùu o" úúO 
u;dl,am oelaùu o Tjqkaf.a úpdr .%ka:j, m%fhda. iïu;lrKhg yiq 
fkdùug n,md we;s njla y`ÿkd.; yels h¡ 
 
iso;aiÕrd úpdr .%ka:j,ska fndfyda úg bÈßm;a j we;af;a iso;aiÕrd 
jHdlrK m%fhda. i|yd zisoaOdka; ixialrKhlaZ oelaùuls' iso;aiÕrd 
l¾;D fmr<s ú.%yfha § iajrdfoaY i|yd bÈßm;a fldg we;s zms<s fmr<sZ" 
zir fmr<sZ f,i ks¾foaYs;h o óg ksoiqka h'72  
 
mQ¾j iajr f,dam ikaêfha § ^fmrirf,dmai|& zmQ¾j iajrh f,dma ùfuka 
wmr iajrh .d;%dlaIrh yd .e<mqfKa hhs lshk ,oafoa kï Ydia;%Sh heZ'73 
iri| - iajr ikaêh  iajrd frdyK74 wdfrdayK75 jH[ack iajr ikaêh 
fkdfyd;a iajrdrEV ikaêh76 irrey i|77 irfoia i| - iajrdfoaY ikaêh" 
ir foia jHjydrhg jvd iso;aiÕrd  l;=jrhdf.a ,sx. kdñlrKh zfudyq 
he ueh he fuh he hk jyrg lreKq jQfha ,s`.= kïZ oelaùu jvd;a fhda.H 
nj fmkajd fohs'78 ta w;r iso;ai`.rd l¾;Df.a ,sx. ú.%yh Ydia;%Sh jQjla 
nj;a we;eï úpdr u;dl,amhls'79 iso;aiÕrdfõ úNla;s ú.%yh zkñka yd 
ohska mrj fh§ ku yd oh fnokqfha ún;a kïZ jYfhka ksrEmKh lf<a 
kï ksje/È ùug bv ;snQ nj o fmkajd § ;sfí'80 iudi ú.%yh md,s 
Ñ.%yhg wkq.; jQfha kï fhda.H nj ziudfid moixfLfmdZ81  fmkajd 
fok w;r iso;aiÕrd ú.%y jdlH iïmQ¾K ùug kï hqla;d¾:j;a Ndjh yd 
iudi jk mo Yío kñka ye¢kaùu hk W!k;d fol iemsÍu wjYH nj o 
oelafjhs'82 wiïNdjH l%shdj jrke.Sï iajrEmfhka fuka u jpk fNaohla o 
fkdue;s fyhska zwdjiaÓl ksmd;Z kduh WÑ; h'83  iso;aiÕrd l¾;Df.a 
ú.%yd;aul ks¾foaYs;hkag zúl,am ú.%yd;aul m%fhda.Z bÈßm;a ùu úpdr 
.%ka:j, fmdÿ ,laIKhls' Ôjudk NdIdjl ld,Sk mßKduhka o we;=j 
ixj¾Okh ùu iajdNdúl jqjls' iso;ai`.rd l;=jrhd oy;=kajk ishjfia § 
ta jk úg ieleiS ;snQ wñY% isxy, .%ka: wdNdifhka m%lg l< fï 
isoaOdka; ú.%yh úúO jQ iudc" ixialD;sl"  
 
 
 

 
72 ism' ms' 138' isú' ms' 101' isú' ms' 41'  
73 ism' ms' 200' 
74 úis' ms' 155' 
75 isú' ms' 169' 
76 ism' ms' 202 
77 jHdis' ms' 118' 
78 isú' ms' 66' 
79 ism' ms' 86'   
80 isú' ms' 89' 
81 úis' ms' 215' wfífldaka" ta' tï' f,dl=nKavdr' ^2001&' isxy, jHdlrK iólaId'  
^iso;ai`.rdjwdYs%;j&'  
uykqjr' .%emsla ,Ekaâ' ms' 68' 
82 isú' ms' 115' 
83 isú' ms' 186' 



 

 
 
foaYmd,k mßj¾;k isÿùï iuqyhlska miqj úisjk yd úis tlajk ishjfia 
úh;a okqï m%udKfha m%idrKhka yd iSudjka u; úúO oDIaáfldaKj,g 
yiqj we;s wdldrfha iajrEmh mQ¾j oelaùïj,ska y÷kd.; yels h' 
iso;aiÕrdj uQ,dY%h ù f.dvk`.=K zkj ú.%yd;aul isoaOdka;Z f,i mQ¾j 
olaùï w¾:l:kh l< yels fyhska jHdlrK m%fhda. ú.%yd;aul 
l%ufõofha kùlrKhka f,i o fï úpdr .%ka: y÷kajd Èh yels h'  
 
.=Kj¾Okhka  yd l=udr;=x.hka fï wNsfhda.d;aul .eg¨jg uqyqK §u 
fjkqfjka isoaOdka; mÍlaIKh ^1924& yd iso;aiÕrd újrKh iïmdokh 
fldg ;sfí' m%:ufhka iso;aiÕrdfõ wvqmdvq fmkajd ÿka w;r l=udr;=x. 
fojkqj isxy, NdIdfõ jHdlrKh i|yd isxy, NdIdfõ jHdlrKh hk 
lD;sh rpkd fldg ;sfí ^2481&' tfia jqj o isxy, NdIdj b.ekaùug 
jHdlrK .%ka: fndfydauhla úisjk yd úis tlajk ishjiaj, § rpkd jqj 
o iso;aiÕrdjg f.dvke.S ;snq iudc iïu;h fjkia lsÍu fyda ì| 
fy<Sug l=udr;=x.f.a jHdlrK újrKhg fuka u iuld,Sk .%ka:j,g 
fkdyels jq w;r jHdlrK újrKh wOHhk .%ka:hla jYfhka 
ks¾foaYSlrKhg o yiq fkdù h' iso;aiÕrdj mdol fldgf.k NdId 
ie,iqïlrK kHdhd;aul miqìfuka l=udr;=x.f.a fï kj m%h;akh wxY 
follska jeo.;a fjhs' ta l=udr;=x.hka o wjYH jHdlrK {dkh 
iso;aiÕrdfjka ,nd .ekSu yd ld,Sk wjYH;d i`oyd ta oekqu Wmfhda.S 
fldgf.k kj jHdlrK .%ka:hla iïmdokh lsÍu hs'  
 
iso;aiÕrd l;=jrhdf.a wdo¾Yhu .;a úpdr .%ka: l;=jreka iso;aiÕrdj 
m%dud‚l fkdjk nj;a" iso;aiÕrdfõ jHdlrK Í;s ixialrKh úh hq;= 
nj;a olajñka jHdlrK lD;shla iïmdokh fldg ;sfí' iso;ai`.rdjg 
fuka u iso;aiÕrdj neyer fldg kj lD;shla ieliSug m%;smlaI u;hla o 
f.dvkeÕS ;snqK o úpdr .%ka: l;=jreka ld,Sk wjYH;d i|yd jHdlrK 
m%fhda. ilid .ekSu;a" jHdlrK .%ka: iïmdokh lsÍfï iso;ai`.rd 
l;=jrhdf.a ks¾foaYh u iïu;lrKh lf<a wdo¾Yfhks' isxy, NdIdfõ 
jHdlrKh .%ka:h tys m%;sM,hls' 
 
oywg jk ishjfia isg iso;aiÕrdj mdolj ìysj we;s jHdlrK lD;sj, 
iajrEm lsysmhls' ixialrK" fm< iys; ikak" fm< ikak iys; úia;r 
.%ka:" fm< ikak iys; úpdr .%ka: yd úpdr lD;s hs' ikak" ikak iys; 
úia;r lD;sj,ska iso;ai`.rd jHdlrK m%fhda. iïu;lrKh jQ w;r úia;r 
.%ka:j,ska iso;ai`.rd jHdlrK m%fhda. meyeÈ,s lsÍu yd ud;D yd fPal 
m%fhda. yd jHjydrdY%fhka iso;aiÕrd jHdlrK m%fhda. ;yjqre lsÍu jeks 
lreKq uq,alrf.k iïu;lrKhg m%n, fuka u m%N=;aj wêldÍ;ajhla 
f.dvke.s‚ ^De Alwis" 1851¦ isjHdisi" 1884¦ isúi" 1902¦ isNdi" 1929¦ iiis" 
1955&' kuq;a úpdr .%ka:j,ska ta n,h hï iSudjlg yiq lf<a hehs ie,lsh 
yels jkafka jHdlrK Í;s bf.k .ekSfï zks¾foaYs; lD;shZ hk 
iïu;fhka miq ld,fha oS iso;ai`.rdj neyer ùu uq,alrf.k hs' 
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5' ks.ukh 

úpdr .%ka: w;r isoaOdka; mÍlaIKh ^1924&" iso;ai`.rd újrKh ^2508&"  
iso;ai`.rd wre;a úhlk ^1967&" iso;a iÕrd úpdrh iy iriú jHdlrKh 
^1966&" iso;a i`.rd úuiqu ^2004& lemS fmfkkafka iso;aiÕrd W!k;d u;= 
fldg olajd we;s .%ka: jYfhks' mQ¾j lD;s fuka u iso;aiÕrd úksi ^1924&" 
jHdLHdk iys; iso;a iÕrdj ^1998& jeks lD;sj,ska fmkS hkafka iso;aiÕrd 
jHdlrK m%fhda. úfõpkd;aul iajrEmfhka wvqmdvq oelajqj;a iso;ai`.rd 
jHdlrK Í;s ms<sf.k we;s njls¡ tneúka iso;ai`.rd jHdlrK Í;s ms<s.;a 
yd fkdms<s.;a jYfhka fomsßila m%N+ iudcfha isá nj fmfka' mQ¾j lD;s 
w;=frka iso;aiÕrdfõ jHdlrK m%fhda. m%n, úfõpkhlg yiqj we;af;a 
iso;aiÕrd újrKh ^2508& yd iso;a iÕrd wre;a úhlk ^1967& lD;s 
foflks' úh;a u;fhka iso;aiÕrdjg f.dvke.=K wNsfhda.hla jYfhka o" 
NdId ie,iqïlrK kHdhg wkqj iso;ai`.rdj wdY%fhka isÿ jQ kùlrKhla 
f,i o th ie,lsh yels h' ld,Sk jqjukdjkag WÑ; jHdlrK .%ka:hla 
fia kj wdlD;shlska isxy, NdIdfõ jHdlrK Í;s f.dvkeÕ= 
l=udr;=x.hkaf.a jHdlrK újrKh ^1935& iso;aiÕrdj fuka m%N+ úh;a 
ks¾foaYSlrKfhka tl, iudc iïu;lrKhg yiq fkdjqfha;a" jHdlrK 
Í;s b.ekaùfï ks¾foaYs; lD;sh njg m;afkdjqfha;a fï wjÈh jk úg 
iso;ai`.rd jHdlrK m%fhda. ms<s.;a úh;a" iudc msßi nyq;r ùu;a" ta jk 
úg iso;aiÕrdj flfrys iudcfha f.dv keÕS ;snQ n,h" m%N+;aj wêldßh 
yd wdl,am;a" l=udr;=x.hkaf.a iso;ai`.rd újrKfhka iso;aiÕrd jHdlrK 
m%fhda. oeä iajrEmhlska úfõpkhg yiq lsÍu;a jeks lreKq uq,alrf.k 
úh hq;= h' .=Kj¾Okf.a isoaOdka; mÍlaIKh ^1924& yd l=udr;=x.f.a 
iso;aiÕrd újrKh ^1935& iso;aiÕrdfõ W!k;d fmkajñka f.dv ke.+ 
úfõpkd;aul wdlD;sh miqld,Sl iïm%odhla f.dvkeÕSug iu;a jqj o 
ld,Sk jYfhka m%n, iudc fufyjrla lsÍug Wmia;ïNl fkdùug fya;= 
ù hehs ie,lsh yels lreKq lsysmhls' ld,Sk úh;a fuka u fmdÿ ck 
nyq;rfhka iso;ai`.rd jHdlrK m%fhda. iïu;lrKh m%n, ùu" 
.=Kj¾Ok" isxy, NdIdfõ uõ NdIdj fou< NdIdj f,i ks¾foaYSlrKh" 
l=udr;=x. iso;aiÕrd újrKfha § ^2508& iso;ai`.rd jHdlrK m%fhda. 
úfõpkhg yiq lrk wdldrh ta w;r m%Odk fjhs' 
 
fï ksid iso;ai`.rdj iïNdjH;ajfha muKl=ÿ fkdj isxy, NdIdfõ 
jHdlrK b.ekaùfï lD;sh hk iïu;h ;j ÿrg;a wdrlaId ùug fya;= jqj 
o .=Kj¾Okhka fuka u l=udr;=x.hka f.dvke`.+ iso;aiÕrd jHdlrK 
m%fhda. úfõpkh lsÍfï iïm%odh §¾> ld,Skj isÿúh' úis tlajk ishjfia 
ìysj we;s iso;aiÕrd úuiqu ^2004¦ fojk uqøKh" 2008& oekg ìysj we;s 
wjidk lD;sh hs' fï iso;aiÕrd úfõpkd;aul iïm%odfhka isÿ jQ m%n, 
NdId ie,iqï l%shdj,shla jkafka ld,Sk jqjukdjka i|yd kj jHdlrK 
.%ka:hl wjYH;dj fy<sorõ lsÍu;a" wOHdmk ls%hdj,sfha oS jHdlrK Í;s 
b.ekaùfï l%ufõoh fjkia úh hq;= nj fmkajd §u;a" j¾;udkh jk úg 
kj wOHdmk l%u fõohla l%shdjg ke.Su;a h' ta w;r iso;aiÕrd úpdr 
.%ka:j,ska iso;ai`.rdfõ fndfyda jHdlrK Í;ss ks¾foaYSlrKfhka 
iïu;lrKhg yiqfldg ;sfí'  
 
  



 

 
 
kuq;a iso;aiÕrdfõ jHdlrK m%fhda.j, W!k;d lemS fmfkkafka ksjerÈ 
m%fhda. ;;alD;s wjOdrKh fldg fkdue;s fyhsks' we;eï jHdlrK 
m%fhda. ixialrKh úh hq;= wdldrh" ta jHdlrK m%fhda. úl,am m%fhda. 
weiqßka kùlrKhg yiqúh hq;= whqre fmkajd § ;sîu o ta w;r lemS 
fmfkhs' ikak fuka u úpdr .%ka:j,ska iso;aiÕrdj uq,afldgf.k úúO 
wvqmdvq olajd ;snqK o fï iEu .%ka:hlskau fPal m%fhda." jHjydrh 
weiqfrka NdIdfõ mdßY=oaO;dj wdrlaId lr.ekSfï jeo.;alu o fmkajd § 
we;' úpdr .%ka:j, fmdÿ ÿ¾j,;djla jkafka úh;a woyiaj, iudk;ajhla" 
W!k;d fyda ksjerÈ;d ms<sn| fmdÿ ms<s.ekSula fkdùu h' we;eï úh;=ka 
idjoH hehs fmkajd § we;s jHdlrK Í;s ;j;a msßila ksjerÈ hehs olajd 
;sfí' kQkfha jqj o iso;aiÕrdfõ jHdlrK m%fhda. ms<s.kakd fuka u 
neyer lrk iudc lKavdhï folla y÷kd.; yels h' flfia jqj o úpdr 
.%ka: l¾;DDka w;r ms<s.;a iïu;hla fkdùu;a iso;aiÕrd jHdlrK 
m%fhda. kQ;kh f;la iïullrKfha meje;Su;a kj jHdlrK .%ka:j, 
uQ,dY%h lD;sh njg iso;aiÕrdj m;aùug fya;= jkakg we;' fï ksid u 
j¾;udkh f;lau §¾> ld,hla ziïNdjH jHdlrK lD;shZ jYfhka iudc 
iïu;fhka f.!rjhg md;% j we;af;a iso;ai`.rdj hs' 
 
iso;aiÕrd l;=jrhd m%lg l< jHdlrK ixiaÓ;sfha Í;s iïu;lrKh" 
W!k;d úpdrd;aul j ú.%yhg yiq lsÍu yd ÿ¾j,;d iïmQ¾K l< hq;= 
wdldrh fmkajd §u úpdr .%ka:j, uQ,sl wNsm%dhla ù we;s neõ fmfka' 
tfia jqj o NdId ie,iqï l%shdj,sfha ixys;d ie,iqu ffjIhsl fï úpdr 
.%ka: wOHhkfha § iso;aiÕrdfõ jHdlrK ixiaÓ;sh mdol j NdIdjl 
jHdlrK jHqyh" m%fhda. yd iïnkaO jeo.;a lreKq lsysmhla fy<sorõ l< 
yels h' ta isxy, NdIdfõ jHdlrK jHQyfha fmdÿ ie,eiau iïu;lrKh 
ùu" uQ,sl jHdlrK ixl,am yd ne÷Kq Wmixl,am m%lg ùu" m%Odk 
isoaOdka;" Wm isoaOdka; yd ne÷Kq jHdlrK ,laIK m%lg ùu yd jHdlrK 
m%fhda. NdId mßKdóh ,laIK yd fjkia jqj o m%Odk isoaOdka; 
ks¾foaYs;h §¾> ld,Sk ùu hs' ;j;a jeo.;a lreKla jkafka kj jHdlrK 
.%ka: iïmdokhg miqìula ks¾udKh ùu hs' 
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wdY%s; .%ka: kdudj,sh 

wÈldß"  ta'" ^1996&' zisxy, NdIdfõ iïNdjH jHdlrK .%ka:hZ iïNdId' 
l,dmh - 7' biqremd' wOHdmk yd Wiia wOHdmk wud;HdxYfha 
msßfjka wOHdmk fomd¾;fïka;=j' 

wfífldaka ta' tï' f,dl=nKavdr'" ^2001&' isxy, jHdlrK iólaId' 
^iso;ai`.rdj wdYs%;j&' uykqjr' .%emsla ,Ekaâ' 

wNhisxy"  ta'ta'" ^1998&' jHdLHdk iys; iso;a iÕrdj' lvj;' wNh uqøK 
Ys,amsfhda iy m%ldYlfhda' 

whah¾" Ô' ^j¾Ih ke;&' ^ixia'& ùrfida<shï fou< úhrKh ^fmreïf;jkd¾ 
mod¾:h iys;&' isxy, mßj¾;k weï' tÉ' mSg¾ is,ajd' ^j¾Ih ke;&' 
n;a;ruq,a," Y%S ,xld cd;sl .%ka: ixj¾Ok uKav,h' 

talkdhl" ms'" ^1996&' zisxy,fha foaYSh wkkH;dj m%lg lrk j¾Kud,djZ  
 iïNdId' 7 l,dmh' n;a;ruq,a,' msßfjka YdLdj' 137' 
lreKd;s,l" ví,sõ'tia'" ^2006&' isxy, NdId jHdlrKh' fld<U' weï' ã' 
 .=Kfiak iy iud.u' 
l=udrK;=x." uqksodi' iy .=Kjvq" ta'" ^2508&' iso;a iÕrd újrKh' fld<U' 

wkq, myrefjys' 
l=,iQßh" ta'" ^1961&' isxy, idys;H 1' uyr.u' iuka uqøKd,h' 
fldamrfyajd" i`of.daaó'" ^2010&' úis jk ishjfia isxy, NdId jHjydrh' 

iudcjd.aúoHd;aul wOHhkhla' fld<U' weia' f.dvf.a iy 
ifydaorfhda' 

.ï,;a" tia'" ^1998&' iïNdjH isxy, ljHfha úldYkh' fld<U' weia' 
f.dvf.a iy ifydaorfhda' 

.hs.¾" ví'" ^1937&' isxy, NdIdfõ jHdlrKh' (A Grammar of the Sinhala 

Language)' isxy, mßj¾;kh - ^1964&" ^kej; uqøKh 2005&' wOHdmk 
m%ldYk fomd¾;fïka;=j' 

.hs.¾" ví'" ^2001&' isxy,fha jd.aúoHd;aul iajrEmh' (The Linguistic 

Character of Sinhalese ksnkaOfha isxy, mßj¾;kh&' mß' úu,a Ô' 
n,.,af,a' fndr,eia.uqj" úisÿkq m%ldYlfhda' 

.=Kr;ak" t,a'" ^j¾Ih ke;&' ^ixia'&' iso;a iÕrd ir, ikakh' fld<U' 
r;ak fmd;a m%ldYlfhda' 

.=Kj¾Ok" ví,sõ't*a'" ^1924&' isoaOdka; mÍCIKh fyj;a iajNdId 
kS;sidrh' tka' fÊ' l=f¾' ^fojk uqøKh - 1959&' fld<U" tlai;a 
m%jD;a;s m;% iud.u' 

.=Kj¾Ok" ví,sõ't*a' ^1973&' isxy, jd.aúoHd uQ,O¾u' ^ixfYdaOkh yd 
mßj¾;kh weï'tÉ'wefma' chiQßh iy udm,.u iÙ>dkkao&' fld<U" 
weï'ã' .=Kfiak iy iud.u' 

f.dvl=Uqf¾" iS'" ^1971&' Ydia;%Sh ,sms yd l:d' fld<U" weï' ã' .=Kfiak iy 
iud.u' 

ch;s,l" fla'" ^1991&' kQ;k isxy, jHdlrKfha uq,a fmd;' ^fojk uqøKh - 
1993&' fld<U'  m%§m m%ldYlfhda' 

ch;s,l" fla' ^1992&' úu¾Yk iys; iso;aiÕrdj' ^05 jeks uqøKh - 2009&' 
fld<U' m%§m m%ldYlfhda' 

ch;s,l" ã'î'" ^1902&' ix{dmkh' iso;aiÕrd úia;r ikakh' ^fYdaOl& 
r;au,dfka O¾udrdu' fld<U'  i;H iuqÉph hka;%d,h' 



 

 
 
cd;sl wOHdmk wdh;kh'" ^1989&' isxy, f,aLk Í;sh' uyr.u' cd;sl 

wOHdmk wdh;kh'  
[dKdkkao" tï'" ^1940&' isxy< NdId b;sydih' ^;D;Sh uqøKh - 1963&' 

fld<U' iajia;sl uqøKd,h' 
[dKdf,dl" fla'" ^1962-1963&' ziso;a .eg ;=klaZ isxy, iÕrdj' 3 l,dmh'  
[dKdf,dl" fla'" ^1972&' iso;ai`.rd mqrdK ikakh' fld<U' wkq, 

uqøKd,h' 
vhia" ã' mS' B'" ^1993&' iso;a iÕrd úpdr ùuxid' foysj,' Y%Sfoaù m%skag¾ia 

^m%hsfõÜ& ,sñgâ' 
f;kakfldaka" /'" ^1954&' iso;ai`.rdj wre;a úhlk ^p;=¾: uqøKh" 1967&' 
 fld<U" weï' ã' .=Kfiak iy iud.u' 
o is,ajd" u'j'tia'" ^1963&' NdId úu¾Ykh' uyr.u' iuka m%ldYlfhda' 
o is,ajd" u'j'tia'" ^1963&' ú.%yd;aul jd.aúoHdj' fld<U' rdcH NdId 

fomd¾;fïka;=j' 
o is,ajd" u'j'tia'" ^1965&' ‘Some Observation on the Scope of the Sidat 

