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Abstract

The rapid advancement of technology has

SPSS, and the
friendly and fam¥fiia i # texts significantly enhanced student engagement and fostered a
positive attitude to 2 eir use for various purposes in language learning. These findings
highlight the impo ce and effectiveness of diverse multimodal texts in English classrooms,
particularly in virtual settings, to boost student motivation, interest, and engagement.
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Introduction

The dynamic nature of technology has significantly impacted human lives, particularly in the 21st
century, where almost everything is technology-based. Education is also evolving by integrating
technology into teaching and learning processes. During the COVID-19 pandemic, students were
extensively exposed to mobile devices and the internet, allowing them to easily access vast
knowledge (Ganapathy & Seetharam, 2016). The 21st century's rapid technological and
communication advancements, part of the Fourth Industrial Revolution (Industry 4.0), have
transformed education. Today's learners, known as "Millennials" or "digital natives," frequently
use multimedia and social media, contrasting with many teachers, or "Digital Immigrants," who
struggle with new ICT (Prensky, 2001). This shift requires teaching methods to evolve from
traditional print-based approaches to digital communication (Kress, 2003

any

are creatd@through various

Multimodal perspectives on literacy emphasize that meanig

coMimunication throug}
s technology, visuals, gestysS; "z

The New London coined "multiliteracies” in 1996 to address diverse communication
channels and increase learners' linguistic and cultural diversity (Cope & Kalantzis, 2015). They
advocated for literacy education to move beyond rigid, formal, monolingual approaches,
recognizing dynamic resources shaped by users for cultural purposes (New London Group,
1996). Walsh (2010) describes multimodal literacy as making meaning through multimedia and
digital texts, encompassing oral and gestural modes and creating texts using various modes like
images, words, sounds, and movements. Cope and Kalantzis (2000) propose that knowledge and
meaning are influenced by historical and social contexts, akin to 'designed' artefacts, consisting
of the Designed, Designing, and Redesigned components. They stress the need for functional
'grammars’ to explain patterns of meaning, especially with new technologies intertwining these
modes further.
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A text is considered multimodal when it integrates two or more semiotic systems: Linguistic:
Vocabulary, structure, and grammar of oral and written language; Visual: Color, vectors, and
viewpoint in still and moving images; Audio: Volume, pitch, and rhythm of music and sound
effects; Gestural: Movement, facial expressions, and body language and Spatial: Proximity,
direction, position, and layout organization of objects in space. Multimodal texts can be print,
physical, or digital. Hence, in the present study, the researcher used eight different multimodal
texts as described in the methodology section. Research on multimodal pedagogy often utilizes
the multiliteracies framework (Cope & Kalantzis, 2000; New London Group, 1996). Manan (2012)
argues for a shift in literacy pedagogy to incorporate ICT into lessons, aligning with students’
exposure to multimodal approaches (Kaur & Ganapathy, 2013). Suhaimi (2004) found that
teachers supported the multiliteracies approach for its effectiveness and suitability for various
learner styles in Malaysian schools. Ganapathy's (2014) study in a local Chinese school showed
positive student engagement and productive learning outcomes in English_as a Second Language

interest in Engfi

Lanka, few studies have addressed multimg# i i i discourse
analysis. AP 2

Statement of the

language teaching & s. However, as shown in the information above, a gap exists in exploring
the effectiveness of varied multimodal texts in enhancing student engagement in virtual
classrooms in Sri Lanka. Therefore, this research study aimed to assess the effectiveness of
incorporating varied multimodal text types for different lesson purposes to enhance learner
engagement in virtual classrooms, applicable to schools, universities, and other higher education
institutes in Sri Lanka. Hence, the study intends to answer the following two questions: In the
context of English Language teaching in an Intermediate Educational Setting, how the use of
multimodal text can enhance learners’ engagement in the lessons and what are the learners’
perceptions about the use of varied types of multimodal texts in the virtual ESL classroom?
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Methodology

Ethics Clearance

The researcher obtained consent from the school principal and students by sharing the e-consent
via email prior to conducting the study.

Study design

The study follows a mixed methods research design by collecting quantitative and qualitative
data.

Study setting

Over a one-month period, an English language class was co ed for 2 hours week via Zoom

for the students of grade 10 at H/ Thalawa Navodya

both learners and the lesson objectiyes
four language skills, grammar, ge@#¥cabulary. Google

online teaching mage Pefore the COVID-19 pandemic.