Saňgarāwa - Paranavithana Felicitation Vollume’ .%ka:hg iemhQ 
,smsfha isxy, wkqjdoh ^2002&' ueo.u m[a[df,dal' iïNdId' 12 jeks 
l,dmh' biqremdh' wOHdmk wud;HdxYfha msßfjka YdLdj'  

o is,ajd'" ^1969&' isxy,NdIdfõ m%Yia; jHdlrK .%ka:hla - iso;a i`.rdj" 
,xldfõ wOHdmkh 1' ishji m%ldYkh" wOHdmk yd ixialD;sl 
wud;HdxYh' 

Èjdlr" wkqßka" bkaosld¡" ^2017&¡ iso;ai`.rdfõ NdId ie,iqïlrK'  fld<U' 
 iuhj¾Ok m%ldYlfhda¡ 
Èjdlr" wkqßka" bkaosld¡" ^2017&¡ iso;ai`.rdj¦ miqld,Sk NdId ie,iqïlrK¡ 
 fld<U' iuhj¾Ok m%ldYlfhda¡ 
Èidkdhl" fÊ'î'" ^1969&' NdIdjl rgd iuqodh' fld<U' f,alayjqia 

bkafjiaÜukaÜia iud.u' 
Èidkdhl" fÊ'î'" ^1970&' NdIdjl Ndú;h yd ú.%yh' fld<U' f,alayjqia 

bkafjiaÜukaÜia iud.u' ^kj;u uqøKh - 2003&' iSudiys; iageï*¾â 
f,ala ^fm!oa.,sl&' 

Èidkdhl" fÊ'î'" ^1973&' iuld,Sk isxy,h( Yío úpdrh' fld<U" Y%S ,xld 
úYajúoHd,fha fld<U uKavmh'  

Èidkdhl" fÊ'î'" ^1990&' kQ;k isxy, f,aLk jHdlrKh( 1 - wCIr 
úkHdih' fld<U' f,ala yjqia bkafjiaÜukaÜia iud.u' 

Èidkdhl" fÊ'î'" ^1995&' iuld,Sk isxy, f,aLk jHdlrKh( 1 - jHdlrK 
m%fõYh' ^2 jk uqøKh - 2005' fld<U' tia' f.dvf.a iy 
ifydaorfhda' 

Èidkdhl" fÊ'î'" ^1997&' iuld,Sk isxy, f,aLk jHdlrKh( 3 - ikaê 
ú.%yh' fld<U' tia' f.dvf.a iy ifydaorfhda' 

Èidkdhl" fÊ'î'" ^2000&' isxy, fydaäh' ^fojk uqøKh - 2003&' fld<U' 
tia' f.dvf.a iy ifydaorfhda' 

Èidkdhl" fÊ' î'" ^2001&' l%shd moh' nil uysu( 11' fld<U" tia' f.dvf.a 
iy ifydaorfhda' 

Èidkdhl" fÊ'î'" ^2005&' udkj NdId m%fõYh' l¿fndaú,' iqñ; 
m%ldYlfhda' 
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Èidkdhl" fÊ'î'" ^2006&' isxy, wCIr úpdrh' l¿fndaú,' iqñ; 

m%ldYlfhda' 
Oïu mrdhk;siai ysñ" [dKsiair ysñ" nqÊcïfmd,'"  iy wdkkao" ta'" 

^1966&' iso;a iÕrd úpdrh iy iriú úhrKh' fjkakmamqj" mSßia 
uqøKd,h' 

Oïur;k ysñ" tÉ'" ^1963&' isxy,fha øúv n,mEu" fld<U' wkq, uqøKd,h'  
O¾uodi" fla'tka'´'" ^1993&' ziajNdIdj yd wêlrKhZ NdId idys;H iy 

ixialD;sl úu¾Yk' úchr;ak iïNdjkd' fld<U" ixialD;sl 
wud;HdxYh'  

O¾uodi" fla'tka'´'" ^1994&' zNdIdfjys wNsfhda.hZ Ñka;l' Ydia;%Sh ix.%yh' 
oyjk l,dmh' le,Ksh" le,Ksh úYajúoH,hSh uyd YsIH ix.uh' 

O¾udkkao'" ^1924&' B'ã'iS' m%{dfik' iso;ai`.rd úksi fkdfyd;a isoaOdka; 
mÍlaIKhg ms<s;=re' B' ã'frdnÜ wmamqydó' úoHd¾: m%ldYk hka;%d,h' 

O¾udrdu ysñ" wd¾'" ^1902&' iso;aiÕrd úia;r ikakh' ^i;ajk uqøKh&' 
 le,Ksh' úoHd,xldr msßfjk' 
m[a[didr ysñ" T'" ^2004&' iso;aiÕrd úuiqu' fld<U" S & S uqøKd,h' 
mrKú;dk" tia'" ^ixia'& ^uq,a msgq ke;&' ziso;aiÕrd l;=jrhdZ' mshjr  
mrKú;dk" tia'" ^1961&' zm%dlD; isxy,h ,sùug .; hq;=hsZ ^ixia&' ;=<' 
 wfYdal lreKdr;ak" úYdLd .=K;s,l' kQ;k isxy, .oH idys;Hh' 
 fld<U' 
fmf¾rd" fÊ'^ixia'&'" ^1865&' iso;a iÕrd' fld<U' fjia,shka ñIka uqøKd,h' 
fmf¾rd" fÊ'" ^1876&' ^ixia&' iso;aiÕrd ,shk ikakh' fld<U' Ydia;%df,dal 
 hka;% id,dj' 
fmf¾rd" à'Ô'" ^1932&' isxy, NdIdj' fld<U'  weï' ã' .=Kfiak iy iud.u' 
fmf¾rd"  whs'Ô'" ^1960&' isxy, NdId idys;H úpdrh' .,alsiai' wNh 
 m%ldYlfhda' 
fmaudkJo" mS'" ^2004&' isxy, NdIdfõ mßKduh yd iso;a iÕrdj' fld<U' 
 tia' f.dvf.a iy ifydaorfhda' 
m%{dfiak" B'ã'iS" ^1924&' iso;a iÕrd úksi fkdfyd;a isoaOdka; mÍCIKhg 

ms<s;=re' B'ã' frdn¾Ü wmamqydñ' úoHd¾: m%ldY hka;%d,h' 
fm%aur;ak" ta'iS'" ^2001&'zkj ishjig kj úhrKhlaZ idri - Ydia;S%h 
 ix.%yh' fld<U'  tia' f.dvf.a iy ifydaorfhda' 
n,.,af,a" úu,a¡ Ô', ^1983&' isxy,fha i[a[l wl=re' ixialD;s( fyÜáwdrÉÑ 

úfYaI l,dmh' fld<U' ie,iqï ls%hd;aul lsÍfï wud;HdxYh' 
n,.,af,a" ví'Ô'" ^1992&' isxy, NdIdfõ iïNjh yd mßKduh' fld<U' tia' 

f.dvf.a iy ifydaorfhda'  
n,.,af,a" ví'Ô'" ^1996&' isxy, NdIdfõ m%Njh yd m%j¾Okh' fld<U' 
 ixialD;sl lghq;=  fomd¾;fïka;=j' 
n,.,af,a" ví'Ô'" ^1998&' isxy, NdIdOHhk b;sydih' fld<U'  tia' 
 f.dvf.a iy ifydaorfhda' 
n,.,af,a" ví'Ô'" ^2004&' l=udr;=x. uqKsodi Ydíoslhl= f,i' úisÿkq 
 úueiqu - 1' iqjyia kh ukeis bisjrhdfKda' fndr,eia.uqj' úisÿkq 
 m%ldYlfhda' 
r;kidr ysñ" lyfõ YS% iqux.,'" ^1929&' ^ixialrKh&' úia;r .egmo újrK 
 iys; iso;ai`.rd Ndjikakh' fld<U' uydfndê hka;%d,h' 
 
 



 

 
 
rdh" fyaïpJø' ^ixia'&'" ^1972&' ,xld úYajúoHd,fha ,xld b;sydih' 
 le,Ksh' ^úoHd,xldr úYajúoHd,fha isxy, mßj¾;kh&' úoHd,xldr 
 úYajúoHd, uqøKd,h' 
úl%uisxy" fla'ã'mS'" ^1961&' isxy, f,aLl mrmqr' ^2 ixialrKh" 1964&' 
 fld<U'  weï' ã' .=Kfiak iy iud.u' 
úl%uisxy" tï'" ^1932&' isxy, idysf;Hdoh l:d iy idys;H l,dj' ^8 
 uqøKh -1991&' foysj,' ;sir m%ldYlfhda' 
úchiQßh" ví,sõ'" ^2002&' ft;sydisl jd.aúoHdfjka iso;g t<shla' iïNdId 
 12 l,dmh' biqremdh' msßfjka wOHdmk YdLdj' 
úu,lS¾;s ysñs" tï'" ^1965&' isxy, NdIdfõ b;sydih' fld<U'  weï' ã' 
 .=Kfiak iy iud.u' 
ikakia.," mS'" ^1961&' isxy, idys;H jxYh' ^kj ixialrKh" 1994&' fld<U' 
 f,alayjqia uqøKd,h' 
idik;s,l ysñ" tï'" ^1960&' jd.a úoHdj' fld<U'  weï' ã' .=Kfiak iy 
 iud.u' 
isoaOd¾: ysñ" ;'" ^1955&' ir, ikak iys; iso;a iÕrdj' tÉ' fi,a,dfyajd' 
isß iqux., ysñ" tÉ'" ^2476&' isxy, jHdlrK mÍCIKh' fõhkaf.dv' 
 fõhkaf.dv uqøKd,h' 
isß fidñiair ysñ" tï'" ^1965&' iso;a iÕrd úuiqu' ^oaú;Sh uqøKh - 1996&' 
 fld<U' iuhj¾Ok fmd;ay,' 
is,ajd" tï'tÉ'mSg¾'" ^1969&' zisxy, NdIdfõ m%Yia; jHdlrK .%ka:hla - 
 iso;a iÕrdjZ¦  ,xldfõ wOHdmkh 1 ^l%s' mQ' i jeks ishjfia isg 
 wo olajd& zishjiZ m%ldYkh' ,xldfõ wOHdmk iy ixialD;sl 
 wud;HdxYh' 
iq.;jxY ysñ" fla'" ^1992&' ikak iys; iso;a iÕrdj' fld<U'  tia' 
 f.dvf.a iy ifydaorfhda' 
iqux., ysñ"  tÉ'"  ^1878&' j¾KÍ;sh yd isxy, jHdlrKh' Ô' tÉ' fmf¾rd' 
 ,laßúlsrK uqøKd,h' 
iqux., ysñ"  tÉ'"  ^1884&' ^ixia'&' isxy, jHdlrKh iso;a iÕrd ikakh' 
 ^ifjks  jrg - 1929&' ã' ví,sõ' isßj¾Ok( ðkd,xldr uqøKd,h' 
iqux., ysñ" ví,sõ'" ^1963&' fy¿ úhrK úksi' fld<U'  wkq, uqøKd,h' 
iqukfcd;s ysñ" ms'  iy m[a[df,dl ysñ" ví,sõ'"  ^1966&' jd.aúoHd;aul 
 isxy, jHdlrKh' ^oaú;Sh uqøKh - 1999&' fld<U'  tia' f.dvf.a iy 
 ifydaorfhda' 
iqukfcd;s ysñ" ä'" ^2503& oUfoKs hq.h' II , ldKavh" jlal=Kqj<' YS% iq.; 
 .%ka:dlrh' 
fidar; ysñ" ví,sõ' ^ixia&'" ^1999&' iqux., Yío fldaIh' oa‰;sh Nd.h' 
 fld<U' tia' f.dvf.a iy ifydaorfhda' 
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iskud Yd,dfõ ;sr m%lafIamKfha isg m%jdyl udOH 

(Streaming Media) olajd mßKduh jQ Ñ;%mg 

keröfï l%ufõo ms<sn| úuiqula 

D. R. Podduwage 
 

 

Abstract 

 

This article provides an overview of the evolution of film viewing methods, 
focusing on the transition from traditional cinema theatres to contemporary 
streaming media platforms. Through a comprehensive desk research 
approach, the study synthesizes available literature sources to provide a 
clear narrative of this transformative journey. Commencing with the Lumiere 
brothers' inaugural public film exhibition in 1895, the article delineates the 
traditional method of cinema viewing, characterized by large screens, 
projectors, and audience gatherings in designated auditoriums. The initiation 
of television technology in the 1926 marked a paradigm shift, as it introduced 
a new mode of viewing, primarily from the comfort of home. The 
convergence of cinema and television audiences urged innovations such as 
the world's first successful video recording machine in the 1950s, facilitating 
the emergence of videotape-based viewing at home. This intermediary 
medium, bridging cinema and television experiences, gained popularity 
through the proliferation of video rental stores and the production of creative 
videos by amateurs. The digital revolution of the late 20th century further 
transformed film viewing, with the introduction of digitized video formats and 
optical disc technologies like VCDs and DVDs. The accessibility of personal 
computers facilitated the transition towards digital viewing, offering viewers 
the flexibility to watch movies and videos at their convenience. The advent of 
the Internet in the 1990s revolutionized film distribution and consumption, 
paving the way for the emergence of streaming media platforms like 
YouTube. Streaming media, characterized by its on-demand, temporary 
access model, has reshaped the landscape of film viewing, democratizing 
content creation and distribution. Today, streaming media platforms have 
become ubiquitous, offering a vast array of content to users worldwide. The 
popularity of streaming media has disrupted traditional viewing methods, 
posing challenges to cinema and television industries. As streaming 
continues to evolve, its impact on the future of film viewing remains dynamic, 
reflecting the perpetual advancement of technology and changing consumer 
preferences. 
 
Keywords: Evolution of Film Screen, Film Viewing Methods, Streaming    
       Media, Traditional to Contemporary. 
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1' ye|skaùu 
 
iskud Yd,dj, mgka m%jdyl udOH wjldYhka olajd Ñ;%mg kerUqï l%uj, 
mßKduh isÿ jQ ishjilg jeä ld,hl § we;s jQ ;dlaIKsl úm¾hdi iy 
fma%laIl keröï rgdfõ fjkialï fndfydah' tu mßKduh ms<sn| ,shejqKq 
fmd; m; iy ,sms fndfydauhla mej;=K o fndfyda uQ,dY%hj,ska Ñ;%mg 
keröï rgdj fjkia ùu ms<sn| meyeÈ,s Ñ;%hla ujd .ekSu wmyiqh' iskud 
yd rEmjdyskS wOHhk úIfha § m%jdyl udOH j¾;udk ;dlaIKsl iy 
fma%laIl t<eUqu njg m;aj wjidkh' tneúka ta olajd Ñ;%mgh keröfï 
l%ufõo fjkia jQ m%Odk yerjqï ,laIH y÷kd .ekSu tu úIh wOHhkfha 
§ b;d jeo.;ah' ta wkqj fuu ,smsh u.ska p,kÑ;%h fma%laIlhd úiska 
w;aú¢k wdldrh ms<sn| mßj¾;kSh .uka m:h úu¾Ykh lrñka tys 
f¾Çh ÈhqKqj ms<sfj<ska bÈßm;a lsÍug jEhï flf¾' 
 
1895 § meßisfha ¨ñh¾ fidhqrka úiska bÈßm;a l< ft;sydisl Ñ;%mg 
m%o¾Ykfhka miq" iskudj ;dlaIKsl kfjda;amdokhka iy iudÔh 
mßj¾;khka u.ska yev.eiaù ÈhqKqj we;¡ iskud Yd,d fma%laIld.drhl 
fmdÿ iudchSh w;aoelSul isg ksjfia ys| rEmjdysksh keröfï fm!oa.,sl 
w;aoelSu olajd;a" j¾;udkfha ´kEu ;ekl isg cx.u ÿrl;k ;srfhka 
keröu olajd jQ iEu iajrEmhlau Ñ;%mg" rEmjdyskS iy ùäfhda udOH 
iuÕ iïnkaO jk wdldrfhys fjfiia i,l=Kq olakg ,efí' 
 
 
2' m¾fhaIK l%ufõoh    

 
fuu m¾fhaIKh iskud Yd,dj, isg m%jdyl udOH olajd Ñ;%mg kerUqï 
l%uj, ft;sydisl mßKduh iudf,dapkh lsÍug iy úYaf,aIKh lsÍug 
Desk Research (Secondary Research) m%fõYhla wkq.ukh lrhs¡ fuu.ska 
Ñ;%mg kerUqï l%ufõo ms<sn| meyeÈ,s wjfndaOhla ,nd .ekSu i|yd 
mj;sk idys;Hh" úoaj;a ,sms" m; fmd; iy fjk;a ,sÅ; uQ,dY%h mßYS,kh 
lrk ,§' 
 
m¾fhaIKfha wdrïNh Ñ;%mg kerUqï l%uj, ld,dkql%ñl j¾Okh ms<sn| 
wkdjrKh jk m%d:ñl yd oaú;shsl uQ,dY%h y÷kd .ekSu iy f;dard 
.ekSfuka isÿ úh¡ m%d:ñl uQ,dY%h w;rg iskud iy rEmjdyskS wOHhk 
lafIa;%fha ie,lsh hq;= isÿùï iy ;dlaIKsl ÈhqKqj ms<sn| uq,a jd¾;djka 
bÈßm;a lrk uq,a lD;s" ft;sydisl jd¾;d iy f,aLk we;=<;a fõ¡ oaú;Shsl 
uQ,dY%h f,i iskudfõ ft;sydisl m%jK;d" ;dlaIKsl kfjda;amdok iy 
ixialD;sl mßj¾;khka bÈßm;a lrk Ydia;%Sh iÕrd" fmd;am;a" ,sms iy 
ms<s.;a fjí uQ,dY%h we;=<;a fõ¡ 
 
 
 
 
 
 
  



 

 

3' o;a; úYaf,aIKh iy idlÉPdj 
 
 
iskudfõ wdrïNh 
 
Ñ;%mg m%o¾Ykfha wdrïNh m%xY cd;sl T.iafg ¨ñh¾ iy ¨hsia ¨ñh¾ 
(Auguste & Louis Lumière) hk fofidfydhqrkaf.a uQ,sl;ajfhka isÿjQjls' 
Tjqka 1895 §  leurdjla iy m%lafIamK hka;%hla f,i l%shd lrk 
iskufgd.%d*a (Cinématographe) kï hka;%hla ksmojQy¡ ¨ñh¾ ifydaorhska 
úiska l¾udka; Yd,djlska msg;g fiajlhska meñKSfï o¾Yk jeks ienE 
Ôú;fha o¾Yk iys; flá p,k Ñ;%mg iy j;=r bisk Whkam,a,df.a 
l;dj (The Gardener) jeks ks¾udKh lrk ,o l;kaor iys; flá p,k 
Ñ;%mg fuu iskufgd.%d*a hka;%h fhdodf.k ksIamdokh lrk ,§' (Moss 

& Wilson, 2020) 
 
Tjqka ksIamdokh l< tjeks flá p,k Ñ;%mg 10la f;dardf.k tajd 1895 
foieïn¾ 28 jk Èk" meßisfha Salon Indien du Grand Café kï ia:dkfha§ 
uyck o¾Ykh i|yd m%lafIamKh lr we;' fuu isÿùu jdKsc jHdmdrhla 
f,i iskudfõ Wm; f,i i<lkq ,nk w;r iskud m%lafIamKfha 
wdrïNh o iksgqyka lrhs' (Moss & Wilson, 2020) 
 
tod mgka j¾;udkh olajdu Ñ;%mg m%o¾Ykh yd keröu i|yd Ndú; 
jkafka fmdÿ idïm%odhsl l%ufõohls' ir,ju tys§ úYd, ;srhla u;g 
m%lafIamK hka;%hla Ndú;fhka Ñ;%mgh m%lafIaamKh lrkq ,nk w;r 
rEmhg wod< y~" Yío úldYk hka;% Ndú;fhka ckkh flf¾' ;srh u;g 
m%lafIams; Ñ;%mgh keröug ;srh bÈßmi mek jQ wdikj,g fma%laIlhska 
/iajk w;r th fma%laIld.drh f,i y÷kajkq ,eîh' fuu Ñ;%mg 
m%o¾Ykh lrkq ,nk wjldYh Ñ;%mg Yd,dj $ iskud Yd,dj f,iska  
y÷kajkq ,nk w;r Ñ;%mghla keröu i|yd tla fma%laIlhl= kshñ; 
uqo,la f.jd álÜ m;la ñ,§ .; hq;= fõ' (Bergan, 2011) 
 
uq,ald,Skj Ñ;%mg keröug Ndú; jQ m%lafIamK hka;%j,ska ksIamdokh 
jQfha §ma;sfhka wvq rEmh' fuu wNsfhda.h ch .ekSu i|yd uq,a ld,Skj 
Ñ;%mg m%lafIamK ;srj, mDIaGh u; ß§ wvx.= ;Ska; fyda ß§ yd iudk 
;Ska; wdf,amkh lr ;sfí' tu.ska fuu ;sr u;g jefgk m%lafIams; rEm 
jvd;a meyeÈ,s iy §ma;su;a núka Èia úh' fufia ;srh u; ß§ wdf,amkh 
l< ksid —ß§ ;srh˜ (Silver Screen) hk ye¢kaùu Ñ;%mg iy iskud udOHh 
ye¢kaùfï§ wog;a Ndú; jkq oelsh yelsh' 
 
rEmjdyskS ;dlaIKh iy iskudj 
 
iafldÜ,ka; cd;sl fcdaka f,d.S fnhd¾â kï bxðfkarejrhd 1926 ckjdß 
ui 26 jk od rEmjdyskS fkdfyd;a f;,oiqka ;dlaIKh id¾:lj w;ayod 
ne,Sug iu;a jQ w;r tjl mgka rEmjdysksh l%ufhka rEm yd o¾Yk 
ne,Sug yels udOHhla f,i j¾Okh úh' fuf;la meje;s iskud Yd,d fj; 
msúi Ñ;%mg keröfï iïm%odh l%ufhka fjkia ùug ,la jQfha rEmjdyskS 
;dlaIKfha ÈhqKqj;a iu.sks'  
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rEmjdysksh ksjfia ia:dk.;j ksjeishka tys fma%laIlhska f,i iïnkaO 
lr .ksñka kj wdrl ckudOHh iïm%odhla we;s lrùug iu;a úh' 
(Bergan, 2011) 
 
fufia iskudj yd rEmjdysksh f,i p,k rEm keröfï l%ufõo oajhla 
ck.; jQ w;r iskudj yd rEmjdysksh w;r uq,a ld,Skj fjkialï rdYshla 
oel.; yels úh' iskud Yd,dfõ yd rEmjdysksh ia:dms; .Dy 
fma%laIld.drh uQ,slu fjki úh' iskud Yd,dfõ úYd, fma%laIld.drhl 
úúO fma%laIlhska /ila ^Wod - jhi" ;rd;sru" jD;a;sh" reÑl;ajh" cd;sh" 
wd.u& tl;= jk w;r rEmjdysksh mjqf,a lSmfokl= tl;=jk fm!oa.,sl 
wjldYhl f.dvke.sKs' iskud Yd,dj ;=< fma%laIlhd úfkdaodiajdoh yd 
riúkaokh uQ,sl lr .;a wruqKq fmroeßj /ia úh' tfy;a rEmjdyskS 
fma%laIlhd rEmjdysksh yqÿ f;dr;=re yd ikaksfõok udOHhla f,iska 
jHjydr lf<ah' ksjfia isg keröu ksid rEmjdysksh ióm udOHhla 
f,i;a" f,dj mqrd isÿjk foa tiekska kerôh yels f,i ^m%jD;a;s f,i& 
jHjydr jQfhka iÔù udOHhla f,i;a y÷kd .ekqKs' (Bellis, 2020; Hall, 

1975)  

 
weußldfõ f,dia wekac,Sia kqjr § iSñ; jmißhl Èh;a l< 
m¾fhaIKd;aul rEmjdyskS úldYkhla w;r 1933 ud¾;= ui 10 jk Èk The 

Crooked Circle kï jD;a;dka; Ñ;%mgh rEmjdyskS ;dlaIKfhka úldYkh 
lrkq ,eìK' th ckudOHh b;sydifha iskudYd,djlska msg; rEmjdyskS 
udOHh Ndú;fhka úldYs; m%:u Ñ;%mgh f,i y÷kd .; yelsh' (Novak, 

2014; Wilbur, 1978) 
 
tjlg iskud Yd,dj, m%o¾Ykh fjñka ;snQ iskudmghla jQ fï iskud 
lD;sh ksfjiaj, isá b;d iSñ; msßilg rEmjdysksh Ndú;fhka keröug 
yels jQ nj lshefõ' th úldYh lsÍfuka miqj l%ufhka rEmjdyskS 
udOHfhka Ñ;%mg keröug wjia:dj ,eìK' th iskudYd,dj yd 
rEmjdysksh w;r jQ mr;rh wvq lsÍula jQ w;r rEmjdysksh keröfï uq,a 
ld,Sk jHjydrh fjkia lsÍug iu;a jQ fjkila o úh' 
 
1945 jk úg l%ufhka rEmjdyskS ;srh yd rEmjdyskS fma%laIlhd Wfoidu 
ksIamdokh jQ Ñ;%mg úldYkh y÷kd .; yelsh' rEmjdyskS udOHfha YS>% 
ÈhqKqj yd jHdma;sh iu.ska f,dj mqrd rEmjdyskS kd,sldj, úúOdldr 
jevigyka yd Ñ;%mg úldYkh jQ w;r úfkdaodiajdoh yd f;dr;=re oek 
.ekSu hk m%Odk wruqKq oaú;ajhgu ßis ñksiqka fndfyda fia rEmjdysksh 
jgd tl;= úh'  
 
fuf;la l¨ iqÿ Ñ;%mg m%o¾Ykh l< iskud Yd,dj, j¾K Ñ;%mg 
m%o¾Ykh wdrïN ùu" iskud Yd,dj, Yío ksIamdok l%u (Sound Systems) 
ÈhqKq ùu" oaúudk Ñ;%mg (2D Film) kerUqu fjkqjg ;%sudK (3D Film) 
Ñ;%mg kerUqï l%u iskud Yd,dj,g y÷kajd §u jeks iskud Yd,d 
;dlaIKh yd wdl¾IKh j¾Okh ùu;a" rEmjdyskS udOHfha j¾Okh yd 
jHdma;sh;a tlsfklg iu.dój isÿ jQj o we;eï ld,j, § rEmjdysksh ksid 
iskud Yd,dfõ fma%laIld.drhg oeä n,mEï t,a, jQ nj lshefõ' fujeks 
;;ajhka ksid rEmjdysksh iskud l¾udka;hg wNsfhda.hla f,i tl, 
úpdrlhska fmkajd fok ,§'  



 

 
flfia fj;;a iskud Yd,dfõ úYd, mq¿,a ;srh yd ine¢ úfYaI miqìu yd 
ieleiau;a rEmjdyskS ;srfha l=vd nj yd tys jHjydrd;aul iajrEmh;a ksid 
fï ;sr wjldYhka oaú;ajfhka ,eìh yels w;aoelSu tlsfklg fjkia úh' 
 

Ñ;%mgh iy rEmjdysksh má.; lr .ekSu iy .Dy ùäfhda (Home Video) 
;dlaIKh  
 
1950 oYlfha uq,a jir lSmfha § pd,aia .skaian¾.a kï weußldkq cd;sl 
bxðfkarejrhd uQ,sl jQ m¾fhaIK lKavdhul fiajh weïfmlaia (Ampex) 
kï wdh;kh ,nd .ksñka f,dj m<uq id¾:l ùäfhda má.; lsÍfï 
hka;%h (Video Tape Recorder - VTR)  ksIamdokh lrk ,§' ùäfhda má.; 
lsÍfï hka;%fhka isÿ jQ uQ,slu ld¾hh jQfha rEmjdyskS leurdjlska iÔùj 
.%yKh lr.kq ,nk rEm ta fudfydf;au úoHq;a ;rx. njg mßj¾;kh 
fldg tu ;rx.h pqïnl lafIa;%hla iys; uqyqK;la ork mghla (Video 

Tape) u; ia:dmkh lsÍuhs' fï ;dlaIKh fuf;la fif,daf,dhsâ 
(celluloid film) mg u; rEm igyka lrñka f.dvke.=Kq Ñ;%mg udOHh g 
jvd fjkia jQ ;dlaIKhla jQ w;r th rEmjdyskS lafIa;%fha rEm ;ekam;= 
udOHh f,i u;=j wdfõh' ta wkqj f,dj m<uq id¾:l ùäfhda má.; 
lsÍfï hka;%h f,i fj<|m<g bÈßm;a lrñka ckm%sh;ajhg m;a jQfha 1956 
jif¾ pd,aia .skaian¾.a m%uqL m¾fhaIlhskaf.a ks¾udKhla jQ weïfmlaia 
úiska ksIamdÈ; Ampex VRX-1000  hka;%hhs' th ñ,§ .ekSug fndfyda fia 
fm<ô ;sfnkafka rEmjdyskS wdh;k úiska jk w;r tjlg th fvd,¾ 
50000 la ;rï by, uqo,lg fj<|fmdf<a wf,ú ù ;sfí' (Bellis, 2017) 
 
1980 jk úg rEmjdyskS ;dlaIKh o by< ;,hlg <Õd ù ;snQ w;r f,dj 
mqrd rgj, rEmjdyskS udOHh by< ckm%sh;ajhla ,nñka ;sìK' 1962 jir 
jkúg weußld tlai;a ckmofha ksjeishkaf.ka 92]lg rEmjdyskS hka;% 
;snQ nj i|yka fõ' fï iu.ska ùäfhda má.; lsÍfï ;dlaIKh o l%ufhka 
by< jD;a;Suh ia:rfha jHjydrfhka neyerg .uka lrñka m%udKfhka 
l=vd yd ñf,ka wvq ksIamdok f,i fj<|fmd<g bÈßm;a jkakg úh' 80 
oYlfha ueo Nd.h jk úg ùäfhda mg má.; lsÍfï hka;%h ksjfia 
rEmjdyskS hka;%h yd iïnkaO lr ùäfhda mgj, igyka jQ rEm" ùäfhda yd 
Ñ;%mg keröug yels ;dlaIKfhka hqla; jQfhah' tmuKla fkdj miqj fï 
hka;%fhka ksjfia rEmjdyskS ;srh iïnkaO lrf.k tu rEmjdyskS 
jevigyka ùäfhda mg u; má.; lr .ekSfï yels ;dlaIKfhka o hqla; 
jQfhah' fï ;dlaIKsl ÈhqKqj yuqfõ ùäfhda má.; lsÍfï hka;% 1975 -1985 
jljdkqj jk úg fj<|fmdf<a YS>%fhka ckm%sh úh' tu ckm%sh;ajh msgqmi 
fidaks" *s,smaia yd fÊ'ù'iS hk wdh;kj, W;aiyhka yd ksIamdok o 
n,mdk ,§' (Owen, 2005) 
 
ksfjiaj, ùäfhda mg hka;% Ndú;h m%p,s; j;au fuf;la iskud Yd,dj, 
yd rEmjdyskS udOHh oaú;ajhg iSudjQ Ñ;%mg keröu" ùäfhda mgj, má.; 
lr ksjfia isg keröug yels f,i jeä ÈhqKq jkakg úh' Ñ;%mg yd 
rEmjdysksh hk oaú udOH ñY%s; ,laIK tla fjñka ùäfhda udOHh f,i 
fuu ùäfhda mg keröfï jHjydrh fufia ck.; jQfhah' 
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ta wkqj úúO Ñ;%mg" úúO rEmjdyskS jevigyka ùäfhda mg f,i ñ, § 
f.k ksjfia rEmjdyskS ;srh yd ùäfhda hka;%h wdOdrfhka keröu ckm%sh 
jQfhah' ùäfhda mg ñ,§ .ekSug fyda l=,S mokñka /f.k f.dia krUd 
kej; Ndr Èh yels myiqlï imhk ùäfhdamg fj<|ie,a wdrïNh isÿ úh' 
fufia rEmjdysksh yd iskudjg w;rueÈ jQ ùäfhda udOHh ksid Ñ;%mg 
keröfï l%uh ;jÿrg;a fjkia ùug ,laúh' rEmjdysksfhka ksYaÑ; 
fõ,djl kd,sldj úiska f;dard.;a Ñ;%mghla úldYkh lsÍu keröu 
fjkqjg" fma%laIlhdg ùäfhda mg fj<| ie,lska ;uka leu;s Ñ;%mghla 
fyda jevigykla f;dardf.k th ksjfia ;ukag ßis fõ,djl keröug 
yels ;;ajhla yd jHjydrhla we;s úh' 
 
fï jljdkqj jk úg ùäfhda leurdj o ñf,ka wvq j iliqrejï núka 
hqla; jQ ksid;a leurdfjka ,nd .;a o¾Yk ksjfia ùäfhda hka;%fhka 
kerôh yels jQ ksid;a 80 oYlfha ueo nd.h jk úg kj wdrl ùäfhda 
ks¾udKh ùu oelsh yels úh' .Dy ùäfhda (Home Video) f,i;a wdOqksl 
ùäfhda (Amateur Video) f,i;a ye¢kajQ fïjd fm!oa.,sl Ndú;fhka msg; 
ùäfhda fj<|ie,aj, o ckm%sh jQfhah' fï ksid fuf;la by< jD;a;Suh 
l¾udka;hla f,i meje;s Ñ;%mg l¾udka;h yd rEmjdyskS wdh;k fjkqjg 
jD;a;Suh uÜgfï l%uj,ska wE;a jQ wdOqksl ks¾udK - ùäfhda mg 
ksIamdokh yd ck.; ùu oelsh yelsh' 1985 jif¾ weußldfõ wdrïN jQ 
íf,dlaniaÜg¾ (Blockbuster LLC) kï ùäfhdamg wdh;kh tjla mgka 2005 
jir olajdu fuu Home video yd ùäfhda mg úlsŒu i|ydu m%uqL jQ w;r 
2004 jif¾ tys oejeka; nj fl;rïo h;a f,dj mqrd fiajlhska 84300la 
fiajfha kshq;= jqfha h' (GEEKDOM, 2023) 
 
 
wxls; ;dlaIKfha ÈhqKqj iy tys n,mEu 
 
1950 yd 1960 oYl w;r f,dj isÿ jQ úfYaIu fmr<sh f,i wxls; 
;dlaIKh fkdfyd;a äðg,a ;dlaIKsl úma,jh y÷kajd Èh yelsh' hdka;%sl 
yd m%;siu ;dlaIKhka (Analog Technology) wNsnjd ke.S isá wxls; 
;dlaIKh ^äðg,a ;dlaIKh& ìys l< jeo.;au yd iqúfYaIu WmlrKh 
f,i wxls; ;dlaIKsl mß.Klh y÷kajd Èh yelsh' 1960 oYlh jk;=re 
mß.Klh fmdÿ ck;dj w;r mßyrKh ckm%sh fkdjQfia u rEm krUk 
;srhla iys;" h;=re,shkhla (Keyboard) yd uQislhla (Mouse) iïnkaO 
j¾;udk mß.Kl hka;%hg iudk mß.Klhka fj<|fmd<g tla jkafka 
1970 oYlh wjidk Nd.fha § h'  
 
ksjil ;nd .; yels" fm!oa.,sl mßyrKh i|yd Ndú; lrkq ,nk" 
m%udKfhka l=vd mß.Klhla f,i Personal Computer (PC) ^fm!oa.,sl 
mß.Klh& ixl,amh yd iïnkaO jok 1962 ksõfhdala ghsïia m;%fha fcdaka 
fu!É,s úiska fy<slrKq ,enQjla jQj;a tjka mß.Klj, nyq, jHjydrhla 
oel.; yels jkafka 1980 oYlh ueo Nd.h jk úghs' fm!oa.,sl 
mß.Klh ksid f,dj úúO lafIa;%j, úYd, fjkila isÿ jkakg úh'  
 
 
  



 

 
 
úfYaIfhka fm!oa.,sl mß.Klh Ndú;h 1990 oYlfha ;reK mrmqrg 
iqúfYaI jkakg jQ w;r th 90 oYlfha ueo Nd.h jk úg f,dj mqrd 
tf;la mej;s ld¾hd,Sh jevlghq;= i|yd jk nyq;rhla m%;siu ;dlaIKsl 
WmlrKj,g wdfoaYlhla f,i ia:dk.; úh' fï fm!oa.,sl mßyrKhg 
ksIamdÈ; mß.Klh rEm yd p,k rEm kerôh yels ;;a;ajhg mshjr 
;n;au th fuf;la mej;s iskud ;srh yd rEmjdyskS ;srh hk udOHh 
oaú;ajhg miq p,k rEm kerôh yels ;=kajk wjldYh f,i biau;= jQfhah' 
 
;dlaIKh m%;siu núka wxls; ;dlaIKh njg mßj¾;kh ùu 1950 - 1960 
hq.fha isÿ fjoa§ fuf;la fi¨hsf,dhsâ mg,j, ;snQ fndfyda iskud mg yd 
úoHq;a pqïnl m%;siu lafIa;% (Electro Magnetic Field) f,i ùäfhda mgj, 
igyka j ;snQ ùäfhda ks¾udK hk oaù wdldrh fjkqjg  wxls; 
;dlaIKfhka fla;s; ùäfhda (Digital Video) f.dvke.Sug úúO m¾fhaIK 
Èh;a úh' wxls; ùäfhda Ndú;h id¾:l ùu 80 oYlh f;lau 
m¾fhaIaKd;aul uÜgfï yd b;d uQ,sl wjêhl ;snQ w;r 1986 jif¾ fidaks 
ã 1 (Sony D1) f,i f,dj m<uq wxls; ùäfhda fla;lrK ;dlaIKh 
jdKsc uÜgfuka bÈßm;a lsÍug ksIamdok iud.ï iu;a úh' fï iu. 
ksYap, yd p,k rEm igyka lr .ekSu i|yd;a tajd keröu i|yd;a m%;siu 
;dlaIKh fjkqjg wxls; ;dlaIKh Ndú; lsÍug ñksid iu;a jQfhah' 
wxls; ;dlaIKfhka p,k rEm igyka lr .ekSu i|yd ir, ú.%fhka 
olajf;d;a tf;la mej;s ùäfhda mg ;dlaIKhu Ndú; jQ w;r ta u; 
m%;siu ;rx. fjkqjg wxls; fla; igyka lsÍu isÿ úh' fï i|yd Ndú; 
m<uq id¾:l fla;k úêl%uh f,i fidaks ã 1 iïu;h ;jÿrg;a myod Èh 
yelsh' fï iïu;h yd ;dlaIKh Ndú; lsÍu i|yd by< msßjehla oeÍug 
isÿ jQ ksid th Ndú; jQfha uQ,slju rEmjdyskS wdh;kj, úldYk 
uOHia:dkj, muKs' miq ld,Skj tu ;dlaIKh fjkqjg msßjefhka wvq 
fidaks ã îgd (Sony D- Beta) kï wxls; ùäfhda mg ;dlaIKh m%lg úh' 
(Ang, 2005) 
 
1990 jk úg fm!oa.,sl mß.Klh Ndú; lrñka wxls; ùäfhda keröug 
yelshdj l%ufhka mdßfNda.slhd fj; ,nd§ug wem,a iud.u uQ,sl fjñka 
isÿ jQ w;r whs'î'tï' wd§ mß>kl fj<|mf,a m%uqL ksIamdolhska tlsfkld 
mrhd hñka ùäfhda keröfï ksIamdokhla njg th m;a lsÍug mshjr .kq 
,eîh' miqj 90 oYlfha ueo jk úg wxls; ;dlaIKfha YS>% ÈhqKqj iuÕ" 
mß.Klh Ndú;fhka Ñ;%mg keröug yels jQjd muKla fkdj ùäfhda 
leurdj Ndú;fhka ,nd.;a ksYap, rEm" p,k rEm yd ùäfhda mß.Klh 
fj;g ,ndf.k tys tajd keröug;a ir, ixialrKhka lsÍug;a yels úh' 
 
1990 jk úg wxls; ;dlaIKfha ùäfhda mg fjkqjg m%ldY ;eá ;dlaIKh 
(Optical Disk) f,dj mqrd ckm%sh jk w;r uQ,slj th ix.S; h yd y`v 
igyka lr .ekSug Ndú; úh' m%ldY ;eá ;dlaIKfha by<u ckm%sh;ajh 
,nkafka ixhqla; ;eáhhs (Compact Disk – CD)' ta i|yd ixhqla; ;eá 
Odjl äialauka" fjdalauka jeks úúO ksIamdok ìys jQ w;r mß.Klh iu. 
iïnkaO l< yels ixhqla; ;eá Odjl fj<|fmdf<a jHdma; úh' miqj 
mß>klfha  ixhqla; ;eá Odjlhla o ia:dms;j oelsh yels jQfhah'  
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1993 jif¾ fidaks" *s,smaia" fÊ'ù'iS iy uÜiqYsgd hk m%uqL fm< iud.ï 
tlaj Yafõ;mqia;l iïu;h (white book standard) f,i iïu;hla we;s 
lr .kakd ,§' ta iïu;h ksid fuf;la y`v igyka lr .ekSug Ndú; 
ixhqla; ;eá ;dlaIKhu Ndú; lrñka tu ;eáfhau rEm yd ùäfhda 
ia:dmkhg;a tajd keröug;a yels ;dlaIKsl miqìula ks¾udKhg mshjr 
.kq ,eîh' th ùäfhda ixhqla; ;eá ;dlaIKfha (Video Compact Disk – 

VCD) wdrïNhhs'  
 
1995 jir jk úg ùäfhda mg fjkqjg ksfjiaj, Ñ;%mg keröu i|yd 
ùäfhda ixhqla; ;eá  (VCD) ;dlaIKfha Ndú;h ckm%sh ùu isÿ úh' 2000 
jir jk úg tf;la ksfjia j, ùäfhda keröug m%lgj Ndú; jQ ù'tÉ'tia 
(VHS – Video Home System) jeks ùäfhdamg mokï ;dlaIKh Ndú;fhka 
bj;aj ta fjkqjg ùäfhda ixhqla; ;eá (VCD)  ;dlaIKh ia:dms; úh' 
ùäfhda ixhqla; ;eá  (VCD)  ;dlaIKfha id¾:l;ajh yd ckm%sh;ajh iu. 
jir lSmhlg miqj" tkï 1995 jif¾ § ã'ù'ã (Digital Versatile Disc-DVD) 
;dlaIKh f,djg y÷kajd fokq ,eîh' tu.skaa jvd;a by< .=Kd;aul 
njlska hqla; rEm kerôh yels jQ ksid fma%laIlfhda ;j ;j;a ksji 
we;=<; ã'ù'ã fyda ù'iS'ã ;dlaIKfhka Ñ;%mg keröug fm<UqKy'  tfiau 
2000 jir jk úg rEmjdyskS ;dlaIKh o iskud Yd,dfõ ;dlaIKh o 
wxls; mßj¾;khg ,laj úYd, fjkilg n÷kaj ;snQ w;r" ta udOH 
oaú;ajhg miqj f.dvke.=Kq mß.Kl udOHh yd tys jHjydrh kj 
iyY%fha moku f,i g m;a j ;sìKs' fï ksid ;j ÿrg;a iskud Yd,djg 
fma%laIl msßi weo ne| ;nd .ekSug mß.Kl udOHh iu.;a  oeä ;r.hl 
kshe,Sug iskud Yd,dj,g isÿ jqKs' (Wehrenberg) 
 
kj iyY%fha kjuq wdrlska rEm yd .Kq foKq lsÍug mß.Klh ksid 
ñksiqkag yels úh' wxls; ;dlaIKh ksid myiqfjka  Ñ;%mg yd ùäfhda 
tlsfkld w;r yqjudre lr .; yels ùu;a oyia .Kka Ñ;%mg" rEmjdyskS 
jevigyka yd ùäfhda ks¾udK ixhqla; ;eá fj<|i,lg f.dia 
mqia;ld,hlska ;ukag ßis fmd;la f;dard .kakd fia f;dardf.k ksjig 
ú;a keröfï yqrejla o f,dj mqrd fmdÿ iudcfha olakg ,enqKs' 
 
 
wka;¾cd,h iy m%jdyl udOHh 
 
bx.%Sis cd;sl áï n¾k¾ia ,S úiska 1991 § m%lg lrk ,o f,dal jHdma; 
cd,h fkdfyd;a wka;¾cd,h ksid kjiyY%fha mß.Klfhka ñksidj;a" 
wka;¾cd,fhka mß.Klhj;a wE;a lr ;eìh fkdyels ;;ajhg m;a 
flßK' fuu.ska uQ,slj isÿ jQfha ksjfia fm!oa.,sl mß.Klh fjk;a 
mß.Klhla iu. iïnkaO ùuls' tfia tlsfkl mß.Kl yd iïnkaO jQ 
úg th mß.Kl cd,hla njg m;afõ' fï cd,h ksjiska - ksji" .ñka - 
.u f,i rglska - rglg jHdma;j" uq¿ f,dju yd iïnkaO ù mj;S' fï 
ksid mß.Klhg wka;¾cd,h iïnkaO jQ úg tu.ska f,djla mqrd úisreKq 
oE .%yKh lr .ekSug;a" ;uka i;= oE kej; f,dj mqrd fnod yeÍug;a 
yels m%n, l%ufõohla f.dvke.=Ks'  
 
 



 

 
fï m%n, nj yd wdl¾IKh ksidu 1998 jir jk úg wka;¾cd,h Ndú; 
lrkakka ñ,shkhla njg m;a jQ w;r" bka jir 07lska tu m%udKh 
ì,shkh blauùh' wka;¾cd,fha Ndú;dj yd ;dlaIKh 2000 - 2005 
jirj, § YS>% j¾Okhla fmkakqï lrhs' (60d. Living in the Information Age, 

2019) 

 
fuf;la mej;s ixhqla; ;eá fyda fjk;a ;ekam;= udOHhla Ndú;fhka 
ùäfhda keröfï ;dlaIKh fjkqjg kj;u wdfoaYlh f,i ó<Õg 
bÈßm;a jQfha wka;¾cd,hhs' tys§ 2002 jir jk f;la wka;¾cd,h 
Ndú;fhka ùäfhda keröu isÿ jQfha b;du wvq uÜgñka iq¿ msßila nj 
fmfka' wka;¾cd,fha Ndú; fõ.j, iSñ; nj" wka;¾cd, wjldYfha 
ùäfhda keröfï iïu; ;dlaIKfha jQ fkd.e<mSï yd wka;¾cd,h 
Ndú;fhka ùäfhda keröfï YlH;dj ms<sn| jQ ielh wdos fya;+ka fï wvq 
ùug fya;= úh' 2002 jißka miq l%ufhka ùäfhda fnod yeÍu yd keröfï 
m%jK;dj by< hk w;r ;dlaIKslj Bg wjYH miqìu ielisK' ta wkqj 
2005 - 2010 hk jir 05 we;=<; wka;¾cd,h ÈhqKqùu ksid tf;la 
iskudYd,dj" rEmjdysksh yd úúO ;ekam;= udOHhka hk wdldr ;%s;ajh u; 
fnodyereKq Ñ;%mg yd ùäfhda ks¾udK keröug wka;¾cd,h iïnkaê; 
mß.Klh o iu;a úh' (Montanaro, 2019) 
 