Data Collection

The quantitative data were gathered through a survey distributed through Google Forms, which
included four sections: background information, nature of the online interaction, types of learning
materials used, and awareness of technology-based learning materials. To collect qualitative data,
semi-structured focus group discussions with selected 10 learners were done for 25-35 minutes
through Zoom. Questions posed in the focus group interviews were open-ended and semi-
structured to allow participants to express their thoughts freely and openly. Further, five open-
ended questions were included in the survey and distributed to collect qualitative data. Moreover,
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the observations and reviewing of students' work were used as data collection methods to affirm
the findings further.

Data Analysis
The gathered quantitative data from questionnaires were analyzed using SPSS (Statistical
Package for the Social Sciences). As the learners responded in their mother tongue before the

qualitative data analysis, those responses were translated into English without changing their
meaning. Later the qualitative data were analyzed using thematic analysis.

Results

Findings from questionnaires

class. The questionnaire aimed to explore studend
shown in Figure 1, most students reportegg@ending 10-15 ho

207

157
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1
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Figure 1 The amount of time spent with mobile phones by students
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Figure 3: Students’ awareness of technology-based material

The students’ preferences for learning styles vary. It was found that 30 students like to learn
through visuals, 22 for linguistic methods, 18 for audio methods, 12 for gestural methods and
only 4 for spatial methods.
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Students’ engagement and perception about the usage of multimodal text types
during an online class.

The second part of the questionnaire collected information on students' engagement and
perceptions of multimodal text types in online classes. When asked about their satisfaction with
textbook-based teaching, 33 students expressed dissatisfaction, while only 2 were satisfied.
Students were also asked about their views on the multimodal text types used in lessons.
PowerPoint and videos were used for lesson delivery, with 18 students preferring PowerPoint
and 17 preferring videos. Padlet and chat options were utilized for writing tasks, with most
students favouring chat options and only 3 preferring Padlet. For assessments, Slido was
preferred by 18 students, while 17 liked Google Forms. Additionally, 21 students liked Google
Classroom, with some commenting on its convenience for accessing uploaded lessons at any time.
However, 14 students, particularly those with limited ICT knowledge, fougd it difficult to access.
According to Singh et al. (2020), Google Classroom helps teachers online classroom
space to teach and manage documents for student assign . uring this study
benefited both the researcher and the students.
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Figure 4: Favourite multimodal text used
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Table 1: How multimodal texts help in learner engagement

Valid Cumulative
Frequency Percent

Percent Percent

hel.ps. r_ne to engage/be active in the 34 179 179 179
activities

is easily accessible 23 12.1 12.1 30.0
is user friendly 25 13.2 13.2 43.2
has no confusion when using 12 6.3 6.3 49.5
motivates me 17 8.9 8.9 58.4
is a new experience 27 14.2 14.2 72.6
simplifies the complex lesson 6 3.2 3.2 75.8
helps to improve language skills 16 8.4 8.4 84.2
makes the class interesting 30 15.8 15.8 100.0
Total 190 100.0 100.0

Valid .
Frequenc Percentage Percentage Cumulative
1 y (%) g Percentage (%)
(%)
Valid yes 35 18.4 100.0 100.0
Missing System 155 81.6
Total 190 100.0

Any implementation has to encounter challenges. Thus, a question was posted to identify the
challenges the learners have encountered while they interact with those materials. As shown in
Table 3, all the students had network issues. 21 students have responded that being those
materials a new experience was a challenge for them. An equal number of students have
responded to the lack of technological facilities and taking time to be familiar with those materials
as other challenges. 12 students have considered the difficulties in access and lack of ICT
knowledge as some other challenges.
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All the students have responded that teaching and learning with varied materials are their most
favoured methods rather than only textbook-based learning, and all of them have recommended
the use of multimodal text types in the language classroom.

Table 3: Challenges of using multimodal texts

Frequenc Percent Valid Cumulative
1 y Percent Percent

network issues 35 18.4 34.3 34.3
lack of technological facilities 15 79 14.7 49.0
access issues to login to sites 12 6.3 11.8 60.8
totally new experience 21 11.1 20.6 81.4
lack of ICT knowledge 12 6.3 11.8 60.8
took .much time to familiarize with 15 79 14.7 490
materials
Total 102 53.7 100.0
System Missing 88 46.3
Total 190 100.0

Findings from observatio ) n ew Qut's
works & ;

W fta were analyzed u t
jgd@ltres, student will €ess
reco ' ' i th

ghgagement, and

ort level, learner

es can be elaborated as {g

0 me and accessing Padlet and Google Classroom was dlfﬁcultfor me as |
don’t have a good quality phone”.