úfYaIfhka 2005 jif¾§ iaàõ fpka" peâ y¾,s yd cdfjâ lÍï (Steve 

Chen, Chad Hurley, Jawed Karim)  hk ;sfokd tlaj ks¾udKh lrk ,o 
hQáhqí (Youtube) fjí wjldYh jir lSmhla we;=<; wka;¾cd,fha ùäfhda 
jHjydrh fjkia lrkq ,eîh' ta jgd b;d úYd, mßYS,lhska msßila o 
flá ld,hla we;=<; tla úh' 2005 jif¾ wfma%,a ui m<uq ùäfhdaj 
hQáhqí fjí wjldYhg tla jk w;r Bg udi 05lg miqj tys mßYS,lhska 
m%udKh ñ,shkh blauúh' ta wkqj l%ufhka tys ckm%sh;ajh f,dj mqrd 
wka;¾cd, mßYS,lhska w;r Èfkka Èk j¾Okh jQ w;r tys YS>% j¾Okhla 
fmkajkafka 2012 jißka miq ld,fha§h' (Johansson, 2017) 
 
hQáhqí jeks wka;¾cd,h Ndú;fhka ùäfhda kerUqï fjí wjldY y÷kajkq 
,nkafka m%jdyl udOHh (Streaming Media) f,ihs' tys§ mß.Klfha 
ia:djr ;ekam;=jla f,i tu krUk ùäfhdaj ia:dmkh ùula isÿ fkdfõ' 
tfyhska uq¿ ùäfhdaju mß.Klh fj; nd.; lsÍula isÿ fkdù" 
wka;¾cd,h mßYS,khg Ndú; lrk bkag¾fkÜ tlaiamaf,dar¾" .+.,a fl%daï 
fyda i*dß jeks fijqï uDÿldx.hlska krUk ùäfhdafõ wod< fldgi 
muKla ;djld,slj mß.Klh fj; msúi keröfuka miqj u;lfhka 
bj;aj hhs' fï i|yd fõ.j;a wka;¾cd, ;dlaIKhla ;sìh hq;= w;r b;du 
myiqfjka yd flá ld,hlska ùäfhdaj keröug yels myiqj fuu.ska 
imhd fokq ,nhs'  
 
hQáhqí wjldYfha ckm%sh;ajh iuÕ tjeks úúO fjí wjldY /ila m%p,s; 
jQ kuq;a j¾;udkh jk úg hQáhqí fjí wjldYh ;rï wka lsis÷ m%jdyl 
udOHhla ckm%sh ke;' ñksia b;sydifha jeäu kerUqï m%udKh jd¾;djk 
úäfhdaj f,i 2017 jif¾ hQáhqí wjldYfha m%ldYhg m;a jQ Luis Fonsi - 

Despacito ix.S; ùäfhdaj jir .Kkdjla jd¾;d.;j mej;=Ks'  
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fï jk úg tu ùäfhdaj kerUqï jdr ì,shk 8'54 ls' 2024 jir jk úg 
tu jd¾;dj ì|fy<ñka ñksia b;sydifha jeäu kerUqï jdr m%udKhla w;a 
lr .;a ùäfhdaj f,i 2016 jif¾ hQáhqí wjldYhg tl;= lr ;sfnk 
Pinkfong! Kids’ Songs & Stories – “Baby Shark Dance” ùäfhdaj m;aj we;¡ 
th fï jk úg kerUqï jdr ì,shk 14 blaujd ;sfí' (statista.com, 2024) 
 
tfiau hQáhqí wjldYhg Èkl tla ñks;a;=jl § muKla tl;= jk ùäfhda 
m%udKfha Odjk ld, tl;=j meh 500 lg jvd jeäh' tfiau fï jk úg 
hQáhqí mßYS,lhskaf.a m%udKh ì,shk 2'5 blaujd ;sfí' fuu m%udKhka 
wkqj hQáhqí wjldYfha ùäfhda keröu ñksil=f.a wdhq ld,hl § wjika 
l< fkdyelalls' tfiau ;dlaIKfha ÈhqKqj yd Ndú;fha ir, nj ksidu 
fndfyda wdOqkslhskaf.a ks¾udK ck.; ùu m%jdyl udOHhfhka 
ksrka;rfhka isÿ jk ksid;a Bg wka;¾cd,h Ndú; lsÍug wod< uqo, 
muKla mßYS,lhdg jeh jk ksid;a jD;a;Sh uÜgfï ks¾udK yd ksIamdok 
wdh;kj,g úYd, wNsfhda.hkag uqyqK §ug isÿù ;sfí. (Aslam, 2024) 

 
rEmjdysksfha úldYkh jk f;dard.;a jevigyka yd we;eï úg kd,sldfõ 
ish¨u úldYk m%jdy udOHfha Ndú;fhka kerôh yels f,i tu 
rEmjdyskS kd,sld úiska myiqlï i,ikq ,nhs' tfia fkdue;sj rEmjdyskS 
;srh muKla wruqKq lrf.k úldYk iSud l<fyd;a j¾;udk m%jdy 
udOHfha Ndú;dj yd ckm%sh;ajh m%n, ksid rEmjdyskS kd,sld jgd tla jk 
fma%laIlhd bka wE;aùug bv ;sfí' WodyrK f,i Y%S ,xldfõ uE;l 
ckm%sh jQ fndfyda fg,skdgH hQáhqí wjldYh mokï lrf.k rEmjdyskS 
úldYh wjika jQ ú.i tys uqodyeÍu isÿ l< w;r tys§ tla fldgila 
i;sm;d ,laI ixLHd; mßYS,lhska m%udKhla krUk ,o nj fmfka' iskud 
Yd,djg n,mEï l< ùäfhda mg yd ùäfhda ixhqla; ;eá udOHhj,g jvd 
b;d myiqfjka iskudmg keröug yels myiqlu m%jdyl udOH u.ska 
imhkq ,nhs' ta i|ydu fkÜ*a,slaia jeks m%jdyl udOH wjldY Ñ;%mg yd 
rEmjdyskS jevigyka hï idudðl .dia;=jlg hg;aj keröfï myiqlï 
imhd we;' Bg;a jvd iskud fma%laIlhska g m%jdyl udOHhg we;s 
wdl¾IKh jkafka" we;eï fjí wjldY lsis÷ uqo,lska f;drj kj;u 
Ñ;%mgj, mgka b;d merKs Ñ;%mg olajd úúO Ñ;%mg rdYshla kerôfï 
myiqlï imhk wjia:d ´kE;rï we;s ksidh' (Burroughs, 2019) 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
5' ks.ukh 
 
by; bÈßm;a l< lreKq ish,a, úuid ne,Sfï § meyeÈ,s jk m%Odku 
ldrKh jkafka m%jdyl udOHj, m%p,s; ùu;a iuÕ ùäfhda keröug 
jHjydr jQ ish¨u l%ufõo yd udOHj,g úYd, n,mEula t,a, ù we;s njhs' 
fï ish¨ l%ufõo idïm%odhsl l%u njg m;a lrñka kj;u udOHh f,i 
ia:dms;j mj;sk m%jdyl udOHh - iskudj" rEmjdysksh yd ùäfhda hk 
;%s;aj udOH i|yd j¾;udk hq.fha wdfoaYlh f,i Ndú; fjñka biau;= 
ùu h' flfia fyda Ñ;%mgh" rEmjdysksh fyda ùäfhda udOHh úúO 
;dlaIKsl j¾Okhka Tiafia f,dj mqrd ñksiqkaf.a .DyH mßirfhka w;a, 
u; we;s cx.u ÿrl:kh fyda geí,gh fj; meñK ck Ôú;hg b;d ióm 
ù ;sfí'  
 
fyg ojfia p,k m%;sìïn keröfï ;dlaIKsl úm¾hdih ms<sn| wkdjels 
lsj fkdyelafla o fï udOHh" Èfkka Èk isÿjk úoHd;aul yd ;dlaIKsl 
fidhd.ekSï yuqfõ fudfyd;ska fudfyd; fjkia jk ksidh' 
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Abstract 
 

 
Reading skills play a critical role in achieving successful educational goals at 
all levels. Although scholars deem the process of reading to be an interactive 
one, a bottom-up approach is used for teaching reading in Sri Lanka, 
causing a lack of proficiency among learners entering the tertiary-level 
education stream. This study is an analysis of the application of the Schema 
Theory and its impact on developing reading skills in an English as a Second 
Language (hereafter ESL) classroom. Based on the underpinnings of Carrell 
& Eisterhold (1983), it critically analyses reading skills as a ‘psycholinguistic 
guessing game’ requiring the activation of the schemas to fully comprehend 
a text. This study was conducted with 64 intermediate-level adult learners 
between the ages of 21-24 at a private institution in the Western Province 
following a mixed methods research approach whilst utilizing the 
experimental method in action research, as its design. The quantitative 
findings gathered using the control group pre/post-test were analyzed using 
inferential statistics, depicting that there is a significant improvement from 
the pre-test to the post-test in the experimental group. Furthermore, the 
qualitative data gathered from the observer’s paradox, analyzed 
thematically, in the second research question substantiated the quantitative 
findings of the first research question. Thus, the findings of this study 
conclude that the Schema Theory in reading can be used as a theoretical 
basis to enhance reading skills among adult ESL learners. In terms of 
pedagogical implications, the study posits that the use of authentic lessons 
whilst activating the three types of schemas improves vocabulary and 
reading comprehension. For further research, the study suggests that the 
Schema Theory can be applied within an advanced-level ESL classroom in a 
school setting to practice authentic language use. 
 
 
Keywords: Schema Theory, Teaching Reading, Mixed Methods, Adult ESL 
      Learners 
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1. Introduction 

 
With the emergence of globalization, the need for English has become a 
mandatory requirement in both work and education. As stated by Carrell, 
“reading is by far the most important of the four skills in a second language,” 
and it is the most pivotal skill for “students to learn the language” (p. 1). 
Traditionally deemed as a “mechanical and passive process” (Li & Zang, 
2016, p.14), the contemporary theories on L2 reading refute this ideology, 
describing the skill as a “selective process” (Goodman, 1970)84 which is 
“active and…interactive” (Goodman, 1967).85 L2 reading in the modern day, 
as highlighted by Carrell & Eisterhold (1983), postulates a Schema Theoretic 
approach to reading emphasizing that “the ability to anticipate” what is “not 
been seen... is vital in” L2 “reading.” In line with this statement, Al-Issa 
(2006) explains “reading” as “a multileveled and interactive process in which 
readers construct a meaningful representation of text using their schemata” 
(p.41). Overall, this is the nature of L2 reading in the modern day. However, 
cultural distinctions, the lack of exposure to English, and the limited use of 
various innovative skills when teaching reading in L2 due to the reliance on a 
bottom-up view have called for an interactive viewpoint to facilitate, enhance, 
and reach the ultimate goal of reading comprehension.  
 
The main aim of teaching English in Sri Lanka is the attainment of “exam 
results” (Indrarathne & McCollouch, 2022, p. 26), and hence, it is understood 
that reading comprehension is not given importance other than for 
examination purposes. The contemporary theory about L2 reading is the 
notion advocated by Goodman (1967) which states that “reading is a 
psycholinguistic guessing game.”86 However, in Sri Lanka, “the teacher is 
expected to ‘read’ and the students are expected to ‘listen’” (Indrarathne & 
McCollouch, 2022, p.27), proving that the teachers advocate the bottom-up 
view of reading causing a lack in proficiency.  
 
Over the years, L2 reading has become “both a reading problem87…and a 
language problem” as it is an “interactive compensatory process” (Sood, 
2015, p. 41). Contrary to the popular opinion that reading is one of the skills 
that receive the most attention, Jayasundara (2014) states that “reading… is 
paid the least attention in the second language teaching and learning 
process in secondary as well as the tertiary level education” (p.338) in Sri 
Lanka. Moreover, in Sri Lanka, “although the English curriculum stresses the 
practice of all four language skills” giving “the assessment of language 
knowledge88” more importance, an evident “over-emphasis” on “linguistic 
accuracy and memorization…at the expense of authentic language use” 
(Indrarathne & McCollouch, 2022).   

 
84 As cited in Ensam (2021, p. 76). 
85 As cited in Carrell (p.1). 
86 Carrell & Eisterhold (1983, p.554). 
87 “As a set of reading strategies” (as cited in Sood, 2015, p.41). 
88 (grammar and vocabulary) 



 

 
 
This situation later affects both the higher education and labor markets of Sri 
Lanka. However, with the skill of reading being taught predominantly by 
using a bottom-up process89 rather than an interactive one,90 limited 
opportunities are given for the learners to create a relationship between 
one’s background knowledge91 and the text, thereby, causing hindrance in 
reading comprehension among adult learners who wish to practice reading 
for general purposes in Sri Lanka. Hence, the need for interaction between 
background knowledge and the text to facilitate comprehension is vital.  
 
The scope of this research is based on the notion that reading is a 
psycholinguistic guessing game92 requiring the activation of the schemas93 
to ensure the successful use of the reader’s background knowledge to fully 
comprehend a text. Significantly, this study is conducted among adult 
learners, and this group is “exposed” less “to authentic language input” 
(Indrarathne & McCollouch, 2022, p.27), as a bottom-up approach94 has 
been used to teach reading skills in schools. Furthermore, the application of 
the Schema Theory to teach reading paves the way for adult learners to 
“practice language in authentic situations” (Indrarathne & McCollouch, 2022, 
p.27). The originality of this study lies in the research gaps that it addresses 
through its findings and methodology. The notable research gaps that it 
addresses are, that very limited studies that study the direct impact of 
applying the schema theory as a theoretical framework to teach reading 
skills within an online classroom95 within the Sri Lankan ESL context, and 
also that most of the studies in this area are “limited because of relying on 
experimental procedures rather than…classroom-based settings.”96   
 
Thereby, this study will create an understanding that reading comprehension 
occurs “when the reader knows which skills and strategies are appropriate 
for the type of text…understands how to apply them to accomplish the 
reading purpose” (Jayasundara, 2014, pp.338-339). Further, the study 
provides insights as to how directly applying the Schema Theory improves 
reading skills within an online classroom. Moreover, this study will also 
provide and substantiate the theoretical basis that is necessary for teaching 
reading skills within the Sri Lankan ESL context.  
 

 
89 Lower order Skills 
90 Both higher order and lower order skills 
91 Carrell & Eisterhold (1983) explaining the Schema theoretic approach to reading 
emphasizes that "the ability to anticipate" what is "not been seen... is vital in reading" 
English within a Second Language context. 
92 Goodman., (1967) 
93 Content, formal and linguistic 
94 During the years of schooling, second language reading is taught in a manner 
where “the teacher is expected to ‘read’ and the students are expected to ‘listen’” 
(Indrarathne & McCollouch, 2022, p.27) whether in a physical or online setting. 
95 In Sri Lanka and other ESL/EFL contexts. 
96 McVee et al. (2005, p.539) 
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1.2. Objectives of the Study 
 

• To identify how the application of the Schema Theory would impact 
the improvement in reading skills among adult learners between the 
ages of 21-24 from a private institution in the Western Province.  
 

• To investigate the connection between Schema Theory97 and 
reading skills through the viewpoint of a peer observer. 
 

1.3. Research Questions 
 

1. How does the application of the Schema Theory impact teaching 
reading skills in an online ESL classroom for adult learners at a 
private institution in the Western Province? 
 

2. What perceptions does the peer observer have regarding the 
application of the Schema Theory in teaching reading skills in an 
online ESL classroom for adult learners at a private institution in the 
Western Province? 

 
 

2. Literature Review 

According to Jayasundara (2014), “reading98 is considered as one of the 
significant skills needed to be developed to master the target language as it 
is being a receptive skill which” results in “writing as well as speaking skills” 
(p.338) as the end product. Elaborating further, Koda (2005) states that 
reading “comprehension occurs when the reader extracts and integrates 
various information from the text and combines it with what is already 
known.”99 However, applying the schema theory in teaching reading skills is 
seemingly a viable solution that may further assist readers in making a 
connection between one’s “background knowledge and the text”100 within an 
online classroom101 in Sri Lanka.102 
 

 

 

 
97 “Independent Variable” (Bielska, 2011, p.95). 
98 Thus, the “active involvement of student as reader” is of utmost importance 
(Muchtar, 2019, p.1). 
99 (As cited in Grabe, 2009, p.14) 
100 Carrell & Eisterhold (1983, p.556) 
101 Moreover, Chung (2012) states that an “online virtual reality… changes the single-
track approach that characterizes traditional teaching into a hybrid learning that takes 
place both ‘within the classroom’ and ‘online101’” (p. 255).   
102 For adult ESL learners. 



 

 
 
2.1. Difficulties Second Language Learners Face when Learning 

Reading 
 

According to Grabe (2009), “L2 readers have… very limited exposure to L2 
prints which comes from L2 classroom contexts” (p.134). Furthermore, 
Grabe (2009) states that “L2 readers, in many contexts around the world are 
reading texts that often are very difficult” and hence are “often limited to 
developing language skills rather than building academic skills” (p.135). 
Moreover, a “potential source of reading difficulties may be that the reader 
has a consistent interpretation for the text, but it may not be the one intended 
by the author” (Carrell & Eisterhold, 1983, p. 559). Notably, an L2 “reader's 
failure to activate an appropriate schema (formal or content) during reading 
results in various degrees of non-comprehension” (Carrell & Eisterhold, 
1983, p.560).  
 

2.2. Goodman’s Theory of Reading as a Psycholinguistic Guessing 
Game 
 

Taking into consideration the above-stated difficulties, Goodman (1967) 
mentioned that “reading is a psycholinguistic guessing game” (Carrell, p.2). 
Goodman (1967) further states that this process instigates “an interaction 
between thought and language” (p.2). Elaborating further, Goodman (1967) 
states that “efficient reading does not result from precise perception and 
identification of all elements, but from skill in selecting the fewest, most 
productive cues necessary to produce guesses” (p.2). Thus, through this 
model, it is emphasized that “the ability to anticipate that which has not been 
seen…is vital in reading” (Goodman, 1967, p.2). Despite a very critical basis 
rather than a practical overview being presented, Goodman (1967) depicts 
the relation of reading with the Schema Theory providing a pivotal basis for 
other scholars to build on the theoretical framework further. Moreover, 
Coady (1979) presents the “model of the ESL reader”103 as follows. As 
McVee et al (2005) state, Goodman (1967) presents the “inner workings” of 
the mind. 
 
Figure 1 
 
Coady (1979) Model of the ESL Reader 
 

Conceptual Abilities    Background 
Knowledge 

 

     
         Process Strategies 

 
103 As cited in Carell & Eisterhold (1983, p.555). 
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2.3. The Schema Theory in Teaching Reading Skills 
 

As defined by Rumelhart (1980) “schemata… represent all levels of our 
experience, at all levels of abstraction” and “all… generic knowledge is 
embedded in schemata.”104 Taking Goodman’s Theory of “Reading as a 
Psycholinguistic Guessing game” as its basis, Carell and Eisterhold (1983) 
express that “the role of background knowledge in language comprehension 
has been formalized as schema theory105”106 (p.556). Furthermore, the 
theory107 emphasizes that “text, any text, either spoken or written, does not 
by itself carry meaning.”108  
 
Providing a more practical overview of the application of the Schema Theory 
within the ESL classroom, Carrell and Eisterhold (1983) state that there are 
three types of schema according to the theory. Content schema,109 
according to Carrell & Eisterhold (1983) is the “content schematic 
knowledge… is claimed to be background knowledge about the content area 
of a text” (p. 560). Formal schema110 is the “background knowledge about 
and expectations of, differences among rhetorical structures, such as 
differences in the genre”111 (Carell & Eisterhold, 1983, p. 560). Moreover, the 
Linguistic Schema112 “is about the language, knowledge of vocabulary, 
grammar, syntax, and usage” (Patnaik & Davidson, 2018, p.24). 
Understandably, “reading comprehension results when the reader knows 
which skills and strategies are appropriate for the type of texts, and 
understands how to apply them to accomplish the reading purpose” 113 
(Jayasundara, 2014, pp.338-339). 
 

 
104 As cited in Carrell & Eisterhold., (1983). 
105 The “psycholinguistic model for reading” which was introduced by Goodman (1976) 
being the basis (Carrell & Eisterhold, 1983, p.556). 
106Also cited in (Bartlett 1932, Rumelhart and Ortony 1977, Rumelhart 1980). 
107 “Schema theory foregrounds the role of individual cognitive processes, socio-
cultural theories, particularly the work of Vygotsky (1978, 1986)” (McVee, 2005, p. 
533). 
108 (Carell & Eisterhold, 1983, p.556). 
109“Contains conceptual knowledge or information about what usually happens within a 
certain topic, and how these happenings relate to each other to form a coherent 
whole” and it “works two ways” either being “area-specific information” or 
“conventional universal knowledge” (Patnaik & Davidson, 2018, p.24). 
110 It “helps the readers to grasp the main idea and the logical relationship between the 
paragraphs and thus form a correct foresight further (Patnaik & Davidson, 2018, p, 
25). 
111 “The structure of fables, simple stories, scientific texts, newspaper articles, poetry” 
(Carell & Eisterhold, 1983, p. 560). 
112 It is “prerequisite that the reader needs to understand the discourse” and “without 
language schema a reader cannot utilize content schema and formal schema” 
(Patnaik & Davidson, 2018, p.24). 
113 Carell & Eisterhold (1983) state that L2 “reader's failure to activate an appropriate 
schema (formal or content) during reading results in various degrees of non-
comprehension” (p.560). 



 

 
 
The Schema Theory according to Carrell & Eisterhold (1983), revolves 
around two methods of “information processing” (p. 557). Carrell & 
Eisterhold (1983) state that “the process of interpretation” follows “the 
principle that every input is mapped against some existing schema and that 
all aspects of that schema must be compatible with the input information” (p. 
557). Hence, “bottom-up”114 processing “emphasizes that readers” utilize 
“reading materials as information input…and then” collaborate “information 
continuously to accomplish”115 the “reading activity” (p.22). Top-down 
processing is “the system” that “makes general predictions based on higher 
level, general schemata and then searches the input for information to fit into 
these partially satisfied, higher order schemata” (Carrell & Eisterhold, 1983, 
p. 557). However, it is evident that “comprehending a text is an interactive 
process116 between the reader's background knowledge and the text” 
(Carrell & Eisterhold, 1983, p. 556). 117 
 
 
2.4. The Application of the Schema Theory within the ESL Reading 

Classroom 
 

2.4.1. The Phases of Reading in a Schema-based Lesson118 
 

According to Gilajkani & Ahamadi (2011), “reading activities…promote 
strategic reading behaviours by students at pre-, while-, and post-reading 
stages” and “can” also “promote interpretation …through the interaction 
between the reader and the text” (p.142). Moreover, these stages will “play a 
vital role in schema activation” while “facilitating comprehension” (Gilajkani & 
Ahamadi, 2011, p.142). Thereby, the phases described below assist in 
activating the types of Schema that have been presented by Carrell & 
Eisterhold (1983). 
 

 

 

 

 
114 It is a “decoding process rather than comprehension” (Patnaik & Davidson, 2018, 
p.22) which is the main process followed when teaching reading in Sri Lanka. 
115 “Lower- order schemata” (Carrell & Eisterhold, 1983, p.557). 
116 As Sood (2015) acknowledges “reading… is an interactive compensatory process” 
(p.41).   
117 Hence, in interactive processing, it is stated that “an important aspect of top-
down and bottom-up processing is that both should be occurring at all levels 
simultaneously” (Rumelhart 1980 as cited in Carrell & Eisterhold, 1983, p.557). 
118 This section of the review of literature will provide a theoretical rationale for the 
format and structure of the lesson plans that will be used in this study. 

udkjYdia;% mSG Ydia;%Sh ix.%yh"  32 l,dmh" 2024      49 
   



  
  

50               udkjYdia;% mSG Ydia;%Sh ix.%yh" 32 l,dmh" 2024  
 
Figure 2: 
 
Moorman & Blanton s (1990) Conceptual Framework for Information Text 
Reading Activity119 
Independent Student  
 
 

 
 

Instructional  
Phases 

 
 
 

 

 

 
2.4.1.1. The Pre-reading Phase 

 
This “stage is important as it helps students focus on the task at hand, 
encourages predictions to be made…and provides for gaps in background 
knowledge to be identified and filled in” (Dalby, 2019, p. 16). Furthermore, 
“helping” students “build background knowledge on the topic prior to reading 
through appropriate pre-reading activities120” such as “previewing, pre-
questioning of whole class discussion (Carrell 1988b)”121 is important during 
this stage.  
 
  
2.4.1.2. The While Reading Phase 

 
Dalby (2019) reveals that “while-reading activities” are used to “build upon 
pre-reading activities so that learners check earlier predictions, identify key 
vocabulary and monitor the skills and strategies122” incorporated “while they 
read” (p.23). As noted by Grabe & Stroller (2002), “reading to learn, reading 
to integrate information” and “reading for general comprehension” are 
intended to “be practiced” during this stage.123 

 
119 As cited in Cahyono & Widati., (2006). 
120 “Introduction and discussion of key concepts or vocabulary…visual aids, and key-
words/key-concepts” (Ensam, 2021, p.88). 
“Questioning, previewing, providing a pictorial context and/or using ‘brainstorming’ 
technique find out what students bring to the reading text as prior knowledge” (Ensam, 
2021, p. 89). 
121 As cited in Ensam., (2021, p.88). 
122 “Read… to find main ideas, or skimming and, finally again to find details, or 
scanning” (Dalby, 2019, p. 22). 
123 As cited in Dalby., (2019, p.22). 

Plan Evaluate 

Pre-reading Post- reading 

Monitor 

Reading 

 



 

2.4.1.3.  The Post- Reading Phase 
 
Here, most tasks take the form of “a discussion or debate on the text or the 
issues raised in it” and hence, “readers can be encouraged to describe what 
they got from the text or how they interpreted it” (Dalby, 2019, p. 23). These 
activities sharpen “comprehension skills as well as encouraging a reader’s 
ownership of the text” (Carrell, 1984, p.337). 
 
2.5. Previous Studies on the Topic 

 
In terms of research done on the applicability of the Schema Theory in the 
ESL classroom,124 the most influential study that is also used as a theoretical 
base in most modern research studies is that of Carrell & Eisterhold 
(1983)125. Furthermore, “Anderson et al. presented music students and 
weightlifters with ambiguous passages and found that the student’s 
experiences and knowledge influenced their interpretations of the passages.” 
126 According to Heath (1983), this study shows that “although” learners 
“come…with pre-existing knowledge structures, in many cases the 
knowledge and learning processes that the children possess is not the same 
as, and may even conflict with, the types of knowledge and knowledge 
construction emphasized” (as cited in McVee et al., 2005, p. 557). 
 
Moreover, research studies127 on the topic have been conducted as 
experimental studies predominantly within English as a Foreign Language 
contexts.128 For instance, Che (2014)129 and Liu (2015) have conducted 
experimental studies in which both conclude that when the Schema Theory 
is applied, the experimental groups show a higher success rate in terms of 
“accuracy level” 130and understanding “the meaning of the passage”131 
respectively.  
 

 
124 As cited in Nelson (1987), “Johnson (1982) found that after ESL students had 
participated in the American holiday Halloween, they recalled significantly more about 
an article on Halloween than before their participation, demonstrating the importance 
of personal experience in reading comprehension” (p. 425). 
125 “Schema Theory and ESL reading pedagogy”   
126 (As cited in McVee et al., 2005, p.557). 
127 It is notable that most studies have gone on to discuss the application and 
suggestions rather than practically applying the theory in a classroom setting. Ensam 
(2021), Stott (n.d.), Dalby (n.d.), are a few studies that propose suggestions as to how 
the schema theory can be applied to obtain productive results rather than practically 
applying it.  
128 EFL hereafter 
129 The “application of the schema theory to teach English newspaper reading” (Che, 
2014, p.444). 
130 The “experimental group” showed an “accuracy level” of 80% whereas the 
“controlled group” displayed an “accuracy level of 41%” (Che, 2014, p.444). 
131 Qualitative analysis revealed that the students provided with relevant schema 
would comprehend the meaning of the passage significantly better than those without, 
revealing the facilitative role of schema in readers’ extraction of meaning” (Liu, 2015, 
p.1352). 
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Yet, both these studies solely use the experimental method only. Thereby it 
is notable that there is a methodological gap that calls for a holistic method, 
such as the “experimental method in action research” which will assist in 
“enabling teachers to make, evaluate, or justify their choices concerning 
classroom instruction…related to the contextualized use of pedagogical 
procedures” (Bielska, 2011, p.88). 
 
In terms of teaching reading to adult learners in the Sri Lankan ESL 
context132, Wickramaarachchi (2014) studies “writing-reading relationships” 
where the Schema theory is an underlying theory of the study. Jayasundara 
(2014) has also conducted a study on “acquiring reading skills by second 
language learners” within the Sri Lankan context. A very limited number of 
studies within the Sri Lankan ESL context have addressed the practical 
application of the Schema Theory while using it as the prominent theoretical 
basis. Moreover, a very limited number of studies on teaching reading in the 
Sri Lankan ESL context address the online classroom setting. 

 

2.6. The Research Gap  
 

In terms of the research gap, very limited studies within the Sri Lankan ESL 
context study the direct impact of applying the Schema Theory to teach 
reading skills. There was also a limited amount of research on the 
application of the Schema Theory to teach reading skills within an online 
classroom.133 In terms of the methodological gap, most studies have been 
conducted experimentally and are “limited because of relying on 
experimental procedures rather than…classroom-based settings and 
tasks.”134 The relevance of the current study is that it provides a solid 
theoretical basis to teach reading within the Sri Lankan ESL context and also 
within an online classroom setting and attempts to overcome the 
methodological gap by conducting action-based experimental research 
where learning experiences are used along with an observer’s paradox to 
gain the viewpoint of an observer, which is not observed in many studies. 
 
 

3. Research Methodology 

3.1. The Research Design 
 

This study follows a mixed-methods approach, as Creswell (2014) states 
that “qualitative data tends to be open-ended without predetermined 
responses” and  
 

 
132 Furthermore, once more Wickramaarachchi., (2017). studies “the Impact of the 
Difficulty of Texts on ESL Reading Comprehension.” 
133 In Sri Lanka and other ESL/EFL contexts. 
134 McVee et al., (2005, p.539) 



 

 
 
“quantitative data usually includes closed-ended responses” such as” those 
“found on questionnaires or psychological instruments.” This is further 
justified by the data collection instruments used in this study. 
 
In line with the mixed-methods research paradigm, this study takes as its 
premise the “experimental method in action research design” as proposed by 
Bielska (2011). Defining this method, Bielska (2011) states that this method 
“serves the purpose of enabling teachers to make, evaluate, or justify their 
choices concerning classroom instruction…related to the contextualized use 
of pedagogical procedures” (p.88). This design is particularly important for 
this study due to its “methodological flexibility,” and as Harley (1989) states, 
it assists in “assessing the effect of a whole range of classroom activities 
which together combine a cluster of theoretically motivated 

characteristics…in an educationally viable way.”135 
 

3.2. The Theoretical Framework used as a basis for the Research 
Design and Selected Instruments 
 

The theoretical framework selected for the study is the Schema Theory 
which is based on the definitions and theoretical perspectives provided by 
Carell and Eisterhold (1983). Based on the categorization of the three types 
of Schema by Carrell and Eisterhold (1983), the phases of the lesson 
plans136 were designed to be taught during the intervention process done for 
the experimental group. Furthermore, the selection of this theoretical 
perspective by Carrell and Eisterhold (1983) assisted in selecting both 
quantitative and qualitative research instruments to facilitate the 
“experimental method in action research design” by Bielska (2011). 
 
3.3. The Sample and the Sampling Methods used in the Study 
 
Voluntary participants for the study were gathered using non-probability 
“convenience sampling” where the “convenience of the researcher” was 
considered “an “important criterion” (Dӧrnyei, 2007, p.98). Taking into 
consideration the fact that adults “leaving school and entering the workforce 
lack the proficiency in English expected by employers137” (Indarathne & 
McCollouch, 2022), adult learners of ESL were selected as the participants. 
 
 
 
 
 
 

 
135 As cited in Bielska (2011, p.89) 
136 (Gilajkani and Ahamadi, 2011; Dalby, 2019) 
137 (Dundar et al., 2017; Brunfaut & Green, 2019b) 
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71 participants volunteered,138 out of which 64 participants were eligible after 
the “diagnostic test”139 (Bates, 2011), and students that obtained 5 and less 
than 5 out of 10 marks were considered “less proficient” (Wickramaarachchi, 
2014) and excluded from the study. Furthermore, the “block-randomized 
technique”140 (Phakiti, 2014, p.76) was used for “random assignment”141 
(Bielska, 2011, p. 96) when dividing the learners into control and 
experimental groups, each group having 32142 participants, respectively. 
 
The criteria that were included when sampling was proficiency, age, 
“availability at a certain time, easy accessibility, and willingness to volunteer” 
(Dӧrnyei, 2007, p.99). Alongside this, a needs analysis was used to analyze 
the needs of the learners within the online classroom before the sessions. In 
terms of exclusion criteria, the participants who did not fit the proficiency and 
age range were excluded.  
 
3.4. Intervention Process 

 
Pertaining with the selected method, “randomly assigned treatment and 
control groups” were used for the “intervention study” (Brown, 2004, p.482). 
The duration of this study was three weeks, and “six intervention sessions” 
of “one hour” were conducted.143 Pre-test and post-tests were done during 
two sessions, two sessions for the control group144 and two sessions for the 
experimental group145 were conducted. Lessons were based on passages 
taken from a global textbook146 for multi-level learners and “international 
language testing benchmarks”147 (Indrarathne & McCollouch, 2022, p. 31) 
were used for assessment. 
 
 

 
138 A participant information sheet was circulated to 78 students within a private 
institution in the Western Province out of which 71 students responded. 
139 Will be used only to gauge the proficiency level of learners, to make the factor 
constant in the study and “gauge students’ area of strengths and weaknesses” (Bates, 
2011). 
140 The site https://www.randomizer.org/ will be used. 
141 “Assigning subjects to the comparison groups included in the experimental design 
in that each member of the study sample should" have a fair opportunity "of being 
included in any of the experimental or control groups used in the study" (Bielska, 
2011, p.96). 
142 Dӧrnyei., (2007). states that in an “experimental study” there should be at least “15 
participants in each group” (p.99). 
 
143 Complying with the duration of the study of Wickramaarachchi (2014) 
144 “Control group receiving the unmarked (or standard) treatment” (Bielska, 2011, 
p.96). 
145 “Experimental group” is “subjected to the treatment under investigation” (Bielska, 
2011, p.96). 
146 Lindeck, J. et al., (2011). Focusing on IELTS: Reading and Writing 
147 IELTS Reading for General Training marking Rubric 

https://www.randomizer.org/


 

 
3.5.  The Process of Data Collection Followed in the Study 

 
This study includes primary data which “requires conducting one’s own data-
based investigation…and drawing conclusions based on the gathered data,” 
along with secondary sources as the study “necessitates examining what 
other researchers have said about a particular issue…an essential form of 
inquiry” (Al Alami, 2015, p.1332). 

 
3.5.1. The Instruments used for Data Collection in the Study 

 
According to Dӧrnyei (2007), “a mixed method study...integrates” both 
“quantitative” and “qualitative” instruments (p.163). The instruments used in 
the study were categorized in a manner where “sequential and concurrent 
data collection” was “possible” (Wisnewska, 2011, p. 69). 
 
 
3.5.1.1. Instruments used in the First Research Question 

 
3.5.1.1.1. Control group Pre-test/ Post-test design 

Figure 3 
 
Control Group Pre-test/ Post-test Design (Bielska, 2011, p.99) 

 
 
 
 

 

 

“Test scores” are “continuous variables” (Bielska, 2011, p.93). Hence, the 
researcher went on to “take a group of learners and do something special 
with…measuring their progress” and went on to “compare their results with 
data obtained from another group that is similar” and “did not receive the 
special treatment” (Dӧrnyei, 2007, p.116). 
 
3.5.1.2. Instruments used in the Second Research Question 

3.5.1.2.1. Peer Observation 
 

Here, “peer observation” in action research, an “observation by and with… 
supervisors” (Burns) was conducted. A qualified teacher engaged in the 
observation and provided insight using an “observation scheme”148 along 
with “open-ended questions” (Dӧrnyei, 2007).  

 
148 An observation scheme modelled according to the Communicative Orientation in 
Language Teaching observation scheme, which is an author’s construct was used to 
gather data qualitatively. 
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This teacher also acted as a rater eliminating the “Hawthorne effect” 
(Dӧrnyei, 2007, p.53) in the study. This facilitated in the gathering of the 
“observer’s paradox”149 (Hazel). 
 
3.6. Quantitative Data Analysis 

 
3.6.1. Control group Pre/Post-test (Question 1) 

The SPSS software was used to obtain inferential statistics based on the test 
scores. Here, “the appropriate statistical test” was deemed to “be the t-test 
for independent groups” (Bielska, 2011, p.106) where the “independent 
variable” (Bielska, 2011) was considered as schema and the “dependent 
variable” (Bielska, 2011) being the reading skill. A “comparison of...two 
independent samples” (Bielska, 2011, p.106) was done, and “the level of 
significance is expressed” using “a decimal fraction where p<.05 means that 
there is less than five percent probability that…the results arose by chance” 
or if “p<.01 means that there is less than one percent probability 
that…results arose by chance” (p.105). Furthermore, “a paired-samples t-
test”150 was used “to determine whether they differed statistically” (Phakiti, 
2014, p.194).  
 
3.6.2. Qualitative Data Analysis 

 
3.6.2.1. Observation Data (Question 1), Data from the Open-ended 

questionnaires and Semi-structured Interviews (Question 2) 

 
The qualitative data was analyzed using “thematic analysis” where 
“organizing and grouping” perceptions “into similar themes or ideas” 
(Ibrahim, 2012) was done. Thematic analysis was done based on Gibbs 
(2007) “phases of coding in thematic analysis.”151  

 

 

 

 

 

 
149 As cited in Hazel, “for Labov, the presence of the researcher, the ‘observer’, was 
deemed to cause the ‘natural’ linguistic features to be subsumed by something else, 
having the ‘paradoxical’ effect of rendering invisible to observers that which they had 
set his sights upon” 
150 For the results of the Experimental Group 
151 As cited in Khokhar et al. (2020). 



 

 
Figure 4 
 
Phases of Coding in Thematic Analysis (Gibbs, 2007) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

3.7. Internal and External Validity 
 

Data was collected and analyzed both quantitatively and qualitatively152 as 
“the collection of both quantitative and qualitative data neutralized the 
weaknesses” (Creswell, 2014) of both types. Bielska (2011) states that 
“including a control group…eliminates some…threats to the internal 
validity”153 (p.99). Moreover, “validity and reliability of scores…lead to 
meaningful interpretations of data” (Creswell, 2014). Random assignment154 
improves “the internal validity… and, indirectly, its external validity” (Bielska, 
2011, p.96).  
 
 

 
152 Following a concurrent and sequential structure. 
153 “By introducing the baseline for comparison” (Bielska, 2011, p.99). 
154 “Random assignment is to eliminate any pre-existing differences between the 
comparison groups in order to assure their equivalence, so that any effects found in 
the study can be attributed to the independent variable” (Bielska, 2011, p.96). 
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This was done to “establish such links in a valid and generalizable manner 
within “the experimental design” (Bielska, 2011, p.96). 
 

3.8.  Ethical Considerations 
 

In terms of ethical considerations, the “researcher” followed the principles by 
Burns and collected “informed consent from… participants” and “colleagues.” 
Furthermore, consent was also obtained from the observer who engaged in 
the observer’s paradox. Moreover, the “purpose…as well as assurances of 
anonymity, voluntary participation, and withdrawal from the research without 
penalty” (Burns) were also given to the participants.155 
 
In-depth descriptions and justifications have been made on the research 
methodology which is the crux that ensures the success of the study when 
obtaining results. Furthermore, the sample data collection methods, study 
instruments, methods of analysis, validity, and ethical considerations 
followed were highlighted and discussed to depict how the methodological 
gap was overcome. 

4. Findings and Discussion 
 

The analyzed data is presented based on the two research questions to 
achieve the purpose of the study, which is to identify how the application of 
the Schema Theory would impact the improvement in reading skills among 
adult learners between the ages of 21-24 from a private institution in the 
Western Province. 71 students volunteered to be a part of the sample group, 
out of which 64 were selected following the proficiency test.156  
 
Figure 5 
 
Proficiency Test Results  

 

 

 

 

 

 
155 By conducting a separate session was held to brief students about the sessions via 
zoom. 
156 Results have been presented in Figure 5 

 



 

 

4.1. Analysis of Data for Research Question 1 
 

4.1.1. Control Group Pre-test/Post-test Results 
 

The statistical results were obtained by comparing the test scores157 of both 
the control and experimental groups using an independent samples t-test 
initially and a paired samples t-test to further affirm the data of the 
experimental group.  
 

4.1.1.1. The Pre-test Results of the Control and Experimental Groups 
Using the Independent Samples T-test Method of Analysis 
 
 

Table 1 
 
Group Statistics for the Pre-test 

 

 
 
Table 1 indicates the mean values of the pre-test for both control and 
experimental groups. According to the results, there is no significant change 
in the mean values158 of the pre-test between both groups. Thereby, as 
these results were obtained before the intervention sessions, the mean 
values of both groups are nearly similar 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
157 (Bielska, 2011) 
158 Control group mean 30.25 and Experimental group mean 30.44 
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Group N Mean 

Std. 
Deviation 

Std. Error 
Mean 

Pre-Test Control 32 30.25 2.064 .365 

Experiment
al 

32 30.44 2.257 .399 
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Table 2 
 
Independent Samples T-test of the Pre-test between the Control and 
Experimental Groups 
 
 

 
 
 
Table 2 depicts the statistical results of the independent samples t-test for 
the pre-test of both control and experimental groups. The two-tailed 
significance value of the pre-test for both groups is 0.730, thus claiming that 
the significance value is greater than 0.05. Usually before the intervention 
sessions, it is believed that the means of both control and experiment groups 
for the pre-test should be nearly similar, and the above table indicates this 
notion. 
 

 

 

 

 

 
 

 

 

Levene's 
Test for 
Equality 
of 
Variances t-test for Equality of Means 

F Sig. t df 

Sig. 
(2-
taile
d) 

Mean 
Differ
ence 

Std. 
Error 
Differe
nce 

95% 
Confidence 
Interval of the 
Difference 

Lower 
Uppe
r 

Pre
-
Te
st 

Equal 
variances 
assumed 

.42
0 

.519 -
.347 

62 .730 -.188 .541 -1.268 .893 

Equal 
variances 
not 
assumed 

  

-
.347 

61.51
0 

.730 -.188 .541 -1.268 .893 



 

 
 

4.1.1.2. The Post-test Results of the Control and Experimental Groups 
Using the Independent Samples T-test Method of Analysis 
 

 
Table 3 
Group Statistics for the Post-test 

 

Table 3 depicts the group statistics of the post-test for both groups. With the 
Schema Theory being applied to the experimental group159, the post-test 
results depict that the experimental group has a mean value of 32.91, whilst 
the control group denotes a mean value of 30.34160 after the intervention. 
Thereby, it is evident that there is a significant improvement among the adult 
learners in the experimental group. 
 

 

 

 

 

 

 

 

 

 

 
159 Bottom-up teaching followed with control group 
160 Following the bottom-up process 
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Group N Mean 
Std. 
Deviation 

Std. 
Error 
Mean 

Post-Test Control 32 30.34 1.977 .350 

Experime
ntal 

32 32.91 2.716 .480 
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Table 4 
 
 
The Independent Samples T-test of the Post-test between the Control and 
Experimental Groups 

 

 

 

Levene's Test for 

Equality of 

Variances t-test for Equality of Means 

F Sig. t df 

Sig. (2-

tailed) 

Mean 

Differen

ce 

Std. 

Error 

Differen

ce 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Post-

Test 

Equal variances 

assumed 

3.063 .085 -

4.31

4 

62 .000 -2.563 .594 -3.750 -1.375 

Equal variances 

not assumed   

-

4.31

4 

56.6

54 

.000 -2.563 .594 -3.752 -1.373 

 

In Table 4, the independent samples t-test of the post-test for both groups 
indicates a two-tailed significant value of 0.000, depicting that “there is less 
than one percent probability that…results arose by chance” (Bielska, 2011, 
p.105). Thereby, the statistics prove that applying the Schema Theory to 
teach reading skills within an online ESL will improve the reading skills of 
adult learners. 
 
 
4.1.1.3. The Paired Samples T-test Results for Both Pre and Post-tests 

of the Experimental Group 

 
Figure 6 depicts the interpretation of the marks of the experimental group, 
further denoting the improvement in the post-test after the intervention 
sessions using a graph. 
 
 
 
 
 
 
 
 



 

 
 
Figure 6 
 
Pre-test and Post-test Results Distribution of the Experimental Group 

 

 

Table 5 
 
Paired Samples Statistics of the Experimental Group 

 

 Mean N Std. Deviation 
Std. Error 
Mean 

Pair 1 Pre-Test 30.44 32 2.257 .399 

Post-Test 32.91 32 2.716 .480 

 

According to Table 5, it can be identified that in the experimental group, the 
mean value of the pre-test is 30.44 and 32.91 for the post-test.161 Yet again, 
it denotes that there is a change in the mean value following the application 
of the Schema Theory to the experimental group. 
 
 
 
 

 

 
161 Pre/Post- test that was graded out of 40 marks. 
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Table 6 
 
Paired Samples T-test for the Pre and Post-test of the Experimental Group 

 

 

 

Paired Differences 

t df 
Sig. (2-
tailed) Mean 

Std. 
Deviation 

Std. 
Error 
Mean 

95% Confidence 
Interval of the 
Difference 
Lower Upper 

Pair 
1 

Pre-Test – 
Post-Test 

-2.469 1.414 .250 -2.978 -1.959 -9.877 31 .000 

 

As observed in Table 6, the significance value of the paired samples test is 
0.00, which is less than 0.01 for the experimental group, which further 
substantiates that the application of the Schema Theory improves reading 
skills among adult ESL learners.  
 

4.2. Analysis of Data for Research Question 2 
 

4.2.1. Analysis of the Observer’s Paradox 
 

4.2.1.1. Findings from the Observation Scheme 
 

The observation scheme was used to qualitatively note down and identify, 
the activities, the reading skills practice, and the types of schemas used.162 It 
was observed through the notes made based on this scheme that the three 
types of schema were used in all three stages of the lesson plans as follows.  
  