Interviewee 6: “our class teacher only use the textbook, pass papers and whiteboard in the online
class. But new teacher used many new materials which we have never heard”.

Interviewee 10: “I and my brother use the same phone to join the classes because of that sometimes
I missed the activities”
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Through these responses, it is found that the learners have less exposure to this kind of
multimodal text, and they are encountering difficulties in terms of technical facilities.

The student's willingness and comfort level

In the quantitative data analysis also, it is found that the learners are willing to learn through the
varied multiple text types. This is further affirmed by the qualitative data analysis. Most of the
interviewees responded that they are willing to learn through these multimodal text types.

Interviewee 3: “I really enjoyed and like those materials”

Interviewee 5: “I hope our teacher too will use these materials in the class”

Recommenda¥®

The interviewees have given some recommendations to follow when using these materials in the
classroom.

Interviewee 9: “If the teacher can give us a detailed introduction while the teacher doing how to set
up everything before the class it would be good for us to reduce the access issues”

Interviewee 8: “Teacher could give us more time to respond to the games that we have done”
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Elaborating on the comment by interviewee 8, this is because the learners were given only 15
seconds to respond while playing Slido and Google form-based activities. As observed, some of
the students found it difficult to receive the question on time due to network issues, and because
of that, they got less time to go through the questions and respond

Discussion

Summary of the findings

As the overall findings, it is found that though the learners spend considerable time being online
daily to attend school and tuition online classes, their usage for searching for educational
information is limited. Moreover, they were not aware of the technology-based learning
materials, and their exposure to varied teaching and learning materials imited. Furthermore,

~4

@tcd to learn with the use of MMA resources and

However, the use of Padlet in the writing task had the least learner engagement in contrast to the
use of the chat option which is more familiar to the learners. The finding related to the use of
Padlet is in contrast with Defilippi et al (2020) research study. In that study, they found that the
use of Padlet in writing tasks can improve the learners' collaborative engagement in writing. On
the other hand, the use of chat options through Zoom and WhatsApp had good learner
engagement in their writing tasks. This finding follows the findings of Fattah's (2015) study in
which he stated that the use of WhatsApp technology and chat options can enhance students’
active participation in ESL lessons, providing learners with an opportunity “for practising the
language for free, more personal and comprehensive relationship between students and teachers,
a chance for students not to be more sociable only but to learn better, and an opportunity for
students to relate their opinions to those of others” (p 126). Hence, this study claims that the use
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of learner-friendly and familiar learning materials would facilitate higher learner engagement in
the tasks.

Answering research question 2

The second research question of this study is “What are the learners’ perceptions about the use
of varied types of multimodal texts in the virtual ESL classroom?” Thus, students’ perceptions of
their learning experiences using the varied multimodal text types in their online ESL classroom
were examined both quantitatively and qualitatively through questionnaires and semi-structured
focus group interview sessions.

This study claims that the learners have a positive attitude towards the use of various multimodal

.

y gh those types o
s a@pod experience they h

friendly materials W¥at are easily accessible to learners. Teachers must possess adequate
knowledge to effectively utilize these materials, making lessons more engaging. Additionally, time
management is crucial when integrating multimodal approaches into the classroom. Teachers
could experiment with different multimodal text types to gauge their effectiveness in enhancing
specific language skills.

Limitations of the Study

The present study faces several limitations. Firstly, the data collection period was restricted to
one month, with limited time allocated for the English language class. Extending the data
collection period could yield more generalizable findings. Additionally, the study was conducted
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only in one class from grade 10 at a government school with limited facilities, involving only 35
students. Consequently, the findings cannot be generalized to the grade 10 ESL learners in Sri
Lanka.

Recommendations for Future Research Studies

The study suggests that future research should explore the effectiveness of incorporating diverse
multimodal texts, particularly in virtual ESL classes, moving beyond traditional text-based
teaching methods. It also recommends investigating how different types of multimodal texts
impact the development of language skills. Additionally, increasing the sample size in future
studies is advised to ensure more generalizable findings.

Conclusion

Based on the research and its findings, it can be concludedg
ia@¥Purposes effectively e

gaeMl” learning both insid
verse multimodal

and engagement in thele

fe future research in
Rlcld. Despite its limit&tion$; @@ areness among teachers

regatling the valu@iid : i@a] text types in their English

arning process.