 

 

 

 

 

 

 

 
162 The interaction patterns, and the multimedia tools used. 



 

 
Table 7 
 
The Use of the Three Schemas as Observed in the Lessons by the Observer 
 

Name of lesson Stage of lesson Reading skills practiced The schema used at 
each stage 

Seven ways to fast-
track success 

Pre-reading Brainstorming Content 

Making predictions Content 

Vocabulary check 
(Drag and drop the word)163 

Linguistic 

While-reading Reading for information (True/False) Formal 

Skimming and scanning 
(Summary) 

Linguistic and Formal 

Reading for meaning 
(Select features and write personal 
perceptions) 

Content, Formal, 
Linguistic 

Post-reading Role-play of a panel discussion Content, Formal, 
Linguistic 

The Pursuit of 
Happiness 
 
 
 
 
 
 
 
 

Pre-reading Brainstorming/ Visualization 
Prediction of topic 
Vocabulary Check (MCQs)164 

Content 
 
Content 
Linguistic 

While-reading Reading for information (Yes/No/Not 
given) 
Drawing a mind map (Skimming and 
Scanning) 
Reading for meaning 
(Summarizing ) 

Formal and Content 
Formal and Linguistic 
 
Content, Formal 
Linguistic 

Post-reading Paragraph writing (Writing a 
paragraph on the personal 
perception of happiness) 

Content, Formal 
Linguistic 

 

 
4.2.1.2. Observer’s Perceptions about the Application of the Schema 

Theory 

In terms of schemata activation in the pre-reading stage, the observer 
highlighted that content schema played a major role in understanding the 
universal topics and that the pre-reading activities facilitated activating the 
schemata. 

 
Observer: “Yes, it was done adequately…Background knowledge was used 
to answer the conceptual questions…Culture and worldly knowledge played 
a huge role in this section because both the topics in concern were universal 
topics and not specific to Sri Lanka” 
 
 
 
 

 
163 WordWall 
164 Kahoot 
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A vocabulary improvement was observed through the results of the paired 
samples t-test that was done to check vocabulary improvement which was 
marked out of 20. 
 

Table 8 
 
Paired Sample Statistics for Pre and Post-Vocabulary Test of the 
Experimental Group 

 

 Mean N Std. Deviation Std. Error Mean 

Pair 1 PreVoc 14.88 32 1.641 .290 

PostVoc 15.81 32 1.655 .293 

 

According to the results of paired sample statistics of pre and post-
vocabulary tests of the experimental group, there is a significant change in 
the mean values165 between pre and post-vocabulary tests, which were 
marked out of 20. 
 

Table 9 

Paired Samples Test Results for Pre and Post-Vocabulary tests of the 

Experimental Group 

 

 

Paired Differences 

t df 

Sig. (2-

tailed) Mean 

Std. 

Deviation 

Std. 

Error 

Mean 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Pair 

1 

PreVoc - 

PostVoc 

-.938 .759 .134 -1.211 -.664 -6.984 31 .000 

 

 

 
 

 
165  Vocabulary Pre- test mean 14.88 and Post-test mean 15.81 



 

 
 
According to the results, the two-tailed significance value is 0.000, which is 
less than the standard value of 0.01, depicting that there is an improvement 
in vocabulary.166 Furthermore, it was noted by the observer that the use of 
vocabulary games was a new experience for the adult learners and created 
more interest in participating in the lessons. Moreover, during the discussion 
of word meanings, insightful ideas were expressed, enhancing the process 
of vocabulary learning.  
 
Observer: “Friendly competition tends to improve…interest in learners… as it 
was a “refreshing experience” as an adult to practice new words… Students 
even brought out points about new words added into the language…e.g. 
Primitive = Boomer which was very insightful.” 
 
The observer further expressed that the students were exposed to different 
structures during the lessons which enhanced the practice of formal schema. 
 
Observer: “Both lessons followed a newspaper article structure which the 
students…identified after the discussions… in the breakout rooms. The pre/ 
post-test had…advertisement structures which… exposed to different 
structures of texts.” 
 
Thereby, it is observed that the data of the second research question has 
been analyzed concurrently, using both quantitative and qualitative data, 
further proving that applying the Schema Theory to teach reading skills 
within an online ESL will improve the reading skills of adult learners. 
 
4.3. Discussion of the Findings 

 
Reiterating, the Schema Theory is the “background knowledge in language 
comprehension…which” explains that “any text…written or spoken does not 
carry meaning by itself”’ (Carrell & Eisterhold, 1983, p.556). Discussing the 
findings of the study, it can be observed that the activation and broadening 
of students’ content schema, the broadening of linguistic schema, and the 
identification and understanding of formal schemas assist in creating a 
relationship between the language and the text, ensuring the productivity of 
applying the Schema Theory in teaching reading skills within an Online ESL 
classroom for adult learners. 
 
The findings of this study were analyzed under two research questions 
respectively. These questions were quantitative and qualitative in nature to 
meet the prerequisites put forward by Bielska (2011). Summarizing the 
findings of the first research question, the quantitative results167 depicted that 
the post-test results of the experimental group had improved in comparison 
to that of the control group. 

 
166 Experimental Group 
167 From the independent samples t-tests and paired samples t-test carried out. 
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Furthermore, the observer’s paradox in the second research question 
substantiated the quantitative data as the observer depicted how the three 
schemas were used throughout the lessons along with other observations 
made during the sessions conducted for the experimental group. These 
findings led to the attainment of the two objectives of the study, thus proving 
that applying the Schema Theory to teach reading skills within an online ESL 
will improve the reading skills of adult learners. 
 
It can be observed from the findings gathered through the pre and post-test 
results, and the perceptions of the observer that the activation and 
broadening of content schema assisted in improving the reading skills of 
adult learners. Further, it presents that using pre-reading activities such as 
watching videos, brainstorming, or visualization, discussions carried out in 
the schemata activation stage, and the prediction of the meanings given in 
the title of the passages essentially facilitate the activation of the content 
schema encouraging the use of cultural or worldly knowledge necessary to 
understand the texts based on the themes of happiness and success. 
Furthermore, the post-tasks of both lessons also require the use of worldly 
knowledge. This substantiates the notion of Chen (2019), which states that a 
teacher goes on to “introduce abundant background information… to 
broaden students’ horizon and further enrich schemas in students’ minds” 
whilst “activating …existing schemas” (p. 630). This proves that content 
schema should be activated appropriately amongst adult ESL learners to 
comprehend the reading text. 
 
Evidence within the study proves that the broadening of linguistic schema is 
essential in the improvement of reading skills amongst adult ESL learners. 
The quantitative analysis of vocabulary improvement alongside the 
qualitative findings depicted by the observer justifies this point. As Chen 
(2019) states, learners should not “memorize words by rote” (p.203). Hence, 
the lessons consisted of a drag the word and drop before the meaning and 
an MCQ exercise to match the meaning or identify similar words, which used 
gamification,168 along with whole class discussions where information on 
new words was exchanged. This goes on to prove the statement that 
“without the knowledge of linguistic schemata, there will be no way to 
understand the words and sentences in the article” and “the more words the 
students know, the more confident they will be when they read” (Chen, 2019, 
p.203). This proves that linguistic schema should be activated appropriately 
amongst adult ESL learners to facilitate understanding the reading text, and 
the findings justify this further. 
 

 

 

 
168 Wordwall and Kahoot 



 

 
 
This study proves that the identification and understanding of the formal 
schema is an essential factor in comprehending the text fully. The lessons 
mostly used an argumentative article169 structure, whilst the pre or post-test 
also included articles and advertisements, thereby exposing students to 
various structures. Hence, to fully understand the text, the structure of 
argumentative newspaper articles needed to be identified in the lessons, 
which the adult learners identified in the breakout room discussions. Within 
the lessons, various skills such as reading for information, skimming and 
scanning, and summarizing were practiced. The findings affirm the notion 
that practicing formal schema “trains students’ logical thinking ability but also 
tests students’ ability to understand and analyze articles” (Chen, 2019, 
p.204). 
 
Taking all of the above factors discussed into consideration, this study posits 
that “the old schema will be used to build new schema and the students' 
formal schema, content schema, and language schema will be further 
consolidated” (Chen, 2019, p.204) amongst the adult ESL learners between 
the ages of 21 to 24 within a Private Institution in the Western Province. The 
findings prove that this theory “can help students to strengthen the 
accumulation” and “further use schema knowledge” to “master reading 
strategies, and skills…effectively improve students' English reading level” 
(Chen, 2019, p.204). It can be noted further that the outcomes of the findings 
correspond with the selected theoretical underpinnings of the Schema 
Theory depicting the advantages of teaching reading interactively, 
vocabulary improvement, and the comprehension of the text fully rather than 
when solely using a bottom-up approach. 
 
5. Conclusion and Recommendations 

 
As stated in the problem statement, to date, ESL reading skills are taught to 
learners using a bottom-up instead of an interactive approach.  Thereby, the 
findings of the study along with the discussion depict that the findings are in 
line with the principles presented by Carrell & Eisterhold (1983), proving that 
the activation of the content, formal and linguistic schemas assist in the 
comprehension of the reading text, with the use of interactive activities when 
teaching reading skills within an online ESL classroom in Sri Lanka will 
improve the reading skills of adult learners. The application of the Schema 
Theory within this study has helped to achieve the anticipated outcomes of 
the study and is consistent in its practical applicability. This study proves the 
notion put forward by Carrell & Eisterhold (1983), which states that “reading 
comprehension depends crucially on the reader's being able to relate 
information from the text to already existing background knowledge” (p.562).  
 

 

 
169 Newspaper 
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In terms of pedagogical implications, this study provides the theoretical basis 
necessary to ensure the successful use of the interactive approach to teach 
reading skills using adult learners of ESL170 in a private institution in the 
Western Province as its sample. Furthermore, the use of authentic lessons 
and teaching material to ensure the success of the interactive approach 
which uses the Schema Theory as its basis, allows students to activate and 
use previously and newly acquired background knowledge to comprehend a 
reading text. Moreover, through the view of both the researcher and 
observer, it is proven that the activation of the three schemas during the 
phases of reading is essential for students to understand a text completely 
as it also helps readers “expand… vocabularies and … gain greater control 
over complex syntactic structures” (Carrell & Eisterhold, 1983, p.562). 
Thereby the use of the interactive approach whilst using the Schema Theory 
as its basis, evidently assists in improving reading skills within an online ESL 
classroom  
 
In terms of limitations, it was limited to a geographic location and also to 
adult learners of a specific age group within a certain proficiency level171. 
Data gathering was limited to three weeks. Furthermore, it was limited to an 
online classroom setting and learners faced issues of connectivity when 
participating in the sessions. Finding times that were convenient for the 
learners to participate in lessons and interviews was also a challenge. 
 
Focusing on aspects for future research, the researcher recommends that 
this theory can be tested on a larger sample group over an extended period. 
Furthermore, it is suggested that the Schema Theory can be used to teach 
reading skills within a physical classroom setting to gauge if there is an 
improvement within this setting. Moreover, this can also be recommended to 
be tested within the school setting, especially for Grade 12 and above in Sri 
Lankan schools, as these learners have a certain amount of background 
knowledge. Moreover, how exposure to authentic teaching materials will 
ensure the success of the teaching of ESL reading skills, using the Schema 
Theory as the basis to teach reading interactively. 
 

 

 

 

 

 

 
170 Between the ages of 21-24 
171 Students who obtained above 5 marks in the proficiency test. 
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English as a Medium of Instruction in Non-Native Countries 

(A study based on educational medium in 

government universities in Japan and Sri Lanka) 

 
C. D. H. M. Premarathna 

 

Abstract 

Today, English has emerged as the most widely used international language 
worldwide. Simultaneously, it holds prominence as the major language 
employed in scholarly pursuits across various research domains in both 
native and non-native English-speaking countries (NESC), particularly 
serving as a medium of instruction in higher education. The objective of this 
study was to examine the utilization of English as a medium of instruction in 
government universities located in non-native English-speaking countries. 
The research question is, “what were the reasons for selecting English as 
the medium of instruction for higher education purposes in these countries”. 
For data collection, all government universities in Japan and Sri Lanka were 
chosen to represent developed and developing countries, respectively. The 
study's findings revealed that, except for art faculties, various departments in 
government universities in Sri Lanka use English as a medium of instruction 
(EMI). In government universities in Japan, there is a gradual increase in the 
adoption of EMI across disciplines, excluding art faculties. Additionally, art 
faculties in both countries have started incorporating EMI in accordance with 
the policies established by their respective departments. This research 
concludes that Japan, classified as a developed NESC, employs EMI as part 
of its higher education planning to facilitate knowledge transfer with other 
nations as quickly as possible. Equally, Sri Lanka, identified as an 
underdeveloped NESC, planned EMI to produce graduates aiming to meet 
the demands of the job market locally and internationally. 
 

Keywords: International language, Knowledge transfer, Language planning, 
      Education Medium of instruction,  
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1. Introduction 
 

The language policymakers in various countries select an international 
common language (universal language) to communicate with other nations. 
Even from the viewpoint of the genetic-historical families of language, it is 
evident that there has historically been a need for a common language. 
Indeed, as mobility increased, bridging gaps between disparate language 
groups became a challenge, prompting the quest for a common means of 
communication. Communities either adopted an existing language as a 
regional lingua franca or created entirely new communication systems by 
blending two languages (Pidgin). The advent of Western exploration brought 
European nations to Asian and African territories for trade, leading to the 
establishment of colonies. Gradually, these nations asserted dominance, 
imposing their languages on the colonized regions. English emerged as a 
prominent language under this linguistic hegemony, continuing as an official 
language in many countries, even after independence. Moreover, within 
various international functions, trade agreements, sports, and other 
activities, countries where English is not the native language have opted for 
English. This choice extends to the medium of instruction of education as 
well, particularly in developed or under-developing non-native English-
speaking countries based on different purposes. 
 
Today in most of non-English speaking countries, English medium 
instruction was introduced into the education system, to gain prominence in 
scholarly endeavors across various disciplines. The influence of scholars 
using English prompted the translation of their works into native languages in 
some countries like Japan. Recognizing the necessity of English proficiency 
for international research dissemination, many countries have adapted their 
education policy accordingly. In the contemporary era, English has evolved 
into a global language, mirroring the 21st-century concept of a "Global 
Village." It currently boasts of the highest number of speakers worldwide, 
encompassing native and non-native speakers, totaling 1,121 million (Year 
2022). In response to this global linguistic shift, numerous non-native 
English-speaking countries, both developed and developing, have 
restructured their educational frameworks to align with international norms. 
Consequently, numerous government and private universities in non-
English-speaking nations have opted for English as a medium of instruction 
(EMI) for their degree programs, serving various purposes. Many countries 
adopt EMI to attract foreign students to their universities, thereby boosting 
their education policy with the influx of foreign currency. Others introduce 
EMI to retain their students within their borders, offering opportunities to 
access international knowledge of new technologies from their own 
homelands. Education policymakers in these countries often view EMI as the 
most effective and rapid means of acquiring knowledge from around the 
world in comparison with other mediums.  
 
 



 

 
However, their aims and objectives vary, and there are both positive and 
negative effects associated with this new educational medium policy. 
Furthermore, it has implications for native language education within these 
countries. 
 
Japan and Sri Lanka were chosen as the focus of this research due to their 
shared Asian heritage, steeped in rich literary traditions and educational 
foundations rooted in Buddhism. Presently, Japan is recognized as a 
developed nation, with notable advancements in both economic prowess 
and educational excellence. Conversely, Sri Lanka, though classified as a 
developing country, showcases a well-established education system that 
surpasses many of its counterparts in Asia. As a result, both nations boast of 
the highest literacy rates in the region. 
 
This study aims to examine the role of English as a predominant 
international language, particularly as a medium of instruction in countries 
where it is not the native language. The objectives of this research are to 
examine the faculties that typically adopt English as a medium of instruction, 
to explore the motivations behind implementing English as a medium of 
instruction and its impact on the future of local medium of instruction, and to 
assess the potential implications of English medium instruction policies 
meeting the aspiration of non-native developed and underdeveloped 
countries.  
 
The research questions of this research are to explore, why have countries 
like Japan and Sri Lanka where English as a non-native language, selected 
English as the medium of instruction in education. What drives the necessity 
for English as a medium in higher education, over the course of the 21st 
century in developed and developing non-native countries. How has the 
prevalence of English as an educational medium escalated in countries 
where it is not the native language and how does it impact the future of local 
medium of instruction. 
 

2. Literature review 
 

The primary emphasis of the literature review revolves around research on 
dissemination of English as a medium of instruction in non-native English 
speaking countries; its role as an international language, its usage as both a 
second and foreign language, and its application as a medium of instruction 
in the global market. Furthermore, the research encompasses an 
examination of the history of English medium instruction in Japan and Sri 
Lanka. 
 
History of English medium instruction in Japan and Sri Lanka  
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The history of English medium instruction (EMI) education in Japanese 
universities dates to the Meiji era in the 19th century. Tokyo University, 
established in 1877 (Imperial University from 1886 to 1947), played a crucial 
role. During this time, both European and Japanese scholars taught subjects 
such as law, literature, science, and medicine in English, French, and 
German (Tokyo University Website, 2023; Kuwamura, 2018, p.265). 
Additionally, Japanese students were sent to Europe to receive education in 
English (Hashimoto, 2018, p.14). This marked a shift in the medium of 
instruction from Japanese to English in the 19th century. 
 
English-medium instruction in Sri Lankan universities also began in the 19th 
century. As a British colony at the time, under colonial policies, English 
medium schools and teacher training colleges were established in 1831 
based on Colebrook-Cameroon recommendations (Ruberu, 1967, p.46). In 
1860, students sat for exams in Sri Lanka to enter universities in the UK, 
specifically Cambridge and Oxford. This allowed the children of elite in Sri 
Lankan to pursue higher education in English at British universities (Ruberu, 
1967, p.92). 
 
Furthermore, in 1870, Ceylon Medical College was founded, marking the 
beginning of English-medium instruction at the university level. Later, in 
1921, Ceylon University College (now the University of Colombo) was 
established, and subjects in arts, and science began to be taught in English 
as a medium of instruction (Ceylon University College: Prospectus 1936-37, 
p.2-3). Before that, education in Sri Lanka, dating back to around 247 BC in 
Buddhist schools (then known as Pirivena schools or universities), was 
conducted in Sinhala. This changed when English replaced Sinhala as the 
medium of instruction in the 19th century (Mendis: Colebrooke -Cameron 
papers, 1956, p.73-74). 
 
Language Policies and linguists Imperialism 
 
English is implemented as an official language or medium of education in 
various countries globally, either through constitutional or educational 
planning. Former colonies in Asia and Africa, which were under British and 
American rule, continued to recognize English in their constitutions even 
after gaining independence. Some African and Asian countries, such as 
South Africa and Malaysia, designate English as an official language in their 
constitutions (Kaplan & Baldauf, 1997). In countries such as India, language 
policies refer to English as a “National Language,” while Sri Lanka uses the 
term “link language”(Premaratna, 2004, p.140). Other nations, such as China 
and Japan, implement English through education policies. Brutt-Griffler 
(2002) emphasizes that even after colonial periods, English persists as a 
language in administrative, economic, and communication contexts rather 
than other international languages it has become, French, Spanish, Arabic, 
and Chinese. It becomes a language of literature and translation, particularly 
for works originally written in less-known non-international languages.  



 

 
 
In the era of independence, some countries in the 20th century chose to 
make their native language the official language but retained English through 
education policies as a medium of instruction. This situation, influenced by 
the legacy of British imperialism, has led to challenges in language shifts and 
the dominance of English in education policies (Kaplan & Baldauf, 1997; 
Brutt-Griffler, 2002; Thomas, 2007).  
 
After gaining independence, some countries adopted policies in education 
where scientific subjects were taught in English, while other subjects were 
taught in their native language. Despite the formation of new language 
policies, former colonies couldn't eliminate the influence of British 
imperialism. In the context of the new language policies, there was a desire 
among policymakers from these countries, who had received English 
education, to use English once again. 
 
“Language policies continued largely unchanged into the postcolonial age, 
as a result of which, it is speakers of the former colonial languages who are 
the dominant group in such states. Postcolonial education systems, 
particularly due to the influence of the World Bank in recent decades, have 
tended to give priority to the former colonial language and a marginal status 
to local  languages” (Phillipson 2009, p.57). 
 
By such policies, English became the language of the elite societies in those 
countries, and educational and administrative rights were restricted to their 
social circles. Furthermore, even if the native language was recognized as 
an official language in the constitution, the language of education was 
English, creating an environment where the general population did not have 
the freedom to receive education in their language. In some countries, 
although the native language was used in primary education after 
independence, English was mandated as the language of education in 
secondary and higher education. As a result, a situation arose where 
individuals who had received primary education could not attend university 
without switching to English as the medium of education. 
 
The spread of English in various forms worldwide has been studied by many 
scholars (Crystal, 1997; Kachru, 1987; Phillipson, 1992; Lambrie & Quell, 
1997; Phillipson & Skuttnabb-Kangas, 1996, 1997; Truchot, 1997; 
Widdowson, 1997). Phillipson, in particular, discusses the spread of English 
primarily through the concept of linguistic imperialism (Phillipson, 1992). 
 
The terms imposition, dominance, subordination, and hegemony are 
specialized vocabulary used in political discussions related to the spread of 
the English language. The background behind these terms suggests that 
language plays a role in expanding political power. 
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However, in the context of a second language environment, language 
spreads in a different manner (Brutt-Griffler, 2002, p. 11).  

Even after independence, the educational policies of these countries sought 
a language shift towards reviving English, thus perpetuating the situation of 
British imperial influence. Such educational policies put pressure on the 
general population to acquire an English education if they are to pursue a 
higher education. Furthermore, such an environment gives rise to a new elite 
culture, leading to a complete replacement of English as the medium of 
education. 
 
Global spread of English as a second language  
 
The term "English as a Second Language" emerged after World War II, 
without a serious distinction between English as a Second Language and 
English as a Foreign Language (EFL). Both were encompassed within 
English Language Teaching (ELT). The term ESL traditionally refers to 
students who speak a language other than English at home and come to 
school and study English. Some individuals or groups have chosen the term 
"Teaching English to Speakers of Other Languages" (TESOL) to better 
reflect the linguistic reality at its core, which involves teaching English to 
speakers of languages other than English. English is also discussed as a 
second language in English-dominant countries. In countries like Canada, 
language policy focuses on teaching English as a second language to 
French-speaking students. Immigrants and linguistic minorities in English-
speaking countries often learn English as a second language (Cummins J. 
2022). 
 
It touches upon the concept of language imperialism and how English, as a 
second language (ESL), is acquired through various methods in different 
language communities. The term ESL is discussed, highlighting its use for 
students speaking languages other than English at home. Primarily, 
countries that gained independence from British colonies and those under 
English dominance have ESL due to educational policies. Currently, 
methods for acquiring ESL or Second Language Acquisition are spreading 
worldwide, particularly in the field of Applied Linguistics. 
 
Second languages develop within their respective language communities 
and are primarily implemented through language policies or educational 
policies. The spread of a second language in each nation occurs under the 
reformation of educational policies, aiming to address social and economic 
issues, and other challenges specific to each country. 
 
 
 
 
 



 

 
Independent Colonies and English as a Second Language Policy 
 
Since the beginning of the 20th century, many countries have been 
contemplating their language policies after gaining independence. In South 
Asia and numerous African countries that achieved independence from the 
British rule, there was a widespread decision to choose a language, in 
addition to their national language, for communication with foreign countries, 
regions, and other ethnic groups within their borders. As a result, many 
countries opted for English as a Language of Wider Communication (Kaplan 
& Baldauf 1997 p14). 
 
For instance, in Asian countries such as Brunei, Hong Kong, India, Sri 
Lanka, Malaysia, Mauritius, Pakistan, the Philippines, Singapore, and others, 
English has become an official language due to language policies. Similarly, 
in African nations like Ghana, Kenya, Namibia, Nigeria, Somalia, South 
Africa, Tanzania, Uganda, and more, English has been established as one of 
the official languages through language policies. In the Caribbean region, 
countries like Puerto Rico, Saint Lucia, Trinidad, and Tobago have also 
adopted English as an official language. South Pacific, countries including 
Fiji, Tonga, Tuvalu, Vanuatu, and others have English as one of their official 
languages. In the West Pacific, nations like the Marshall Islands, and 
American Samoa. West, as well as countries in Central America like 
Cameroon, countries in the Southwestern Pacific like Papua New Guinea, 
and in the Atlantic like Ireland and Sierra Leone, English is an official 
language (Kaplan & Baldauf 1997). 
 
Therefore, in countries that gained independence from British and American 
colonization, English became an official language alongside their national 
language, serving as the language for administration and education. 
Conversely, English is used worldwide as a public language for 
administration and education. Furthermore, English is considered a second 
language for the citizens of these countries, who primarily speak their 
national language. In many of these countries, which are often multiethnic 
and multilingual, English also serves as a lingua franca among different 
ethnic groups within the nation. 

 
English as a Foreign Language 
 
A foreign language refers to a language that is not an official language due 
to the language policy of a particular country. It is a language that is not 
spoken as the mother tongue of any ethnic group in that country and is 
taught in schools as part of the education policy. In East Asia, countries such 
as China, Japan, and South Korea, as well as countries in Central Asia and 
Europe, including France and Germany, English is used as a foreign 
language in their school education policies. For instance, in Southeast Asian 
countries like Cambodia, Laos, Vietnam, and Indonesia, English is  
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designated as a foreign language according to education policies (Lie, 2007; 
p.3). 
 
 
English as an International Language 
 
In 1976, Smith (Smith 1976, p.38) presented a paper titled "English as an 
International Auxiliary Language" where he discussed the idea that English 
is an international language. In that paper, he defined an international 
language as "which is used by people of different nations to communicate 
with others." According to him, an international language refers to a 
language used by people with different native languages for communication. 
The role of an international language is not to replace existing mother 
tongues but to play a secondary or auxiliary role in facilitating international 
communication. 
 
Currently, when we talk about an international language, English takes the 
forefront. English is increasingly being learned as a first language, second 
language, or foreign language worldwide. In the rapidly changing global 
landscape, the role of English has become crucial socially, politically, and 
economically (Murata, Jenkins, 2009, p.3). Furthermore, English is 
spreading globally as a language used not only domestically but also 
internationally in various academic fields. 
 
Moreover, English is considered the primary language in international 
business (Neeley, 2012) and is also the language of international air traffic 
control (ICAO 2013). Since 2008, the International Civil Aviation 
Organization has been conducting annual tests to confirm the English 
proficiency of pilots to ensure their competency in communication (ICAO 
2013). 
 
English as a Medium of Instruction in a global context 
 
English serves as a language for spreading knowledge worldwide, primarily 
in the fields of science and technology. Historically, due to British colonial 
policies, students from colonized nations received higher education in 
English. Today, English is used as the medium of instruction in universities 
worldwide, including those in Asia and Africa. This is often a strategic policy 
to attract international students. The United Kingdom benefits economically 
by using English as the language of business and allocating funds from both 
international and domestic students (Tupas, 2022, p. 70; Crystal, 1998, p. 
101, 103).  
 
However, English is used as a medium of instruction worldwide, not only in 
fields of science, engineering, and medicine, but also in such field as 
literature. For instance, according to language policies in Southeast Asian 
countries, English plays a significant role as a medium of education. In 
countries like Singapore, Malaysia, the Philippines, and Brunei, where it was 



 

 
 
once a colonial language, English continues to serve as the medium of 
instruction even after gaining independence. 
 
On the other hand, countries like Cambodia (Khmer), Laos (Lao), Vietnam 
(Vietnamese), and Indonesia (Bahasa Indonesia) have their national 
languages as the initial medium of education. However, they have also 
chosen English as a medium of instruction, despite it being a foreign 

language in those countries. Notably, a similar education policy has been 

implemented in Indonesia, despite being a Dutch colony, English was 
chosen over Dutch as a foreign language, reflecting its status as an 
international language (Tupas, 2022, p. 69). The need for such policies 
arises from the globalization of various aspects such as the economy, 
politics, and culture, impacting non-native English-speaking countries. 
Particularly, in the context of a globalized economy, English is considered a 
tool (Spring, 2008; p. 352). 
 
Towards the end of the 20th century, many countries designated English as 
an official language or a foreign language. The purpose behind such policies 
was the necessity of using English, an international language, as the 
language of education. Consequently, some countries implemented bilingual 
education language policies, designating English as the medium of 
instruction for subjects like science, mathematics, and information 
technology. For example, in the Philippines and Brunei, English serves as 
the medium of instruction for science and mathematics (Tupas, 2022, p. 70). 
 
EMI in global market of higher education  
 
English Medium Instruction (EMI) has become popular worldwide, making 
English the lingua franca of higher education. English-medium universities 
have rapidly spread in Europe, Asia, Africa, and South America since the 
21st century. In countries like Malaysia and Singapore, partnerships with 
English-speaking universities from the UK, Australia, and the USA allow 
local and international students to graduate with English as the medium of 
instruction (Dearden, 2014; Kirkpatrick, 2014). On the other hand, English-
medium subjects are also gaining popularity in universities in Korea, Taiwan, 
Japan, and China (Hashimoto, 2018, p. 18). Against this backdrop, English 
continues to be not only an international language but also the lingua franca 
of higher education worldwide, with British universities continuing to expand 
globally. 
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3. Methodology 
 
This study focused on Japan and Sri Lanka, employing diverse research 
samples. All government universities in Japan and Sri Lanka were selected 
to collect data. The data collection was conducted thorough investigations 
utilizing university websites and student handbooks of both countries, 
Ministry of Education reports, existing research, and interviews with some 
university professors in both countries to verify certain facts. Further, my 
personal experiences of studying abroad in Japan and teaching at a 
university in Sri Lanka were also used in this research. To analyse data, 
mixed methods were used; systematically blending qualitative and 
quantitative methods. 
 
 EMI as an Education Medium in Japan and Sri Lanka 
 
Internationally, there has been an increasing trend of EMI from primary to 
higher education worldwide (Brown and Bradford, 2018). While Japan has 
traditionally used its native language, Japanese, as the medium of 
instruction in education, there has been a rapid shift towards English. On the 
other hand, in Sri Lanka, English served as the medium of instruction until 
1961 due to its colonial history with Britain. However, the language policy of 
1956 and 1958 (Official Language Act, No. 33 of 1956; and Tamil language 
special provisions Act, No28 of 1958), led to a transition from English to the 
country's native languages, Sinhala and Tamil. 
 
Currently, both countries are experiencing changes in this situation, with a 
rapid transition to English Medium Instruction (EMI). In both nations, English 
is now considered a non-native language. In this context, it is essential to 
explore why, in the 21st century, there has been a shift to English as the 
medium of instruction. Additionally, understanding the educational policies in 
both countries that contribute to this shift, and examining what these policies 
envision for the future, is crucial. 
 
English Medium Instruction policy in Japan and Sri Lanka today. 
 
In Japan, the Ministry of Education, Culture, Sports, Science and 
Technology (MEXT) implemented a policy to grasp English education to 
connect Japan with the rest of the world through the "Can-do" strategy in 
July 2001 (Honna & Takeshita, 2022, p.169-170). The goal of this policy was 
to create students who could receive education in English at the university 
level, starting from learning English in junior high school. 
 

 

 



 

 

Policies Regarding EMI in Japan  
 
Japan has periodically implemented and adjusted its EMI policy to enhance 
opportunities for international students to study in government universities 
and to facilitate Japanese students in pursuing education abroad. 
Furthermore, this initiative seeks to facilitate an environment conducive to 
learning for both Japanese and international students within Japanese 
universities, by employing EMI to prepare these institutions for the global 
market of the future.  
 
1995: Japan Education medium instruction policy change started: “Short-
term Student Exchange Promotion Program”, Special curricula in English or 
other languages (MEXT, 1995).In 1998: Recommendations on the “Vision for 
the University of the 21st Century and Future Reform Measures”, Attractive 
development programs for international students, programs conducted in 
foreign languages, etc. (University Council, 1998). 
 
2000: Recommendations on the Approach to “Higher Education required in 
the Global Era” – Conducting classes and exams in foreign languages for 
international and Japanese students (University Council, 2000). 
 
2003: Recommendations on “Developing a New Policy for International 
Students”, Conducting classes and exams in foreign languages, offering 
comprehensive education programs that do not require Japanese (Central 
Council for Education, 2003 December 16). 
 
2004, the policy of national universities in Japan led to several issues related 
to scholarships and accommodation when accepting international students. 
The use of Japanese as the medium of instruction was also a contributing 
factor. Most of the students studying in Japan were from Asia, with their 
number exceeding 90%. According to a 2004 survey, the number of 
international students was 117,302, surpassing the previous year by 7.1%. 
Among them, 97,342 were from China, Korea, and Taiwan (JASSO 2004). 
The Japanese government continues to switch the medium of instruction to 
EMI, aiming to provide opportunities for other foreign students to study in 
Japan. 
 
2007: “Asia Gateway Initiative”, Systematic education system in English 
(Council for the Asian Gateway Initiative, 2007 May 16).  
 
2008: Final Report on “Education Rebuilding by Society as a Whole”, 
Providing classes in English as a medium of instruction, with the goal of 
conducting 30% of classes in English (Education Rebuilding Council, 2008 
January 31). 
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A new policy was established, based on this plan, and universities also 
planned to internationalize. By the year 2020, twelve years after the 
implementation of this policy, the number of international students had 
reached 279,597. 
 
Table 1: Number of International Students by Nationality - 2020 
 

 
   (Sources: JASSO 2020) 
 
 
 

 
 
 
 

Country Number 
of 
Students 

Percentage Country Number 
of 
Students 

Percentage 

China  121,845 43.6％ France 1,231  0.4％ 

Vietnam 62,233   22.3％ Russia 754 0.3％ 

Nepal 24,002 8.6％ Cambodia 696  0.2％ 

South 
Korea 

15,785  5.6％ Germany 631  0.2％ 

Taiwan 7,088  2.5％ United 
Kingdom 

553 0.2％ 

Indonesia 6,199  2％ Brazil  550   0.2％ 

Sri Lanka 5,238  1.9％ Pakistan  540   0.2％ 

Myanmar 4,211  1.5％ Italy 476 ( 0.2％ 

Bangladesh 3,098 1.1％ Egypt 381  0.1％ 

Mongolia 3,075  1.1％ Spain 380 0.1％ 

Thailand 3,032  1.1％ Mexico 362   0.1％ 

Malaysia 2,670  1.0％ Canada 333   0.1％ 

Philippines 2,221  0.8％ Singapore 332 0.1％ 

United 
States 

1,752  0.6％ Sweden 288  0.1％ 

India 1,675  0.6％ Other 
Countries 

6,454   2.3％ 

Uzbekistan 1,512   0.5％ Total 279,597   100.0％ 



 

 
Most of Japan's international students come from countries that use Chinese 
characters (kanji literacy), and the situation continued with few students from 
other countries study in Japan. Furthermore, based on my experience of 
studying in Japan since 1994, it is evident that it was not possible to enter a 
Japanese university without proficiency in the Japanese language at that 
time. Particularly, the medium of instruction for entrance exams for graduate 
programs in art and social science subjects was Japanese. Therefore, in 
some aspects, the use of JMI was an advantage for students who came from 
kanji based countries. 
 
This report indicates that the proportion of international students familiar with 
Chinese-character-based languages decreasing, while the number of 
students from other Asian and Non-Asian countries is gradually increasing. 
Moreover, certain government universities admit postgraduate students who 
are allowed to compose their theses in English across various subject areas. 
 
Overseas Study Support for Japanese students 
 
The Overseas Study Support System planned by the Japanese government 
is aimed at Japanese students studying at universities located in various 
foreign countries. The system is provided by the Japan Student Services 
Organization to support the necessary expenses for academic activities with 
public funds, aiming to further expand the exchange of international 
students, enhance mutual understanding and friendship between Japan and 
various foreign countries, strive to cultivate outstanding individuals who can 
actively contribute international leadership positions, promote the overseas 
study of Japanese students, and contribute to the internationalization and 
enhancement of Japan's international competitiveness. These are the 
objectives of the system use to develop the English language skills as well 
as to gain knowledge from deferent fields that can be accessed through 
English medium instruction. At the same time EMI exchange programs 
continuous under the Short-term Student Exchange Program to study 
outside the Japan for one or two semesters and acquire credits while 
enrolled at a university in their home country, based on inter-university 
exchange programs. According to the MEXT (2010) report, 30 national 
universities offered an EMI short-term exchange program for undergraduate 
students in 2009. The JASSO (2023-2024) report highlights the trends 
observed among 10,999 Japanese students studying abroad in 2021. 
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Policies of EMI in Sri Lanka  
 
The EMI policy of Sri Lanka differs from that of Japan. It is rooted in the 
constitution and undergoes changes over time through amendments and 
revisions to the constitution. As mentioned before, due to its history as a 
former British colony, English served as the medium of instruction 
continuously in universities of Sri Lanka. After gaining independence from 
British colonial rule in 1948, a new constitution in 1956 established Sinhala 
as the language of administration, replacing English. According to this 
constitution, the languages previously in use could continue until the end of 
1960 (Official Language Act No. 33.1956). Under the guidelines of “Official 
Language act of 1956” and the “Tamil Language (Special Provisions) act of 
1958” the mediums of instruction at the Ceylon University shifted to Sinhala 
and Tamil. 
 
“When the Sinhala language is made a medium of instruction in the 
University of Ceylon, the Tamil language shall...”   
                              (Tamil Language (Special Provisions) Act. No.28 of 1958) 
 
Following this, new universities (University of Kelaniya (former Vidyalankara) 
and University of Sri Jayewardenepura (former Viddyodaya)) were 
established in 1959, with Sinhala as the medium of instruction in the Faculty 
of Arts. Additionally, a new university (University of Jaffna) was established 
in 1974, where Tamil could also be used as the medium of instruction. 
However, the medium of instruction in the medical faculty, which was in 
English, remained unchanged. 
 
In Sri Lanka, a significant shift in the medium of instruction at universities 
towards English began with the new constitutional changes in 1978. The 
constitution designated Sinhala and Tamil as the medium of instruction in 
education, and a provision was made for higher education to be in 
languages other than these two (Constitution of Sri Lanka 1978, Chapter 4). 
 
“A person shall be entitled to be educated through the medium of either of 
the National Languages: Provided that the provisions of this paragraph shall 
not apply to an institution of higher education where the medium of 
instruction is a language other than a National Language.” 
 
(Constitution of the democratic socialist republic of Sri Lanka, Revised 
Edition 2023) Under this policy, any government university or department of 
a faculty has the discretion to choose an alternative language as the medium 
of instruction. 
 
Furthermore, the 13th Amendment to the Constitution in 1987 named 
English as a "link language" (Thirteenth Amendment to the Constitution 
1987), marking a significant change in Sri Lanka's language policy.  
 
 



 

 
 
Unlike Japan, English became an official language by constitutional mandate 
in Sri Lanka, even though it is a non-native language. 
 
To implement these policies changes are necessary in education policy. The 
constitutional amendment in Sri Lanka allows for the freedom to choose 
languages other than Sinhala and Tamil as the medium of instruction in both 
educational and administrative fields. With English being legally recognized 
as an administrative language and the medium of instruction continuing in 
English in the medical faculties of universities, it can be said that the right to 
use it in other faculties has been granted as well. 

 

Implementation of EMI in National Universities in Japan and Sri Lanka  
 
The policies regarding EMI within Japan's Ministry of Education, Culture, 
Sports, Science, and Technology (MEXT) have been instituted in national 
universities primarily since the early 21st century. Over time, these policies 
have extended from science and engineering faculties to encompass arts 
faculties. 
 
Conversely, Sri Lankan government universities have been autonomously 
implementing EMI in the fields of medicine, science, engineering, commerce 
and technology within their institutions, faculties, and departments. There 
has been a gradual expansion of EMI adoption in the field of arts, according 
to the policies of their respective departments.  
 
EMI in Japanese National University Faculties  
 
In 2022, there were 86 national universities in Japan, all under the control of 
the central government. Until end of 20th century, these universities used 
Japanese as the medium of instruction (JMI). This survey reveals that 35 
national universities use English as the sole medium of instruction at least in 
one department, and 30 universities use both English and Japanese as the 
medium of instruction at least in one department. However, in liberal arts 
faculties, only 13 universities use EMI at least in one subject.  
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Table 2: Use of EMI in Faculties of National Universities in Japan 

 
 

      Faculties       EMI    
EMI/JMI 

Medicine       17        8 

Nursing        2        2 

Science       18       12 

Engineering       22       10 

Law        5        1 

Commerce and 
Management 

       4        3 

Dept of 
Economics 

       9        2 

Total       77       38 

   

(Sources: JASSO 2022) 
 

According to the data in this table, it is evident that engineering, science, and 
medicine faculties mostly utilize EMI and EMI/JMI compared to the nursing, 
law, commerce, management, and economics departments. 
 

Table 3: The situation of the art faculties government national 
universities mostly use JMI, but few departments use EMI. 

 
 
 
 
 
 
 
 
 
 
 
 

Use of EMI in Faculties of Arts of National Universities in Japan 
                                                        (Sources: JASSO 2022) 

 
 
 
 
 
 
 
 

 

Department        EMI   EMI/JMI 

Political Science        4       1 

Sociology        3       1 

Tourism Studies        1       1 

Linguistic and Cultural Studies        1       - 

International Relations        6       3 

Japanese and Asian Studies        2       - 

      Total       17       6 



 

 
 
This table indicates that despite the gradual implementation of EMI in 
Japanese government universities, following the policy of MEXT, only a 
limited number of departments within the faculties of arts have adopted it. In 
the case of art faculties in government national universities, the majority still 
predominantly utilize JMI. 
 
EMI in Sri Lankan National Universities 
 
In Sri Lanka, there are 16 national universities (Open university not 
included). Among the national universities, the faculties that use English as 
the sole medium of instruction are; Faculty of Medicine, Faculty of Dental 
Sciences, Faculty of Nursing, Faculty of Veterinary Medicine, Animal 
Science, Faculty of Applied Science, Faculty of Science, Faculty of 
Agriculture, Faculty of Allied Health Science, Faculty of Geomatics, Faculty 
of Engineering, Faculty of Management, Faculty of Technology, Faculty of 
Fisheries and Merin Sciences and Technology (University of Ruhuna). Thes 
faculties, utilized EMI in lectures, exams, reports, presentations, and all other 
academic aspects. The faculties such as Social Science and Humanities, 
initially used the native languages Sinhala and Tamil as the medium of 
instruction. From the beginning of the 21st century, a bilingual medium of 
instruction, incorporating both English and the native languages, is 
implemented in these faculties. Although lectures in arts faculties are 
typically conducted in national languages, some departments provide the 
opportunity for students to answer questions in English.  
 
Bilingual or Trilingual Medium of Instruction in Sri Lankan National 
Universities    
 
Sri Lanka is a multilingual country, and the choice of the medium of 
instruction in arts faculties varies among universities. Some universities 
exclusively use English and Sinhala, while others use English and Tamil. 
Furthermore, certain universities utilize all three languages - Sinhala, Tamil, 
and English - as mediums of instruction (Peradeniya University and Colombo 
University), such as the Faculty of Education, and Faculty of Law (Colombo 
University), Faculty of Art (Peradeniya University). Faculty with English and 
Sinhala as Mediums of Instruction are the Faculty of Social Science and the 
Faculty of Humanities (University of Kelaniya), the Faculty of Social 
Sciences and Language (University of Sabaragamuwa), and the Faculty of 
Arts (University of Sri Jayewardenepura, University of Ruhuna). At University 
of Jaffna, there are two languages, English and Tamil, which serve as the 
medium of instruction in the Faculty of Arts.  
 
The faculties and departments that exclusively use Tamil as the medium of 
instruction in the University of Jaffna are the Faculty of Hindu Studies, 
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the Unit of Siddha Medicine within the university's Ayurveda medical 
department, the Faculty of Performing and Visual Arts, and Eastern 
University's Faculty of Arts and Culture, which are exclusively conducted in 
the Tamil medium. In the Faculty of Arts, within departments such as the 
English Department, English Language Teaching Department, and the 
department focusing on Western classical culture, English serves as the 
medium of instruction. Additionally, in the Sinhala Language Department and  
 
Tamil Language Department, their respective languages serve as the 
medium of instruction. 
 
In other departments related to the Faculty of Art, the medium of instruction 
system involves both the national language and English. This practice is 
common and is determined by the policy of each respective department. 
Further, the trend of EMI is spreading to Sri Lanka, enabling individuals to 
pursue postgraduate degrees, including Ph.D.’s, with English-medium 
without having to travel to an English-speaking country. 
 
Goals of the EMI In Sri Lankan National Universities  
 
The University Grants Commission (UGC) of Sri Lanka has implemented a 
quality framework through the World Bank project, applicable to all higher 
education institutions. The objective is to cultivate graduates equipped for 
the demands of the 21st century. The framework emphasizes enabling 
learners to realize their full potential, fostering their ability to contribute 
significantly to the country's social and economic development (SLQF, 2015, 
p.6). Furthermore, government universities aim to produce responsible 
graduates who can meet both national and global expectations as well as 
the demands of the job market (website of government universities ex: 
Easten University website). 
 

5. Discussion 
 
Both Japan and Sri Lanka are actively endorsing an English as a Medium of 
Instruction (EMI) policy in higher education to cultivate graduates equipped 
with international language proficiency. Sri Lanka initially adopted EMI during 
the colonial era under British rule. Despite a shift to local national languages 
in the post-independence period, the country has revisited EMI as a strategic 
choice to empower graduates with English language skills, enabling them to 
compete in the global job market. 
 
Sri Lanka has reformed its language policy to promote English as an official 
language identified as the “Link Language”. This enabled the sector of higher 
education to select EMI as its medium of instruction. Accordingly, they 
gradually shifted their national language medium into EMI. The current data 
indicates that except for the art faculties in government universities in Sri 
Lanka, EMI is utilized in undergraduate and post-graduate programs across 
all other faculties.  
 



 

 
 
On the flip side, until the close of the 20th century, Japan employed JMI as 
the medium of instruction in its government universities. Adhering to this 
language policy, they recognized that a majority of students came from 
nations using Chinese characters.  
 
The objective was to make their universities accessible to students from 
diverse backgrounds and allow them to study in Japan.  
 
Additionally, Japan aimed to exchange knowledge by welcoming foreign 
students to study in Japan while also sending Japanese students abroad for 
education in EMI (English Medium of Instruction). However, the constraints 
of their language policy, where English was not a national or official 
language, hindered the transition from JMI to EMI. 
 
In the context of Japan's educational landscape, English was viewed as an 
international language according to the education policy. Consequently, the 
Ministry of Education had to repeatedly reform policies of medium of 
instruction, exploring various approaches to incorporate EMI in government 
universities. In the contemporary global scenario, English has evolved into a 
crucial medium for disseminating knowledge in a global context. Existing 
literature indicates that non-native English-speaking countries, particularly 
those highly developed, adopt EMI to share advancements in medicine, 
science, technology, commerce, and other fields on a global scale using the 
universal language. 
 