Research Confererigh 2021) at the Faculty of Graduate Studies, University of Kelaniya, Sri
Lanka. The author expresses gratitude for the valuable feedback the session chairs and
participants provided during this conference.

Conflicts of Interest

The author confirms that she has no conflict of interest.

References

Campbell, J. (1999). Student discipline and classroom management. Thomas Publisher.

13|Page



Journal of Multidisciplinary and Translational Research (JMTR), Volume 9, Issue I1 H.K.P. Dineshika

Cope, B. & Kalantzis, M. (2015). A pedagogy of multiliteracies: Learning by design. United
Kingdom: Palgrave Macmillan.

Cope, B., & Kalantzis, M. (2000). Introduction multiliteracies: The beginnings of an ideas. In B.

Cope & M. Kalantzis (Eds.). Multliteracies: Literacy Learning and the Design of Social Futures
(pp- 3-8). MacMillan Publishers.

Defilippi, M. T. A., Miller, K. L. & Ramirez-Avila, M. R. (2020). Collaboration to improve
descriptive writing facilitated by Padlet: an English as a Foreign Language (EFL) action
research study. AtoZ: novas praticas em informacao e conhecimento, 9(1), pp 54 - 60.

Dornyei, Z. (2007). Research Methods in Applied Linguistics. Oxford University Press.

Emerson, A., Cloude, E. B, Azevedo, R, & Lester, J. (2020). Multimodal learning analytics for
game based -learning. British Journal of Educational Technology, 51(5), 1505-1526.
https://doi.org/10.1111/bjet.12992.

Fattah, S.F.E.S.A. (2015). The effectiveness of using WhatsApp messenger 3
learning techniques to develop students' writing skills. ]ourna of
6 (32), pp 115-127. P

Gamapathy, M. & Seetharam, S.A.P. (2016). The Effects of Usd

one of the mobile
ation and Practice,

Sains Malay51a
Ganapathy, M. (2014) U51 4

Literature (1st ed., pp. 152-167). Penang: Universiti Sains Malaysia Press.

Kress, G. (2003). Literacy in the new media age. Routledge. London: Routledge.

Kress, G. (2009). Multimodality. Hoboken: Taylor & Francis.

Kress, G., & Van Leeuwen, T. (2001). Multimodal Discourse: The Modes and Media of
Contemporary Communication (pp. 21-22). London: Edward Arnold.

Manan, S. (2012). Linguistics, Literature and Culture. Newcastle upon Tyne: Cambridge Scholars
Pub.

Muthmainnah, N. (2019). An Effort to Improve Students' Activeness at Structure Class Using
Slido App. Journal of English Educators Society, 54 (1), pp 1-7.

14|Page


https://doi.org/10.1111/bjet.12992
http://dx.doi.org/10.13140/RG.2.2.29542.93769
https://doi.org/10.4236/ojml.2020.104021

Journal of Multidisciplinary and Translational Research (JMTR), Volume 9, Issue I1 H.K.P. Dineshika

Nguyen, H., Stehr, E.M., Eisenreich, H., & an, T. (2018). Using Google Forms to Inform Teaching
Practices. Proceedings of the Interdisciplinary STEM Teaching and Learning Conference,
2(10), pp 74-79.

Norton, L. (2019). Action research in teaching and learning: A practical guide to conducting
pedagogical research in universities. Routledge.

Prensky, M. (2001). Digital Natives, Digital Immigrants, Part 1. On The Horizon, 9, 3-6.
http://dx.doi.org/10.1108/10748120110424816

Sankey, M., Birch, D. & Gardiner, M. (2010). Engaging students through multimodal learning
environments: The journey continues. In Proceedings of ASCILITE - Australian Society for
Computers in Learning in Tertiary Education Annual Conference 2010 (pp. 852-863).
Australasian Society for Computers in Learning in Tertiary Education. Retrieved May 23,
2024 from https://www.learntechlib.org/p/45485/.

Schwab, K. (2017). The Fourth Industrial Revolution. Crown Publishing Group, New York.

Shuhaimi, A. S. (2004) Multlhterac1es An exploratory study on the u multiliteracies

Sains Malaysia. .
Singh, C.K.S., Moneyam, S., Abdullah, N.Y. & Smail, M.Rg$¢?
ic Reviews

/t®8q.242
teractive Oral English

15|Page


http://dx.doi.org/10.1108/10748120110424816
https://www.learntechlib.org/p/45485/
https://doi.org/10.1002/tesq.242
https://doi.org/10.4236/ojml.2018