When the initial stages of English-medium instruction in both countries are 
compared, it becomes evident that Japan's shift was driven by the need for 
scholars in various fields and the desire to learn European knowledge in 
various disciplines during the Meiji era. In contrast, Sri Lanka's background 
was shaped by its status as a British colony, where English-medium 
instruction was implemented as part of colonial education policies. Language 
is essential for education, but it can also be a tool for dominance. In Sri 
Lanka, the initiation of English-medium instruction in the 19th century was a 
result of the colonial administration using English as the language for 
administration and education. On the other hand, in Japan, the government 
aimed to cultivate intellectuals, utilizing English as the medium of instruction. 
Despite the different motivations, both Japan and Sri Lanka, through 
English-medium instruction, contributed to global connections and the 
dissemination of new knowledge of intellectuals in the world. 
 

6. Conclusion 
 
The study reveals that English is predominantly used in science, medicine, 
and engineering departments in both countries, with potential expansion into 
the arts subjects. Differences in the use of English as an administrative 
language are noted between Japan and Sri Lanka, reflecting their distinct 
motivations and backgrounds.  
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The findings of the research reveal the intention of developing Non- native 
English-Speaking Countries is to produce graduates for the job market and 
the developed Non- native English-Speaking Countries is to share their 
knowledge locally and internationally. However, EMI is currently still in a 
marginal stage in the faculties of social sciences and humanities in both 
countries.   

 
The research concludes by recognizing the evolving role of English as a 
Global Medium of Higher Education Instruction (EGMHEI) and anticipates 
potential impacts on native language education, emphasizing the need for 
political solutions to address these complex issues regarding language 
policy. 
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A Comparative Study of the Correct Usage of 

Punctuation in Writing Tasks of Adult Learners of 

English as a Second Language 

 
R. Jayasinghe 

 
 
 
Abstract 
 
 
Written expressions are highly effective for communicating and transferring 
knowledge to others. The symbols we use to make the comprehension of 
these written expressions more precise are called punctuation marks. Even 
though the Sinhala-speaking adult students had been exposed to formal 
teaching in English as a Second Language (ESL) from Grade 03 to Grade 
13 in Sri Lankan schools, it is observed that the correct usage of punctuation 
marks of these adult Sinhala-speaking students of the “Diploma in English 
for Professional Purposes” (DEPP)-2019 course, conducted by University of 
Kelaniya was not satisfactory. According to the existing literature review, no 
researcher has addressed the acquisition order of punctuation marks using 
Sinhala-speaking ESL adult learners of Sri Lanka (age: 29-35 years) 
following a DEPP course at a state university. Therefore, the aim of the 
study was to compare the accurate use of eight punctuation marks of adult 
ESL learners during writing tasks and find out the order of acquisition of 
these punctuation marks. The main research question of this study is 
whether there are any significant differences among the students’ correct 
performances in 08 punctuation marks. A total number of 50 students were 
selected following the systematical sampling method from the DEPP-2019 
course, and were asked to fill in the correct punctuation marks in a given 
passage and 24 sentences. The data of the students' marks were analyzed 
using the SPSS-22 software, ANOVA HSD Tukey Test. The results showed 
several significant differences among the correct usage of 08 punctuation 
marks and a clear acquisition order of these 08 punctuation marks. This 
order can be used to facilitate teaching these punctuation marks to adult 
students in the ESL classroom and to make the necessary changes in the 
relevant curricula and syllabi.                        
 
 
Keywords: punctuation marks, comparative study, adult learners of ESL, 
      writing tasks  

 
 

 



 

 
 
1. Introduction 
 
“Punctuation is one of the most important aspects of written English. 
However, it is still taken the most lightly. This feature of punctuation gives 
meaning to the written words, much like pauses and changes in tones of the 
voice when speaking” (Gniting,2018, p 82). Accordingly, Gamroff (2000) and 
Shaughnessy (1977) claim that punctuation is often necessary to convey 
meaning. When poor punctuation exists in writing, it confuses readers. They 
also pointed out that the structure and coherence in every piece of writing 
are affected by punctuation marks. For example, in a prison, the phrase 
“Release him, not hang him.” orders a prison jailer to release a prisoner. If 
the comma is moved up to the end of the word ‘not’ (Release him not, hang 
him), then this prisoner would be hung by the prison jailer. This comma (,) 
punctuation mark in this declarative sentence can mean the difference 
between the life and death of a prisoner. Therefore, it can be seen that not 
only using the accurate punctuation mark is essential, but also the exact 
place we put the accurate punctuation mark is vital. Truss (2004) claimed 
that punctuation is formally designed to help readers understand a story 
without impediment. Here, Truss shows how punctuation marks are useful 
for us to make comprehensive and clear writing. Therefore, researching on 
how to facilitate teaching the correct punctuation marks for ESL learners is 
essential. 

 
1.1. Types of Punctuation Marks 

 
This study focused on a total of 08 punctuation marks, such as (1) full stop/ 
period (.), which ends a sentence. (2) Comma (,) connects items in a list, 
introduces a quotation (words directly spoken), connects two independent 
clauses with the help of a conjunction, and separates a word or phrase that 
is relevant but not essential information (3) Question mark (?) indicates a 
question (4) Semi-colon (;) is used if one or more items in a list already 
have a comma and connect independent clauses (5) Colon (:), introduces a 
quotation (words directly spoken)-less commonly, introduces a list of three or 
more items; and introduces an explanation (what follows "explains" or 
"answers" what precedes) (6) The exclamation mark (!) expresses emotion 
and gives a command. (7) Apostrophe (’), shows possession or contraction. 
(8) Quotation mark (“ ”), indicate a quotation (Punctuation chart, n.d.).  
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1.2. The Statement of the Research Problem 
 

It is observed that despite the previous exposure to formal teaching of ESL 
from Grade 03 to Grade 12 in schools, adult learners who follow the 
“Diploma in English for Professional Purposes” course conducted by the 
Department of English Language Teaching, University of Kelaniya, Sri Lanka 
in 2019, do not show a satisfactory performance in the correct use of 
punction marks in their writing tasks. Furthermore, as shown in the 1.1 
passage, the usage of some punctuation marks is complex as the same 
function can be fulfilled by different punctuation marks (e.g. comma and 
semi-colon). At the same time, some punctuation marks show different 
functions (e.g. colon and apostrophe). Therefore, finding the acquisition 
order of the punctuation marks of these adult learners and identifying the 
reasons for differences in the acquisition of these different punctuation 
marks is imperative to enhance the teaching methods of punctuation in ESL. 
On the other hand, according to the literature, no research study has 
addressed the acquisition order of punctuation marks among Sinhala-
speaking ESL adult students (age: 29-35 years) of a week-end Diploma 
course conducted by a state university in Sri Lanka. Furthermore, using the 
findings of this research, necessary guidance can be given to the relevant 
curriculum reviewers and syllabus designers who are working on enhancing 
the process of teaching punctuation marks fruitfully to adult learners. 

 
1.3. The Purpose/ Aim of the Study 

 
Therefore, the purpose of the study is to compare the accurate use of 08 
punctuation marks among a selected group of adult ESL learners in writing 
tasks in the DEPP-2019 course conducted by the University of Kelaniya, find 
the acquisition order of the punctuation marks of adult learners and thereby, 
find suitable methods to facilitate teaching punctuation to adult learners of 
ESL. 

 
1.4. Justification of the Research Problem 

 
According to the literature review, some studies on correct punctuation 
usage have been conducted using Sri Lankan ESL learners. Halik and 
Jayasundara (2021), first used a role-play on punctuation marks as a tool 
with a number of twenty G.C. E. O/L (Grade 11) students in Sri Lanka, have 
found that these students could identify the particular punctuation as follows: 
full stop 65%, capitalization 70%, question mark 70% comma  50%, 
exclamation mark 20%, Apostrophe 15%, quotation marks 15% and ellipsis 
00%. Secondly, Halik and Jayasundara administered a test paper to the 
same students. 

 
 
 
 



 

 
They found that the use of the comma in the appropriate place was a 
considerable challenge for most of the participants, as no participant had 
appropriately used a comma in all the 05 sentences given. Moreover, 
Abeynayake (2017), using the written documents of fifty Bilingual Education 
(BE), English and Sinhala teachers in Government schools in North Central 
Province, Sri Lanka, followed by classroom observations and interviews, has 
shown that 65% of BE teachers have made errors and mistakes in using 
punctuation marks. As previously mentioned, according to the literature, no 
comparative study has been done on the correct usage of punctuation marks 
in writing skills by adult Sinhala-speaking ESL learners (age 29-35 years)  of 
a weekend diploma course and finding the acquisition order of the correct 
usage of punctuation marks, conducted by a state university in Sri Lanka. 
Therefore, this study fills that relevant research gap. 

 
1.5. Research Objectives 

 
1. To find out whether there are any significant differences among the 
students’ correct performances in the eight punctuation marks 
2. To examine which accurate punctuation mark showed the highest 
performance 
3. To observe which accurate punctuation mark showed the least 
performance 
4. To find out the acquisition order of accurate punctuation marks of adult 
learners (age: 29-35 years) 

 
1.6. Research Questions 

 
1. Are there any significant differences among the students’ correct 
performances in the eight punctuation marks? 
2. Which accurate punctuation mark showed the highest performance? 
3. Which accurate punctuation mark showed the least performance? 
4. What is the acquisition order of punctuation marks of adult learners (age: 
29-35 years)? 

 
 
1.7. Hypotheses 

 

1. Significant differences exist among the adult learners’ performances in 
the 08 punctuation marks. 

2. There is a clear order for adult learners (29-35 years) in acquiring 
punctuation marks. 
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2.0. Literature Review 
 
2.1. Introduction 
 
When writing tasks in ESL are concerned, the correct usage of punctuation 
marks is prominent. The role of punctuation marks is to make the written 
tasks comprehensive and clear. Therefore, the correct usage of punctuation 
marks is significant in writing tasks. However, selecting the accurate 
punctuation marks at the correct place is challenging. The reason is that the 
usage of some punctuation marks is complex since the same function can 
be fulfilled by different punctuation marks (e.g. comma and semi-colon), as 
we discussed above. In this section, definitions and previous results of 
research studies conducted in other foreign countries and Sri Lanka will be 
discussed in the order. 
 

2.2. Definitions of Punctuation Marks 

Sulukcu and Kirboga (2020) have stated, “Today, punctuation marks and 
their use vary between countries and new punctuation marks are introduced, 
and new functions are added to the existing ones” (p. 686). Moreover, Peters 
(2002) states that punctuation marks have a very important role in giving the 
intended meaning to the language. Furthermore, this study shows that using 
the wrong placement of such punctuation marks can change the meaning of 
the sentence completely and sometimes even convert the sentence to 
complete nonsense. “Punctuation marks are pauses or gestures used to 
clarify the meaning of our words. They are signals to the reader that indicate 
pause, place emphasis, alter the function or show the relationship between 
the elements of the text”. (Jane, 2008, p. 122). In addition, Reman (2005) 
says that all writing requires complete mastery of punctuation because it is 
the punctuation which removes ambiguities and makes prose clear and 
easily comprehensible. 
 

2.3. Theories on punctuation marks 
 

A colon mark is placed outside quotation marks and parentheses. E.g.(i) 
There is only one thing wrong with “Harold’s Indiscretion”: it is not funny. To 
separate titles and subtitles (as of books). E.g.(ii) The Tragic Dynasty: A 
History of the Romanovs (Романишин, 2015). A semi-colon mark is placed 
between two independent clauses whenever these clauses are not joined by 
one of the coordinating conjunctions: and, but, or, nor, for and yet. E.g.(iii) I 
must go home now; my mother needs me. (iv) She came early; however, 
she had gone home. (V) No one knows the fate of the ship; it never returned. 
To separate independent clauses joined by a conjunction when either clause 
or both contains comma punctuation. E.g. (vi) Jane, who is my sister, plays 
with dolls; but John, my youngest brother, prefers a gun, a knife, a ball, or a 
kite. 
(Романишин, 2015). 

 



 

 
2.4. Previous Research Studies  

 
Ginting (2018) has shown a total number of 53 students’ ability to use 
punctuation marks in writing a descriptive paragraph. This research showed 
that only 2% of students were categorized as “excellent “ who got 80 marks, 
10% were categorised as “good”, 32% were categorised as” fair”, 24.5% 
were categorised as “Low”, and last, 22.5% were categorised into failed. 
These findings claim that almost 50% of students have got low or failed 
marks.   
 
Furthermore, Laily (2008) used 100 students in the second semester of the 
Department of English of the University of Muhammadiyah, Surakarta, and 
the students were required to rewrite an essay which has previously had 11 
inaccurate prepositions by replacing the accurate prepositions. The results 
showed that the period has 16% inaccuracy, Comma 15%, Question mark 
4%, Slash 6%, Strip 3%, Brackets 9%, Quotation Mark 3%, Apostrophe 1%, 
Exclamation 17%, Semicolon 13%, Colon 13%. Based on these findings, 
Laily (2008) has shown that the highest errors were with the period, comma 
and exclamation. Meanwhile, the lowest number of errors made by students 
is the use of “apostrophe”.  
 
In addition, Abeynayake (2017) tried to examine whether the English 
Language (L2) proficiency of (BE) teachers of North Central Province, Sri 
Lanka, helps to facilitate the (BE) students in their subject matter. 
 
Distributing web pages and questionnaires to  50  selected Bilingual 
Education (BE) students in government schools in North Central Province, 
Sri Lanka, and following classroom observations and interviews, 
Abeynayake (2017) has shown that 65% of BE teachers have made errors 
and mistakes in using punctuation marks.  
 
Halik and Jayasundara (2021), using a role-play on punctuation marks as a 
tool with a number of twenty G.C. E. O/L (Grade 11) students in Sri Lanka, 
have found that these students could identify the places where the particular 
punctuation marks as follows: full stop 65%, capitalization 70%, question 
mark 70%, comma   50%, exclamation mark 20%, apostrophe 15%, 
quotation mark 15% and ellipsis 00%. Secondly, by giving a test to the same 
students, Halik & Jayasundara found that no participant had appropriately 
used ‘comma’ in all the 05 sentences given to the students. The finding 
shows that most of the participants do not have previous knowledge about 
punctuation markers except full stop, capitalization, and question marks. 
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2.5. Research gap  

 
By reviewing the existing works of literature,  it was found that there is a 
research gap to be filled; no study has been done on a comparative study of 
the correct usage of punctuation in writing tasks of adult Sinhala-speaking 
ESL Learners, studying a “Diploma course in English” conducted by a state 
university in Sri Lanka. Therefore, as an attempt to fill the research gap, this 
research was conducted. 

 

3.0. Methodology of the study 
 

3.1. Data Collection, Tools and the Sample   
 

The quantitative method was used in this study for data collection and data 
analysis. The researcher focused on 08 punctuation marks as follows. 1. Full 
stop (.), 2. Comma (,), 3. Question mark (?), 4. Semi-colon (;), 5. Colon (:), 6. 
the exclamation mark (!), 7. Apostrophe (’) & 8. Quotation mark (“ ”). Sixteen 
sentences were selected using 02 passages (02 sentences for each 
punctuation mark), and 24 separate sentences (03 sentences for each 
punctuation mark) were selected. 
 
Total marks were given out of 05. Only these testing punctuation marks were 
deleted before the test, and the remaining spaces which were previously 
occupied by the correct punctuation marks were also deleted. The other 
irrelevant punctuation marks were not deleted. Fifty students were selected 
from the DEPP 2019 course using the systematic sampling method. The 
students were asked to rewrite the given 02 passages and 24 sentences, 
including the correct punctuation marks in the correct places. The collected 
data was analysed using Statistical Package for Social Sciences (SPSS).  
 

3.2. The administration of the Test and Limitations 

The students were asked to rewrite the given 02 passages and 24 separate 
sentences, including the accurate punctuation marks in the correct places. 
The capitalization was not considered, as it is not considered as a 
punctuation mark. The answer scripts were marked, and for each correct use 
of punctuation mark was given 01 mark. This study focused only on adult 
students (age 29-35 years) who followed the “Diploma in English for 
Professional Purposes Course” conducted in 2019 by the Department of 
English Language Teaching, University of Kelaniya, Sri Lanka. Only a total 
number of 08 punctuation marks were focused.  

 
 
 
 
 
 



 

 
4.0. Data Analysis and Results 
 
One Sample Statistics was computed by using SPSS to test the median 
values of the correct performance of these 08 punctuation marks. An 
ANOVA Test was computed using the HSD TUKEY Test in SPSS to 
compare the significant differences among median values of the correct 
performance of the 08 punctuation marks. 

 
Table 01:   

One- Sample Statistics 

 

 

 

 

 

 

 

According to Table 01, the highest mean value is shown almost equally by 
the full stop and the question mark, where the semi-colon and colon marks 
show the least mean values. The next step is to compute an ANOVA HSD 
Tukey Test in SPSS to observe the significant differences among the 
punctuation marks. 
 
In the ANOVA HSD TUKEY Test, the significant differences among the 
groups are measured by the ‘p’ value. If p < 0.05, it shows the lowest 
significance. If p < 0.01, it shows a higher significance. If p < 0.001, it shows 
the highest significance. 
Significant differences in the correct usage of punction marks were found as 
follows: 
 
Significant differences (p = 0.00) exist between the correct use of full-stop 
and comma, full-stop and colon, full stop and semicolon, full-stop and 
exclamation mark; full-stop and apostrophe and full-stop and quotation 
mark. Therefore, there is no significant difference between full-stop and 
question mark.  The Quotation mark shows significant differences from all 
the other punctuation marks.  
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One-Sample Statistics  
N Mean Std. 

Deviation 
Std. 
Error 
Mean 

Full stop 50 4.26 .723 .102 

Comm 50 3.12 .594 .084 

Semc 50 1.04 .781 .111 

Colon 50 1.80 .670 .095 

Ques 50 4.44 .577 .082 

Excl 50 2.96 .699 .099 

Apos 50 3.28 .757 .107 

Quoa 50 3.74 .600 .085 



  
  

106               udkjYdia;% mSG Ydia;%Sh ix.%yh" 32 l,dmh" 2024  
 
There are significant differences between the correct usage of comma and 
full stop, comma and semi-colon, comma and colon, comma and 
question mark. There is no significant difference between commas and 
exclamation, as well as between commas and apostrophes. Significant 
differences exist between the colon and all other punctuation marks. 
Moreover, significant differences exist between the semicolon mark and all 
the remaining punctuation marks. A comparison of the findings of the above 
given significant differences with reversion to Table-01 mean values of the 
correct performance of the punctuation marks at the given test is given 
below. 
 
Retrieving Table 01 above One-Sample Statistics to confirm the 
acquisition order of punctuation marks. 
Table: 01 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

One-Sample Statistics 
 

N Mean Std. 
Deviation 

Std. 
Error 
Mean 

Full stop 50 4.26 
.723 .102 

Comma 50 3.12 
.594 .084 

Semicolon 50 1.04 
.781 .111 

Colon 50 1.80 
.670 .095 

Question 50 4.44 
.577 .082 

Exclamation 50 2.96 
.699 .099 

Apostrophe 50 3.28 
.757 .107 

Quotation  50 3.74 
.600 .085 



 

 
According Table 01, retrieved above,  the full stop and the question mark 
has almost the same mean values (4.26 and 4.44) and they are the highest 
two Mean values in this table. At the same time, according to the significant 
differences shown in the ANOVA HSD TUKEY  test, There is no positive 
significant difference between the mean value of full stop and the mean 
value of the question mark. Therefore, it confirms that, in the acquisition 
order of correct use of punctuation marks, the full stop and question mark 
lie at the top of the order together. According to Table 01, the quotation 
mark has the second-highest mean value. At the same time, according to 
ANOVA test findings, the quotation mark has significant differences from all 
the other punctuation marks. Therefore, it is confirmed that the quotation 
mark should lie next, alone in the 02nd line in the acquisition order. Next, 
according to Table 01, the next highest mean values are for apostrophe, 
comma and exclamation mark. At the same time, there are no significant 
differences among the apostrophe, comma and exclamation mark. 
Therefore, it confirms that the apostrophe, comma and exclamation mark 
should lie together in the 3rd line. According to Table 01, the colon mark 
shows the next highest mark. At the same time, there are significant 
differences between the colon mark and all the other punctuation marks 
tested in this study. Therefore, we can confirm that colon mark lies alone on 
the 4th line. In the end, the semi-colon shows the least performance, and it 
shows significant differences from all the other punctuation marks. 
Therefore, we can confirm that the last remaining punctuation mark in this 
study, the semi- colon lies alone on the last line (5th line) of the acquisition 
order of the punctuation marks. 
 
Therefore, according to the findings of this study, the acquisition order of the 
tested 08 punctuation marks is as follows: 
 
1.  Full-stop, Question Mark  
2. Quotation Mark 
3. Apostrophe, Comma, Exclamation Mark 
4. Colon 
5. Semi-Colon 
 
Hypothesis Testing  
 

1. H1: Significant differences exist among the adult learners’ 
performances in the eight punctuation marks. 

The results of this study clearly show that some punctuation marks have 
significant differences between some punctuation marks, but some 
punctuation marks do not have significant differences with some punctuation 
marks. Therefore, the H1 hypothesis is partially proved. 
 

2. H2: There is a clear order for adult learners (age: 29-35 years) to 
acquire punctuation marks.  

According to the findings of this study, there is a clear order in the acquisition 
of punctuation marks. Therefore, the H2 Hypothesis is proved. 
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5. Discussion 
 
The discussion in the 4.0 (Data analysis and Results) section on significant 
differences among the correct performance of the punctuation marks clearly 
shows that there are significant differences among/between some 
punctuation marks, but there are no significant differences among/between 
some punctuation marks. Moreover, this research has found an acquisition 
order, as shown above. This clarification answers question no 01 and 
question no 04. In addition, this order of acquisition of punctuation marks 
of adult ESL learners (age: 29 -35 years) above clearly shows that the 
highest performance is shown by the full-stop and question mark, almost 
equally. The lowest performance is shown by the semi-colon mark. This 
clarification answers research question No.02 and research question No. 
03 of this study. 

 
6.0. Conclusion 
 
The order of the Acquisition of punctuation marks of adult learners, as shown 
in Section 05 (Findings), is as follows. 
 

1. Full-stop, Question Mark  
2. Quotation Mark 
3. Apostrophe, Comma, Exclamation Mark 
4. Colon 
5. Semi-Colon 

 
 
This order of acquisition is vitally important to make fruitful teaching on 
correct punctuation marks for adult learners (age 29-35 years). The teachers 
of ESL would be aware of the learning order of correct punctuation marks, 
and thereby, they can teach and administer tests for adult students starting 
from the top of the order (full stop and the question mark) simultaneously 
and, next, the quotation mark. The apostrophe, comma and exclamation 
mark can be taught simultaneously, and go down following the order given 
above, and end up with the semicolon. The adult students will experience 
learning and using the easiest punctuation marks, the most difficult 
punctuation marks, and the other punctuation marks in between them quite 
comprehensively. This way, the teachers can also facilitate teaching 
punctuation marks for ESL adult students. This study suggests that relevant 
university academics, school teachers, and education policymakers who are 
involved in teaching adult students to update the teaching curricula, syllabi, 
and lesson plans on punctuation marks in the English language, following 
the acquisition order of punctuation marks found in this study. 
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